
Petition for the Establishment of 
The Vallejo Charter School 

a California Public Charter School 
 
We the undersigned believe that the attached charter merits consideration and hereby 
petition the State Administrator of the Vallejo City Unified School District to grant approval 
of the charter pursuant to Education Code Section 47605 to enable the creation of the 
Vallejo Charter School, a California Public Charter School. The Vallejo Charter School 
agrees to operate the school pursuant to the terms of The Charter Schools Act and the 
provisions of the school’s charter. 

 
To be considered by the State Administrator, a charter school petition 
must be signed by one of the following (Education Code 47605): 
 
    X   A number of parents/guardians equivalent to at least 50 percent 
of the number of students that the charter school estimates will enroll in 
the charter school for its first year of operation. 
 
 A number of teachers equivalent to at least 50 percent of the 
number of teachers that the charter school estimates will be employed at 
the school during its first year of operation. 
 
 At least 50 percent of the permanent status teachers currently 
employed at the public school to be converted if the charter petition calls 
for an existing public school to be converted to a charter school. (cf. 4116 
– Permanent/Probationary status) 
 

 
The petitioners listed below certify that they have read the attached Vallejo Charter School 
Charter Petition and are a parent or guardian that is meaningfully interested in having his 
or her child, or ward, attend the charter school. 
 
LEAD PETITIONER: 
 
 
Elizabeth Weinberg       March 21, 2007 
 
Name (please print)   Signature     Date 
 
The petitioners listed below certify that they have read the attached Vallejo Charter School 
charter petition and are a parent or guardian that is meaningfully interested in having his or 
her child, or ward, attend the charter school. 
The petitioners listed below authorize the Lead Petitioner, Elizabeth Weinberg, to negotiate 
any amendments to the attached charter necessary to secure approval by the State 
Administrator of the Vallejo City Unified School District and, if deemed necessary by the 
District, will sign the petition again following such amendments as required. 
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I. FOUNDING GROUP 
1. Founder’s Statement 
The Vallejo Charter School (VCS) is a community-based education project initiated by parents and 
community members. Through a charter school, the VCS founding group seeks to increase 
learning opportunities for all pupils. Our overriding goal is to provide an additional choice and 
educational opportunity for Vallejo families. The educational program is designed so that children 
of various learning styles and abilities will thrive in a child centered, experiential, and active 
learning environment, that embraces the whole child. The founders have thus chosen to base the 
curriculum on the Expeditionary Learning Outward Bound Design Principles and Core Practices 
and Benchmarks 

2. Founder’s Biographies 
CURRICULUM, INSTRUCTION AND ASSESSMENT 

Sara Hallermann is a mother of two, resident of the Hiddenbrooke community and co-chair of the 
Founding Group. Sara works as an Administrator at MIT Academy, a charter school in Vallejo, 
California. MIT Academy was recently designated as a 2005 California Distinguished school. Ms. 
Hallermann holds an undergraduate degree in Elementary and Special Education from Creighton 
University in Omaha, Nebraska. After working as an elementary school teacher, Director of Special 
Education, and Assistant Principal, Ms. Hallermann obtained a Master's degree in Educational 
Leadership from Dominican University in River Forest, Illinois. Her educational leadership 
experience includes service as an Instructional Coordinator, Assistant Principal for Curriculum and 
Instruction, Elementary Principal and Regional Education Specialist. Recently, she presented a 
session on designing a standards-based report card at the California Charter Schools Association 
Conference.  

Barbara Schwenk, Ph.D is a Hiddenbrooke community resident and has served as a consultant to 
the Hillsborough City School District in the areas of community relations and student literary 
assessments. Previoiusly she served as the reform coordinator for Lomita Park in Millbrae, schools 
in San Bruno and Hillsborough. In this position, she assisted with the implementation of an 
Annenberg-Hewlett literacy grant. She facilitated executive team meetings, provided professional 
development for 39 teacher leaders, coordinated Literacy assessments for the schools, and 
participated in BASRC (Bay Area School Reform Collaborative) professional activities. Dr. 
Schwenk brings 25 years of teaching and administrative experience at the K-8 level. In Missouri, 
she served as the principal of a K-6 building with 1500 students and 160 teachers and support 
staff. Before assuming the position as principal, she was an elementary school teacher and a 
reading specialist. Dr. Schwenk earned a Ph.D. in Educational Administration at the University of 
Missouri-Columbia, an Ed. Spec. in Educational Administration at the University of Missouri-
Kansas City, a M.Ed. and a B.S. in Education from Drury College, Springfield, Missouri. 

David Ross is a 10-year veteran classroom teacher who works as an educational consultant for 
the Buck Institute for Education and the New Technology Foundation. During his K-12 career, 
David taught sixth-grade language arts/social studies in an urban middle school near Los Angeles 
and U.S. history at New Technology HS in Napa. In the winter of 2005 he will launch his own staff 
development firm, Novel Approach Consulting Group, specializing in project-based learning. He is 
completing his PhD in education at UC Davis. David, a specialist in children’s literature, writes a 
nationally syndicated review of children’s literature. He and his wife Zarah are the tired but proud 
parents of two active boys. 
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FINANCE, FACILITIES, BUSINESS MANAGEMENT 

Elizabeth Weinberg is the lead Petitioner and has been involved with the founder’s group for 
nearly four years, and currently serves as co-chair of the Founding Group. She has 24 units 
towards a California Multiple-Subject teaching credential. Ms. Weinberg is employed as the 
Executive Assistant of a $13M non-profit organization that serves emotionally disturbed children 
from all over California. She has nearly 20 years of business administration experience, and 
knowledge of fundraising and grant writing. Ms. Weinberg has a BA from UCLA and is the mother 
of a school-age son. She and her son reside in the Hiddenbrooke community. 

Sally J. Dutcher is a mother of two, resident of the Hiddenbrooke community and serves as co-
chair of the Founding Group. Ms. Dutcher is an attorney specializing is public school law. She has 
represented school districts regarding all school law matters, including labor and employment, 
business, property, public meetings, students and instruction, special education and 504 matters 
as well as representing districts in administrative hearings and litigation for 17 years. She is 
currently an in-house counsel for a California school district. In that capacity, she has advised the 
district on all aspects of charter school law, from the charter petition review and authorization 
process to developing operational agreements to renewals of the district’s five charter schools 
since the Charter School Acts’ inception in 1994. In addition to holding a juris doctor degree, Ms. 
Dutcher also holds a bachelor’s degree in child psychology and a master’s degree in the politics of 
education. Prior to becoming an attorney she worked in education policy development as a 
legislative research analyst for a state senate education committee. 

Joseph Maionchi is a father of two and resident of the Hiddenbrooke community. Joe works as 
the Senior Software Development Manager at VERITAS Software Corporation. His responsibilities 
include management of a team of software developers, delivering an enterprise level software 
product and driving the technology direction for the Linux Storage Foundation product line, which 
encompasses a staff of approximately 100 employees and more than $20 million in annual 
revenues. His diverse background includes software development, IS&T administration, large-
scale event planning and community service. Mr. Maionchi holds a Bachelor's degree in Computer 
Science from the University of California at Berkeley. 

Paul A. Norberg is a resident of the Hiddenbrooke community and currently serves as the 
President of the Hiddenbrooke Community Association, a voluntary group of 300 Hiddenbrooke 
families working together to make Hiddenbrooke a better place to live. He is the former Executive 
Vice President and Chief Financial Officer for Westaff, Inc. a Walnut Creek based publicly held 
company with sales in excess of $600 million. He served in that capacity from 1980 to 2000 when 
he retired and moved to Hiddenbrooke. He has a bachelor’s degree with a major in Accounting and 
worked for KPMG, an international public accounting firm plus two other companies before joining 
Westaff. He is a retired CPA from the State of California and was the President of the San 
Francisco Chapter of the Financial Executives Institute in 1990-91. He also served on the St 
Perpetua Parish Finance Committee for several terms and was the President of the Green Valley 
Homeowners Association in Lafayette, CA. He has been married to his wife Pat for 35 years and 
they have two grown children residing in the San Francisco Bay Area. 

Curt Johansen is the Executive Vice President of Triad Communities, L.P. the developer of the 
Hiddenbrooke Community in Vallejo, CA. In the early 1990’s Mr. Johansen managed and 
consulted for a number of high end master planned developments, including world renowned 
Silverado in the Napa Valley. In 1996 he became involved with the Sky Valley development in 
Vallejo, California. Now known as Hiddenbrooke, his association with Triad Communities 
commenced in 1998 upon Triad’s acquisition of the project from previous developers struggling to 
position and complete it properly. Hiddenbrooke’s award-winning neighborhoods feature unique 
designs by the finest residential architects and construction from America’s most successful 
builders. He entered the field of real estate land development in 1972, and has broad experience in 
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all areas of land development including master-planned communities and urban development. Mr. 
Johansen is a long-standing member of numerous organizations, including the Urban Land 
Institute. He is active on many civic, city and county boards and committees, and is a frequent 
speaker on Triad Communities’ vision of sustainable development  

Dan Kiernan is the Corporate Finance Officer for Merritt Community Capital Corporation, a non-
profit corporation in Oakland, CA which provides corporate equity capital to housing developments 
built by non profit corporations to serve the housing needs of low-income residents. Mr. Kiernan is 
also the owner of a financial services consulting business in Vallejo, CA, which clients include a 
number of broker dealer firms throughout the country; in this capacity, Mr. Kiernan offers assistance 
as the designated Financial & Operations Principal (NASD Series 27 license). Mr. Kiernan holds an 
MBA and is the father of a young son. He and his family reside in the Hiddenbrooke community. 

John M. Hunter is a father of three and resident of the Hiddenbrooke Development. John is an 
International Air Export Manager, Real Estate Investor, and co-founder and president of Huchco 
Investments, Inc. John brings nearly 25 years of business experience and a keen interest in 
improving the educational opportunities for his children and the community to this team. 

Michele D. Hunter is a mother of three and resident of the Hiddenbrooke Development. Michele is 
a Real Estate Investor and co-founder of Huchco Investments, Inc. While raising her three children, 
Michele has had 10 years of experience with California public schools. She values public education 
and would like to see quality education made available for all. 

ORGANIZATION, GOVERNANCE AND ADMINISTRATION 

In addition to Finance/Facilities development, Sally Dutcher is involved in all legal, financial and 
administrative aspects of VCS. She is supported by a variety of qualified individuals and 
consultants in these areas. 
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II. EDUCATIONAL PHILOSOPHY AND PROGRAM 
1. Mission 

Purpose of VCS 
Through a charter school, the VCS developers seek to increase learning opportunities for all pupils 
grades K-8, which will expand learning experiences for pupils who are identified as academically 
low achieving as well as extending the learning experiences of advanced students. The developers 
will implement an innovative, research- and standards-based program, which offers both a high-
quality educational choice to parents and professional choices to teachers. (Ref. Education Code 
§47601) 

Mission of VCS 
It is the mission of the VCS developers to implement Expeditionary Learning Outward Bound 
(ELOB), an innovative, research-based curriculum to prepare students in the Greater Vallejo area 
in grades K-8 to become educated people of the 21st century. Such individuals are literate, 
knowledgeable, principled, competent, self-motivated and committed to lifelong learning. Students 
will be stewards of the earth and its resources; they will be environmentally aware and understand 
the interconnectedness of all living things and our global environment. 

Target Population 
VCS’s target population – the greater Vallejo community - is both ethnically and socio-economically 
diverse. The ethnic diversity of the target population is reflective of the city of Vallejo and the 
Vallejo City Unified School District. The District includes .5% American Indian, 3.3% Asian, 2.3% 
Pacific Islanders, 19.3% Filipino, 24.5% Hispanic, 34.5% African American and 14.2% White 
students. The school’s target population will reflect a similar ethnic demographic.  

ELOB was selected because it has a proven track record in urban, suburban and rural schools of 
producing engaged learners who have the personal, social and academic skills to thrive in 
secondary and post-secondary education as well as the workplace of the 21st century. State 
content and skill standards are the drivers behind every Expedition, but the material is explored in 
an inquiry-based mode that allows a high level of student voice and choice when demonstrating 
understanding and mastery. In addition to providing direct whole-class instruction, Expedition 
teachers spend time developing powerful relationships with their students while working with 
individuals and small groups. This “coaching” relationship with students allows for more intimate 
knowledge of students needs and skills. The need for assistance, remediation or additional support 
is identified more quickly. Because the learning is active, students who typically struggle in 
intensely routinized, teacher-directed classrooms will be better able to express their abilities and 
focus their energies productively. ELOB focuses on individual accountability while stressing 
collaborative engagement in learning. Collaborative learning in heterogeneous groupings 
champions the power and importance of diversity, values and habits of mind that re-enforce the 
school’s pupose and mission 

Goals of VCS 
• To enhance learning opportunities for the target population by implementing ELOB, a 

rigorous, standards-based design built around learning expeditions, other active forms of 
teaching and learning and a challenging and supportive school culture  

• To emphasize high achievement, character growth and high expectations for all students 
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Objectives 
• VCS will address the wide variety of learning modalities and student needs by implementing 

project-based learning expeditions which are rigorous, purposeful and tied to California 
State Academic Standards 

• VCS students will be prepared to be successful at any public school 
• At VCS, Parents will be informed of the performance skills expected of all students at each 

grade level 
• At VCS, students will engage in rigorous academic work and help one another, teachers will 

have a passion for teaching, and the students will experience a culture of service and 
community 

• VCS learning expeditions will enhance students’ character development and social 
responsibility 

• VCS will provide a rich learning environment for students from diverse backgrounds and 
with a range of abilities, affinities and strengths 

• VCS will increase students’ level of engagement and motivation 
• VCS will involve parents and other community members as partners in the learning process 

2. Educational Philosophy  
Thematic and project-based learning expeditions engage multiple intelligences and build curiosity; 
in this way, various types of learners and learning styles are nurtured in a child-centered and active 
environment (See attachment A). Academic achievement and character development are placed at 
the core of the curriculum. Curriculum will be based upon ten design principles, which express the 
philosophy of education and core values of the developers’ chosen educational model, 
Expeditionary Learning Outward Bound (ELOB): 

Design Principles of Expeditionary Learning/Outward Bound 
1. THE PRIMACY OF SELF-DISCOVERY 
Learning happens best with emotion, challenge and the requisite support. People discover their 
abilities, values, passions, and responsibilities in situations that offer adventure and the 
unexpected. At VCS, students will undertake tasks that require perseverance, fitness, 
craftsmanship, imagination, self-discipline, and significant achievement. A teacher's primary task 
will be to help students overcome their fears and discover they can do more than they think they 
can.  

2. THE HAVING OF WONDERFUL IDEAS 
Teaching at VCS will foster curiosity about the world by creating learning situations that provide 
something important to think about, time to experiment, and time to make sense of what is 
observed.  

3. THE RESPONSIBILITY FOR LEARNING 
Learning is both a personal process of discovery and a social activity. Everyone learns both 
individually and as part of a group. Every aspect of VCS will encourage both children and adults to 
become increasingly responsible for directing their own personal and collective learning.  

4. EMPATHY AND CARING 
Learning is fostered best in communities where students' and teachers' ideas are respected and 
where there is mutual trust. Learning groups will be small at VCS, with a caring adult looking after 
the progress and acting as an advocate for each child. Older students will mentor younger ones, 
and students will feel physically and emotionally safe.  
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5. SUCCESS AND FAILURE 
All students need to be successful if they are to build the confidence and capacity to take risks and 
meet increasingly difficult challenges. But it is also important for students to learn from their 
failures, to persevere when things are hard, and to learn to turn disabilities into opportunities.  

6. COLLABORATION AND COMPETITION 
Individual development and group development are integrated so that the value of friendship, trust, 
and group action is clear. Students will be encouraged to compete not against each other, but with 
their own personal best and with rigorous standards of excellence outlined in the California 
Standards. 

7. DIVERSITY AND INCLUSION 
Both diversity and inclusion increase the richness of ideas, creative power, problem-solving ability, 
and respect for others. At VCS, students will investigate and value their different histories and 
talents as well as those of other communities and cultures. Learning groups will be heterogeneous.  

8. THE NATURAL WORLD 
A direct and respectful relationship with the natural world refreshes the human spirit and teaches 
the important ideas of recurring cycles and cause and effect. Students will learn to become 
stewards of the earth and of future generations.  

9. SOLITUDE AND REFLECTION 
Students and teachers need time alone to explore their own thoughts, make their own connections, 
and create their own ideas. They also need time to exchange their reflections with other students 
and with adults.  

10. SERVICE AND COMPASSION 
We are crew, not passengers. Students and teachers are strengthened by acts of consequential 
service to others, and one of VCS’s primary functions is to prepare students with the attitudes and 
skills to learn from and be of service to others.  
(from the Expeditionary Learning Outward Bound website, www.elschools.org) 
 
3. Students to be Served  
Grade Levels and Approximate Numbers of Students 
 
  Year 1 Year 2 Year 3 Year 4 Year 5 

Grade 
Students 
Per Room 

# 
Rooms 

# 
Students 

Students 
Per Room 

# 
Rooms 

# 
Students 

Students 
Per Room 

# 
Rooms 

# 
Students 

Students 
Per Room 

# 
Rooms 

# 
Students 

Students 
Per Room 

# 
Rooms 

# 
Students 

K          20         2         40           20         2        40          20        2        40          20       2         40            20       2         40 
1          20         2         40           20         2        40          20        2        40          20       2         40            20       2         40 
2          18         2         36           20         2        40          20        2        40          20       2         40            20       2         40 
3          18         2         36           20         2        40          20        2        40          20       2         40            20       2         40 
4          24         1         24           26         2        52          26        2        52          26       2         52            26       2         52 
5          24         1         24           26         1        26          26        2        52          26       2         52            26       2         52 
6              26         1        26          26        1        26          26       2         52            26       2         52 
7                  26        1        26          26       1         26            26       2         52 
8                         -            26       1         26            26       1         26 

Total        10      200         12     264       14     316       16       368        17      394 
 
Specific Challenges 
Our target population is a diverse population that includes students who are not achieving at or 
above expected levels, who are academically high achieving, and who are English Learners. Our 
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instructional program will incorporate ELOB design elements to serve all students in our targeted 
population. These elements include: 

1. LOW STUDENT TO TEACHER RATIO AT ALL GRADE LEVELS: VCS intends to maintain a low 
student-teacher ratio at all grade levels that will encourage students and teachers to develop close 
relationships and will allow teachers to employ more individualized instructional strategies.  

2. INCLUSIVE CLASSROOMS: Building a learning environment where all student abilities are 
valued, inclusive classrooms will allow students to interact with peers of differing academic levels.  

3. DIFFERENTIATED INSTRUCTION: To meet the needs of inclusive, untracked classrooms 
where many ability levels will be represented, VCS teachers will be trained to utilize differentiated 
instruction, which enables teachers to plan strategically to meet the needs of every student. It is 
rooted in the belief that there is variability among any group of learners and that teachers should 
adjust instruction accordingly (Tomlinson, 1999, 2001, 2003). Teachers will be trained to 
differentiate content, process, and product when designing learning expeditions. 

4. Curriculum and Instructional Design  
Instructional Strategies for Our Targeted Population 
The design principles of ELOB provide a framework from which our teachers and administrators 
develop the curriculum. They will apply strategies proven effective in other ELOB schools to 
develop instructional units that support students in mastering the state standards in a manner 
consistent with the school’s educational philosophy, as stated above.  

Curriculum 
At the heart of the VCS educational program is a belief that every student must understand and be 
held to clearly articulated expectations of achievement if they are to succeed. The VCS curriculum 
will be built upon clear learning goals and benchmarks for student performance that are aligned to 
the state content and performance standards. Teachers will develop meaningful learning 
expeditions that combine subject area content with extensive reading and writing and an authentic 
connection to the community and environment, often through service projects. Because the 
California state standards will be imbedded into the learning expedition units, the intent is for 
students to understand and appreciate the relevancy of these skills. 

Core Curricular Practices 
Vallejo Charter School will adopt the following core curricular practices: 

• Designing compelling topics and guiding questions 
• Incorporating fieldwork, local expertise, and service learning 
• Guiding students to prepare and present high quality work 
• Using active pedagogy and research-based instructional practices school-wide (e.g., 

Marzano, 2001) 
• Teaching reading K-8 across the disciplines 
• Teaching writing K-8 across the disciplines 
• Teaching inquiry-based math 
• Teaching inquiry-based science and social studies 
• Learning in and through the arts 
• Using effective assessment practices 
• Building school culture and fostering character 
• Ensuring equity and high expectations 
• Fostering a safe, respectful, and orderly community 
• Promoting adventure, fitness and healthy eating habits 
• Developing a professional community 
• Engaging families in the life of the school 
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• Fostering a respect and appreciation for the environment 

Designing a Standards-Based Curriculum to Enable Students to Master the Academic 
Content Standards: 
VCS will implement accountability measures to ensure that learning expeditions, lessons, 
assessments and rubrics are clearly aligned to the California standards and incorporate research-
based instructional strategies. Curriculum maps will be developed for all grade levels listing the CA 
standards, report card standards, learning expeditions or curriculum materials, and dates for 
coverage (See Appendices A, B and C). An ongoing staff development practice will involve 
teachers presenting their learning expeditions to their peers for detailed feedback about standards 
alignment, instructional design, and the degree to which expeditions meet criteria defined by 
Expeditionary Learning. When presenting expeditions, teachers will: 

• Identify the standard(s) addressed in the expedition and identify the skills and knowledge 
implied in each standard 

• Describe the assessments and end products the students will create in completing the 
expedition 

• Describe how the various end products require students to demonstrate proficiency in all of 
the standards identified 

• Describe how the expedition simulates “real world” activities 
• Describe the exploration required and how the students will gather information. 
• Present the rubric. Describe how the rubric is standards based and designed so that 

students can successfully use the rubric to evaluate their work during the revision process 
• Describe the teaching/instructional process that will be used to teach the skills and 

knowledge required. Identify the type of direct instruction that is included to build the 
understanding and skills needed to produce high quality work 

• Identify how research-based instructional strategies are incorporated into the expedition 
(e.g., Marzano, 2001) 

• Provide for differentiated instruction 

Teachers will then complete an overall rubric to evaluate the expedition. Proficient expeditions: 

• Require students to demonstrate proficiency in all of the standards identified 
• Demand breadth and depth of specific knowledge of central concepts 
• Enable students to create products that are useful to an outside audience and meet an 

authentic need 
• Enable students to present to an audience beyond families or the classroom teacher 
• Require students to consider multiple perspectives on real-world issues 
• Utilize experts from the community to help students critique their work against professional 

standards 
• Require students to do field-based or experimental research (e.g., interview experts, survey 

groups of people) 
• Involve fieldwork that is structured to build curiosity and background knowledge and 

modeled on the authentic research of professionals in the field 
• Enable students to gather information from a variety of sources and using a variety of 

methods (interviewing and observing, gathering and reviewing information, collecting data, 
model-building, using on-line services) 

• Require students to present material, often using multimedia 
• Require students to work effectively in teams and clearly define group members’ roles 
• Include rubrics that are standards-based, contain separate rows for each report card 

standard assessed, contain characteristics, behaviors, and products that are observable 
and measurable, and very clearly articulate the criteria for success to enable students to 
easily use the rubric to evaluate their work during the revision process 
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Materials 
At VCS, teachers and administration will be actively involved in the selection of educational 
materials. At the heart of the decision will be the academic needs of the targeted population. It is 
the intent of VCS to utilize California state-approved materials in the areas of literacy and math. 
With the project-based curriculum approach, teachers will develop many of the instructional 
materials. California standards will provide the framework for the project-based learning 
expeditions.  

Technology  
The use of educational technology is an important tool for the success of the ELOB curriculum. 
Teachers will be assigned laptop computers to develop Expeditions, design rubrics and other 
assessment tools, chart student progress, manage student portfolios and data, and communicate 
with parents and students. Students will be provided access to computers and Internet access to 
complete research, analyze data, prepare multimedia presentations, and complete other work 
associated with learning expeditions.  

Classroom Management to Facilitate Student Learning 
VCS teachers will be trained to create well-managed, inviting classrooms, to provide an 
environment in which teaching and learning can flourish. Ongoing, research-based staff 
development will support teachers in making wise choices about the most effective instructional 
strategies to employ, how to design curriculum to facilitate student learning and how to make 
effective use of classroom management techniques. VCS teachers will incorporate strategies 
based upon Robert Marzano’s meta-analysis of effective classroom management practices. 
Teachers will: 

• Respond to different types of students appropriately 
• Identify clear classroom rules and procedures 
• Provide a balance of negative and positive consequences 
• Track student behavior efficiently and unobtrusively 
• Build good relationships with students 
• Encourage students to make a significant contribution to the classroom management effort 

 
5. Plan for Students Who are Academically Low-Achieving  
VCS will differentiate instruction to meet the needs of low-achieving students. VCS also intends to 
offer a combination of embedded interventions during the school day and a tutorial-based 
extended day program. These intervention programs will allow students the extra time needed to 
learn skills and knowledge necessary to meet the rigorous standards set forth by the school. 
Extended day, coupled with a summer tutorial program and classroom interventions, will provide 
necessary support for students struggling to meet our academic standards.  

6. Plan for Students who are Academically High-Achieving 
Differentiated instruction will also address the needs of high-achieving students. All performance 
assessments and rubrics will specifically define criteria for high-achieving students to demonstrate 
knowledge and skill beyond the standard and achieve “expert” ratings. Projects leading to products 
will be purposefully open-ended to enable all learners to achieve their best. A range of texts will be 
offered for literature circles to meet the needs of different learners. Participation structures such as 
Readers and Writers Workshops will also allow teachers to differentiate instruction and work with 
groups of students at similar levels on a temporary basis to scaffold instruction. High-achieving 
students will be encouraged to utilize their talents and abilities to contribute to the well-being of the 
entire class. 
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7. Plan for English Learners 

VCS will annually test all students who are identified as English Learners using the California 
English Language Development Test (CELDT) to evaluate students’ ability to listen, speak, read, 
and write in English. CELDT results will be used to create program placements.  

Students scoring at levels 1-3 on the CELDT will be identified as English Learners (EL) and 
provided an English Language Development (ELD) program. English language development 
instruction will be appropriate for the English learner’s identified level of language proficiency. The 
English Language Development classroom will focus on the teaching of basic interpersonal 
communication skills including speaking, listening, reading, and writing in English. Teachers will 
use specially designed instruction in academic English to facilitate learning. Students will 
participate in regular core classes for all other courses where additional and appropriate services 
are provided. The number of ELD instructional minutes will be based upon the review of test 
results including the CELDT and California Standards Test and teacher recommendation. The ELD 
teacher will base instruction on the ELD standards, target instruction on each student’s level of 
proficiency, and include free voluntary reading time.  

To ensure success in the mainstream regular English classrooms, VCS will utilize the following 
strategies: 

• Provide teachers with information about their students’ English Language Development 
(ELD) levels 

• Offer staff development on differentiated instruction for English Learners 
• Group English Learners by ELD level in every classroom for differentiated instruction 
• Order and distribute Spanish versions of instructional materials for students at CELDT 

levels one and two 
• Develop ELD Assessment portfolios to record student progress at each grading period 
• Promote the active involvement of the parents of English Learners 
• Develop an English Learners Advisory Committee (ELAC) to provide input into the school’s 

ELD program 
• Provide written and oral translations of school documents for parents 
• Teach parents how to support their students at VCS 

8. Plan for Special Education  
Vallejo Charter School acknowledges that all individuals with exceptional needs have the right to 
participate in free appropriate public education pursuant to Education Code Section 56000. Vallejo 
Charter School will work in cooperation with VCUSD, its LEA, and all other applicable LEAs to 
provide special educational instruction and services for these persons to ensure them of the right 
to an appropriate educational opportunity to meet their unique needs.   

Vallejo Charter School will adhere to all laws affecting individuals with exceptional needs, including 
all provisions of PL 94-142 of the Americans with Disabilities Act, the Individual with Disabilities 
Educational Act (IDEA), its amendments, Section 504 of the Rehabilitation Act, Office for Civil 
Rights mandates, and AB 602.   

All students will be given equal access to the school, regardless of their disabilities, and Vallejo 
Charter School will not discriminate against any student based on his or her disabilities in 
accordance with Free, Appropriate Public Education (FAPE). Pursuant to federal requirement of 
Least Restrictive Environment (LRE), all the students with exceptional needs will be educated 
within the general education program unless due to the nature or severity of the disability, proper 
education cannot be achieved satisfactorily  even with the use of supplementary aids and services.   

VCS intends to be a public school within VCUSD and its SELPA for purposes of providing special 
education services to its students. VCS intends to enter into a Memorandum of Understanding 
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(MOU) with VCUSD which delineates the operational and financial relationship between the parties 
for the provision of special education services. The MOU will include, pursuant to California law, 
that Vallejo Charter School will receive from VCUSD its equitable share of special education 
funding and/or services to support the educational needs of students with disabilities enrolled in the 
charter school. Also, in accordance with the law, Vallejo Charter School will contribute an equitable 
share of its charter school block grant funding to support the district-wide special education costs. 
See Appendix G. 

Identification of and service to students with disabilities at VCS begins in the general education 
program. As described above, teachers will use all assessment data to guide instruction to ensure 
that all students meet school and state standards. Teachers will use all assessment data to 
develop and refine the school's curriculum as well as teaching strategies, instructional materials 
and texts, share best practices, and collaborate in planning curriculum. 

By utilizing this assessment data and continually developing differentiated teaching strategies, 
teachers in VCS will be deeply attuned to the needs and progress of the various learners in their 
classrooms. In so doing, teachers may identify learning challenges that may be impacting the 
student’s learning at an early stage. The school will establish a system of interventions and support 
for students who are struggling. 

Student Success Team 
VCS will form a Student Success Team (SST) to identify students for special education programs 
and services. Our SST model is based on the belief that students are most successful where there 
is a strong spirit of cooperation between home and school. Therefore, parents play a strong role in 
the SST process. Students will typically be referred by the classroom teacher, but any member of 
the school staff may request support from the SST for a student whose learning, behavior or 
emotional needs are not being met under existing circumstances.  

Prior to the first formal SST meeting, teachers will meet to review classroom accommodations that 
enhance learning for students. For example, the team may decide to provide individualized 
meetings with the student to review rubrics (including clarification of vocabulary) to ensure that the 
student clearly understands the criteria for acceptable work. After implementing an accommodation 
and documenting the student’s level of success, the team may decide to refer the student for an 
SST meeting. 

The SST team will include parents, the student, teachers, and other support staff members, if 
necessary. Staff members will come prepared with information including work samples, attendance 
records or assessment results. Using a positive and caring approach, the effectiveness of any 
accommodation that has been tried will be discussed at the SST meeting. Using this information 
and information about the student’s strengths and weaknesses, the team will suggest additional 
steps to help the student including further accommodations. An action plan based on student’s 
strengths will be developed that lists actions shared by team members, including parents and 
student. The team will discuss how the school will provide or access special education programs 
and services, the school’s understanding of its legal responsibilities for special education students, 
and how the school intends to meet those obligations. A follow-up meeting date will be set and 
arrangements will be made for the parent and student to receive a copy of the SST summary. 

VCS will comply with all applicable state and federal laws in serving students with disabilities 
including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the Americans 
with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education Act (“IDEA”). VCS 
intends to function as a public school of the Vallejo City Unified School District (VCUSD) for 
purposes of providing special education and related services under the IDEA pursuant to 
Education Code Section 47641(b). A Special Education agreement between VCS and VCUSD will 
spell out in detail the responsibilities of special education services and the manner in which special 
education funding will support the students of VCS. 
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Section 504/ADA 
VCS will be solely responsible for its compliance with Section 504 and the ADA. It will further be 
the responsibility of the SST/504 Team to determine appropriate accommodations for disabled 
students. All facilities of the School shall be accessible for all students with disabilities in 
accordance with the ADA.  

Implementing Student IEPs 
It is the intent of VCS to provide a free appropriate public education for all students with disabilities 
in the least restrictive environment. To do this, VCS intends to provide all special education 
services to students with disabilities in general education classrooms to the greatest extent 
possible consistent with individual education plans (IEPs) of the students. VCS intends to establish 
a learning center within the school which will be primarily staffed by the school resource specialist. 
The resource specialist, along with District itinerant special education staff, (such as speech 
therapists and school psychologists), will assist students and teachers with intervention strategies 
and be the case manager for implementing IEPs. The resource specialist will incorporate student 
IEP goals into the learning expeditions to the greatest extent feasible to ensure all students benefit 
from the Expeditionary Learning program at VCS. 
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III. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA 
1. Measurable Student Outcomes 
As educated persons of the 21st century, VCS students will be literate, knowledgeable, principled, 
competent, self-motivated and committed to lifelong learning. Upon completion of the Vallejo 
Charter School program, students will have 

1. Mastered key California standards: 
a. Benchmark: Develop a master presentation portfolio containing work samples that 

meet VCS benchmark requirements.  
b. Benchmark: Successfully showcase a master presentation portfolio at an exhibition 

event. (Discussed in “Methods of Assessment” section.) 
2. Demonstrated effective teaming and collaboration skills:  

a. Benchmark: Cooperate effectively in a team to solve problems and create products 
while learning content and mastering skills. 

3. Used 21st century skills and tools to produce high-quality work products.  
a. Benchmark: Demonstrate project management skills by identifying the specific tasks 

associated with completion of a project, sequencing the tasks, and identifying due 
dates. 

b. Benchmark: Demonstrate time-management skills by meeting targeted dates for 
completion. 

c. Benchmark: Use technology effectively to complete work. 
4. Demonstrated social and civic responsibility:  

a. Benchmark: Successfully complete a community service-focused expedition and 
showcase the expedition as part of a master presentation portfolio. 

Throughout the program of study at VCS, students will meet content-specific measurable 
outcomes: 

English-language Arts Content Standards will be taught across content areas in all grade levels at 
VCS. English-language Arts measurable outcomes for students, drawn from the California 
curriculum frameworks, are as follows:  

• Score at the proficient or advanced level on the English-language Arts California Standards 
tests.  

• Read, write, and speak for a variety of purposes to a variety of audiences. 
• Successfully read a broad variety of quality texts to develop proficiency in, and derive 

pleasure from, the act of reading.  
• Have successful experience in a broad range of writing applications, from the poetic to the 

technical.  
• Successfully read and write something of literary or technical substance in all disciplines, 

every day, both in and out of school.  

The VCS Math curriculum will be designed to prepare all children to study algebra by eighth grade. 
Measurable outcomes, drawn from the California curriculum frameworks, for students to achieve 
are as follows: 

• Score at the proficient or advanced level on the Math California Standards tests. 
• Develop fluency in basic computational and procedural skills, an understanding of 

mathematical concepts, and the ability to use mathematical reasoning to solve 
mathematical problems, including recognizing and solving routine problems readily and 
finding ways to reach a solution or goal when no routine path is apparent. 

• Communicate precisely about quantities, logical relationships, and unknown values through 
the use of signs, symbols, models, graphs, and mathematical terms. 

• Develop logical thinking in order to analyze evidence and build arguments to support or 
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refute hypotheses. 
• Make connections among mathematical ideas and between mathematics and other 

disciplines. 
• Apply mathematics to everyday life and develop an interest in pursuing advanced studies in 

mathematics and in a wide array of mathematically related career choices. 
• Develop an appreciation for the beauty and power of mathematics. 

History-Social Science measurable outcomes for students to achieve, drawn from the California 
curriculum frameworks, are as follows: 

• Score at the proficient or advanced level on the History-Social Science California Standards 
tests. 

• Demonstrate knowledge and cultural understanding including historical, ethical, economic, 
geographic, cultural, and sociopolitical literacy,  

• Demonstrate democratic understanding and civic values including an understanding of 
national identity, constitutional heritage, civic values, rights, and responsibilities. 

• Demonstrate skill in social participation, critical thinking, and basic study skills. 

Science measurable outcomes for students to achieve, drawn from the California curriculum 
frameworks, are as follows: 

• Score at the proficient or advanced level on the Science California Standards tests. 
• Demonstrate understanding of facts, concepts, principles, and theories organized under the 

headings of physical, life, and earth sciences in kindergarten through fifth grade, earth 
sciences in sixth grade, life sciences in seventh grade, and physical sciences in eighth 
grade. 

• Practice Investigation and experimentation skills. 
• Raise questions, follow their curiosity, and learn to be analytical.  
• Practice open and honest expression of ideas and observations 
• Listen to and consider the ideas and observations of other students.  
• Develop an understanding and concern for ecological issues. 

 
2. Academic Performance Index 
As a data-driven school, assessment will be a critical component of the curriculum. In an effort to 
meet or exceed API growth targets established after the school is in operation, VCS assessment 
data will be analyzed to identify and respond to the needs of those students who are not achieving 
at expected levels. Students who do not demonstrate competence in the required skills and 
knowledge will receive systematic instruction in the necessary prerequisite skills. Students with 
special learning needs will be provided additional instructional time and support. Additional time will 
be allocated within the school day, before school, after school, and during vacation periods as 
necessary. Teachers will be trained to challenge and extend the skills of advanced learners and 
opportunities for acceleration and enrichment will be provided. 

3. Method(s) of Assessment 
A belief in multiple forms of assessment is at the heart of the learning expeditions that will be 
implemented by the VCS teaching staff. Students will be producing a variety of products and 
demonstrations of understanding for each expedition. Accordingly, students will be assessed using 
content rubrics (based on the California content standards) and performance rubrics based on 
each expedition’s learning goals. For instance, in the sample expedition (see Appendix A), 
students will be assessed on their oral presentations skills, their collaboration skills and their critical 
thinking skills in addition to their mastery of mandated content. Assessment will be both summative 
(for major student products) and formative.  



15 

Formative assessments (quizzes, concept maps, jigsaws, midterms, process journals, reflections, 
essays, homework, etc.) will document growth of student understanding and allow teachers to 
intervene quickly with additional support or remediation when needed. Summative assessments, 
using rubrics that articulate the coherence between the expedition’s learning goals and school, 
district and state standards, will document long-term comprehension and retention of required 
content and skills.  

VCS students will participate in the Standardized Testing and Reporting (STAR) program in the 
same manner as other pupils attending public schools. The ELOB curriculum implemented in VCS 
will be built upon clear learning goals and benchmarks for student performance that are aligned to 
the California state standards and prepare students to demonstrate proficiency on STAR tests.  

In addition to administering all components of the California Standardized Assessment and 
Reporting program, teachers will use multiple forms of assessment to evaluate student 
performance and inform instruction. Students will produce written work including formal essays and 
informal journal entries. Teachers will observe and evaluate students while engaging in tasks such 
as collecting data during field experiences and participating in literary discussions. Students will 
present end products created during learning expeditions and will be evaluated by multiple 
assessors including the students themselves, their peers, their teachers, their parents, and outside 
audiences including experts in content areas studied. 

VCS will establish a benchmark evaluation system that will utilize portfolios to measure student 
progress in meeting benchmarks over time. The portfolio system will include working portfolios in 
major subject areas and master presentation portfolios. During our planning phase, VCS 
representatives will collaborate with Expeditionary Learning educational specialists to review the 
blueprints for the California Standards Tests and identify grade level benchmarks. Working 
portfolios for each grade level and subject area will contain work samples that illustrate progress in 
meeting grade level benchmarks. During the planning phase, certain grade levels will be identified 
as years in which students must showcase their master presentation portfolios. Benchmarks will be 
selected for the master presentation portfolios and work samples will correspond to the selected 
benchmarks. Teachers and school leaders will organize exhibitions to provide students with 
opportunities to present their portfolios with family and community members. Passages and 
promotion will be based on students meeting standards and not only on seat time. 

4. Use and Reporting of Data 
VCS is committed to clearly reporting our progress in meeting measurable goals to the community. 
Our school will be a data-driven community in which multiple forms of assessment are analyzed, 
reported to the community, and utilized to monitor and improve the school’s education program. 
Upon analyzing students’ test scores at the end of each school year, VCS will design and 
implement a comprehensive school-wide plan to meet its API goals for the following school year. A 
detailed annual report illustrating our school’s performance in relation to goals, including growth 
over time, will be shared with our parents on an annual basis. School improvement goals and 
strategies will be included in the annual report. VCS will be a community of thinkers, working 
together as a unit to build a powerful academic program. 

Local ELOB representatives will assist our Board in assessing the degree to which we effectively 
implement the ELOB model on an annual basis, with an external review team visiting our school 
every three to five years. 
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IV. GOVERNANCE STRUCTURE 
The Vallejo Charter School will be governed by a Charter Council in collaboration with VCUSD, its 
authorizing agency. It is the intent of VCS to act in partnership with the district as a stakeholder in 
the school. 

Charter Council 
The Charter Council shall be the decision making body of the charter school. The VCS Steering 
Committee will transition to the VCS Charter Council following commencement of school and will 
serve initial staggered terms of one and two years. Three of the Steering Committee members 
nominated by a majority of the Council will serve one year terms and the two remaining members 
will serve two year terms. Thereafter, Charter Council members will be nominated and elected by 
members of the Charter Council and Parent Council.  

The Charter Council will consist of five (5) voting members and three (3) non-voting members. 
Charter Council voting membership shall consist of no less than two (2) and no more than three (3) 
parents of students attending the school. Community Members shall be no less than two (2) and 
no more than three (3) of the voting members of the Council.  

Non-voting members of the Council include the school Director, a teacher of the school and an 
VCS student representative elected by the student body. 

The VCUSD Board of Trustees shall be entitled to select a single, voting representative to the 
Charter Council. The Charter Council may not restrict this choice (per EC 47604(b)). 

The Charter Council will collaborate with the Superintendent and VCUSD in execution of its 
responsibilities, including but not limited to: 

• Sustainability of the educational community including, 
o Development and approval of the annual budget. 
o Ongoing monitoring of budget including approval of expenditures. 
o Review of annual fiscal and performance audit. 
o Evaluation of school programs, 
o Identification and recommendation of modifications to the school charter, 
o Working closely with the Director, Parent Council, and Teachers in addressing program 

developments. 
o Addressing legal matters. 
o Participation in dispute resolution as necessary. 
o Selection, supervision, evaluation and termination of the School Director. 
o Development and approval of school policies and procedures. 
o Expulsion decisions per section VI (4) and applicable policies. 
o Approval of the annual calendar and all schedules. 
o Ensure compliance with the charter and any Memorandum of Understanding with the 

VCUSD 

The Charter Council will meet at least monthly during the school year. All Charter Council meetings 
will be conducted in accordance with the Brown Act, the Public Records Act, as well as in 
compliance with Governance Code Section 87100. 

The Charter Council may initiate and carry out any program or activity that is not in conflict with or 
inconsistent with any law and which is not in conflict with the purposes for which charter schools 
are established or the terms of the charter herein. The Charter Council may execute any powers 
delegated to it by law, and shall discharge any duty imposed by law upon it and may delegate in 
writing to an employee of the School any of those duties. The Charter Council, however, retains 
ultimate responsibility over the performance of those powers or duties so delegated. 
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Leadership Council 
The Leadership Council shall be comprised of the Director and one (1) teacher representative from 
each grade level, representative(s) of classified staff, and other specialist teacher(s). The 
Leadership Council shall be responsible for the implementation of the educational program and 
shall advise the Charter Council on issues such as curriculum, instructional materials and 
textbooks, and employment. The Leadership Committee shall meet at least monthly or more often 
if necessary.  

The Director shall be the chief administrative officer and key educational leader of VCS. The 
Director shall guide and manage all programs to meet the objectives of the school, including health 
and safety of all students and staff, educational achievement of students, legal compliance, 
attendance reporting, and insurance. The Director shall meet regularly, at least once per month, 
with all teachers to discuss the continuing evolution of the education of the program and the 
learning environment to best meet student needs.  

The Director is directly responsible to the Charter Council for all organization, administration, 
supervision, and evaluation and shall keep the Charter Council fully informed about all activities 
and needs of the school including legal updates, facilities issues, recommendations for calendars, 
and strategic planning. The Director or his/her designee is further responsible for the following: 

• Compliance with the Charter and assure school compliance with the Charter 
• Assuring curriculum development and modification, staff development and staff evaluation 
• Maintenance of student cumulative records 
• Identification and tracking of students with special needs, and compliance with any 

Independent Education Plans for such students 
• Reporting student attendance and student discipline 
• Monitoring and developing the VCS budget for Charter Council approval 
• Recruitment of all staff and screening all applicants for compliance with credentialing, and 

background checks, establishing a hiring committee and hiring procedures 
• Recommending to the Charter Council candidates for hiring, placement, discipline and 

dismissal 
• Ensuring employee policies are developed with input from the Leadership Council, and 
• Annual evaluation of all certificated and classified employees 

Parent Council 
In addition to the parent representation on the Charter Council, VCS shall encourage and facilitate 
the development of a parent council to act in a fund raising and advisory capacity to the Charter 
Council. The Director will serve as an advisor to the Parent Council. 
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V. HUMAN RESOURCES  
1. Qualifications of School Employees  
All certificated employees of VCS shall be qualified and willing to meet the specialized program 
needs of the Expeditionary Learning Outward Bound instructional model. In addition, all certificated 
employees of VCS shall meet the qualifications for eligibility for employment within the VCUSD. 

The selection and appointment of VCS staff members shall be the joint responsibility of VCS and 
the District and all employees shall be considered District employees. VCS may assist in 
recruitment of employees for VCS. Potential employees recruited by VCS shall be referred to the 
District Human Resources Department for applicant processing. If the VCS-recruited outside 
applicant is deemed qualified and eligible for District employment, the VCS shall have first choice 
to employ the applicant with the consent of the applicant. 

Part-time, temporary or short-term personnel may be selected by the VCS through the District’s 
established personnel procedures and consistent with existing collective bargaining agreements. 
The criteria for the position requirements will be determined by the Leadership Council. 

All persons working at VCS shall have working knowledge of, demonstrated skill in, and a 
commitment to, the purpose, vision, mission, and principles outlined in the VCS Charter as 
applicable to the subject matter, tasks, and skills of their respective positions. 

VCS will be an equal employment opportunity employer and will not discriminate against any 
employee on the basis of ethnicity, race, creed, age, gender, national origin, disability, sexual 
orientation, religion, marital status or any other basis prohibited by law. VCS will adhere to state 
and federal laws regarding fingerprinting and drug testing. All employees of VCS will be required to 
have a criminal record summary on file as described Education Code section 44237. An employee 
will not be permitted to begin work until the Department of Justice (DOJ) has cleared that 
individual. 

Director(s) 
The selection and appointment of the VCS Director shall be the joint responsibility of the VCS 
Charter Council and the District and shall be considered a District employee.  

The VCS Charter Council and the District will ensure that the Director at VCS will possess 
leadership abilities and a comprehensive educational vision that is consistent with the school's 
mission and educational program. The Director should be skilled in developing a collaborative and 
professional learning community. In addition, the Director should possess skills in hiring and 
supervising teachers, technological and data-analysis experience, and school administration or 
business experience.  

The Charter Council and District will jointly evaluate the School Director annually. The Director will 
participate in on-site training as well as professional development opportunities provided by 
organizations such as the Expeditionary Learning Outward Bound, the California Charter School 
Association, and the Charter School Development Center which will ensure that the administration 
remains current on relevant changes in laws and operational requirements. 

Teachers 
VCS teachers will be qualified in accordance with Education Code Section 47605(1), and will hold 
appropriate California teaching certificates, permits, or other documents issued by the Commission 
on Teacher Credentialing. Appropriate documents will be maintained on file and subject to periodic 
inspection by VCUSD. In accordance with Section 47605(1), flexibility will be given with regards to 
non-core, non-college preparatory courses. VCS will fully comply with the California Department of 
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Education adoption of NCLB requirements and definitions of "Highly Qualified" teachers as well as 
any changes in legislation regarding core curriculum and specialty teacher qualifications. 

All teachers will be expected to collaborate regularly in the development of curriculum as well as 
strategies for student success. Core teachers will be responsible for overseeing students' 
academic progress in core subject areas and for monitoring grading and matriculation decisions. 

Teachers must embrace the school's philosophy as outlined in this charter. Teachers shall: 
• Respect, nurture, and inspire students. 
• Hold an awareness of child-centered holistic approaches to education. 
• Possess knowledge of learning theories and curriculum development, with an emphasis on 

Differentiated Instruction, Multiple Intelligences, and Integrated Curriculum. 
• Remain sensitive to individual differences including gender differences and needs. 
• Be able to modify the curriculum and materials for all kinds of students. 
• Appreciate multiple perspectives, cultures, and the needs of ELL students. 
• Be able to articulate discipline philosophy and pro-active approaches to discipline (Positive 

Discipline methods). 
• Possess conflict resolution skills. 
• Be able to facilitate a democratic classroom. 
• Provide positive role model for students. 
• Preferably have two to three years teaching experience. 
• Embrace environmentally sound practices and policies. 
• Possess an ability to communicate with parents and ability to see parents as a resource. 
• Encourage an active partnership between teachers, children, parents, and community. 
• Understand their responsibility as educators to children, their families, and the community. 
• Meet deadlines and be well organized 
• Be able to reflect upon and modify teaching practices. 
• Be open to input and feedback regarding professional growth and performance; 
• Possess integrity in all his/her dealings with the school community; is respectful, thoughtful, 

decisive, and fair. 
• Demonstrate flexibility, resourcefulness, and commitment to the success of the school and 

its students. 

Every teacher will participate in extensive on-site training and professional development training 
provided by Expeditionary Learning Outward Bound in order to implement the mission and vision of 
the school. In addition, teachers are expected to take advantage of professional growth 
opportunities provided by outside organizations such as the VCUSD, Solano County Office of 
Education, universities, and colleges.  

2. Compensation and Benefits  
As employees of the District, VCS certificated staff members will be eligible to participate in the 
State Teachers Retirement System (STRS), and non-certificated, classified staff members may be 
eligible to participate in the Public Employees Retirement System (PERS) and Social Security in 
compliance with existing laws, at the discretion of the Charter Council. 

3. Employee Representation  
The VCUSD shall be deemed the exclusive public school employer of the employees of the VCS 
for the purposes of the Educational Employment Relations Act (Chapter 10.7 commencing with 
Section 3540) of Division 4 of Title 4 of Title 1 of the Government Code.  VCS will adhere to the 
collectively bargained employment agreements between VCUSD and its represented employees. 

4. Rights of School District Employees  
No employee currently employed by VCUSD shall be required to work at VCS. Any employee who 
so desires will be considered for employment through an open application process and, if hired, will 
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become an employee of VCS. 

VCS employees, as employees of VCUSD shall have the right of return to VCUSD schools 
pursuant to the policies and procedures and collective bargaining agreements of the District and 
shall be solely controlled by the District in accordance therein, with input from VCS. 

5. Health and Safety  
VCS shall comply with the following health and safety policies: 

Procedures for Background Checks 
VCS will comply with the provisions of Education Code Section 44237 and 45125.1 regarding the 
fingerprinting and background clearance of employees, contractors and volunteers prior to 
employment and/or any one-on-one contact with pupils of VCS. The School Director shall monitor 
compliance with this policy and report to the Charter Council on a quarterly basis. 

Role of Staff as Mandated Child Abuse Reporters 
All certificated and non-certificated staff will be mandated child abuse reporters and will follow all 
applicable reporting laws and the VCUSD policies and procedures on child abuse reporting. 

Tuberculosis Testing 
All staff at VCS will comply with TB testing requirements as required by law for school employees 
prior to employment. 

Immunizations 
Charter School will adhere to all laws related to required immunizations for entering students 
pursuant to Health and Safety Code Section 120325-120375, and Title 17, California Code of 
Regulations Section 6000-6075. 

Medication in School 
VCS will adhere to Education Code Section 49423 regarding administration of medication in 
school. 

Vision/Hearing/Scoliosis 
VCS shall adhere to Education Code Section 49450 et. seq. as applicable to the grade levels 
served by the School. 

VCS will contract with qualified personnel to perform the following examinations as required by law. 
Parents or guardians of students will be notified of the rights of students pertaining to health 
examinations. Results of examinations will be kept confidential. Parents/guardians will receive 
written notification, referrals and/or additional information in the event physical problems are found 
as specified by law (EC 49452-49456; Code of Regulations, Title 17,2951). 

Students shall have their vision examined upon first enrollment in elementary school and every 
three years thereafter until the student has completed eighth grade. All students shall be tested for 
visual acuity. Color vision shall be tested once and only in male students. 

Students shall have their hearing tested by qualified personnel upon first entry into the California 
public School System and in Grades K, 2, 5, 8, 10. 

Every female student in the seventh grade and every male student in the eighth grade shall be 
screened for scoliosis. 

Emergency Preparedness 
VCS will adhere to the requirements of Education Code Section 32281 et seq. and prepare a 
Comprehensive Safety Plan within one year of commencing operation. The Comprehensive Safety 
Plan will be drafted specifically to the needs of the school site. This plan shall include but not be 
limited to the following responses: fire, flood, earthquake, terrorist threats, hostage situations, and 
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heart attacks. 

Universal Precautions and Blood borne Pathogens 
The School Director, or designee, shall meet state and federal standards for dealing with blood 
borne pathogens and other potentially infectious materials in the workplace. The School Director, 
or designee, shall establish a Universal Precautions and "Exposure Control Plan" designed to 
protect employees from possible infection due to contact with blood borne viruses, including 
human immunodeficiency virus (HIV) and hepatitis B virus (HBV). 

Whenever exposed to blood or other body fluids through injury or accident, students and staff 
should follow the latest medical protocol for disinfecting procedures. 

Drug Free/Smoke Free Environment 
VCS shall maintain a drug and alcohol and smoke free environment. 

VCS will also review and consider adopting additional health, safety and risk management policies 
and procedures as adopted by the District. VCS shall adopt procedures to implement the policy 
statements listed above prior to operation. 

These policies will be reviewed annually. A copy of the school's Comprehensive Safety Plan and 
Emergency Response Kit will be available for review in the Director's office. 

6. Dispute Resolution  
Internal Disputes 
Internal disputes include all disputes among and between students, staff, parents, volunteers, or 
advisors. The VCS philosophy advocates maintaining open lines of communication within the 
"school community" i.e. the parents, students, volunteers, staff, administration, and the VCS 
Charter Council, with the intention of resolving all disputes in a timely fashion and in accordance 
with school policies which shall be established by the Charter Council.  

The dispute resolution process shall begin with the school's Director. The Director shall meet with 
all parties involved in the dispute and will keep on file a written copy of any agreement reached. In 
the event that the dispute cannot be resolved by the Director in a timely manner, the dispute shall 
be referred to the Charter Council for resolution. If agreement is reached, this will be noted and 
recorded in the minutes of the board and a copy sent by U.S. mail to each party. In the event that 
agreement is not reached, the decision of the Charter Council by simple majority vote shall be final. 
All parties shall be notified in writing of the resolution by U.S. mail 

The VCUSD agrees not to intervene in any internal dispute without the consent of the VCS Charter 
Council unless the VCUSD has reasonable cause to believe that a violation of this charter or 
related laws or agreements has occurred. 

Disputes between the School and the VCUSD 
In order to maintain a courteous and professional working relationship between VCS and VCUSD 
and to prevent disputes through timely communication, the Director will act as liaison with the 
VCUSD Superintendent or designee on all issues of potential concern to either party. Should a 
dispute arise, the staff of VCS, the VCS Charter Council, and VCUSD agree to attempt to resolve 
all disputes regarding this charter according to the terms outlined in this section. Parties shall make 
every attempt to resolve the issues in good faith, cooperatively and informally. 

The following provisions shall govern disputes between the VCUSD and VCS relating to this 
Charter: 

1. VCS will be governed by the Charter Council as set out in Section IV of this charter. 
2. In the event of an alleged breach of this charter, the Superintendent/State Administrator 

and Director shall put in writing the nature of the dispute and the evidence supporting it 
and send by facsimile and certified mail to the other Party. If the allegation relates to an 
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issue that could result in the revocation of the charter, this shall be specifically noted in 
the written notice. The Superintendent/State Administrator and Director will meet to 
informally resolve the dispute within 15 days of receipt of written notice. If agreement is 
reached, both parties shall sign and keep on file a record of the agreement reached. 

3. If that meeting does not resolve the dispute, the Superintendent/State Administrator and 
Director shall select two members of their respective boards to meet jointly with the 
Superintendent/State Administrator and Director to seek an informal resolution. This 
joint meeting shall be held within 15 days of the initial meeting between the 
Superintendent/State Administrator and Director. A written description of the dispute 
and its resolution shall be drafted, signed by all parties and preserved in the school 
offices for future guidance. 

4. In the event the dispute remains unresolved following this joint meeting, the Director 
and Superintendent/State Administrator may identify a neutral, third party mediator. If 
the parties agree to mediation, the mediation shall be held within thirty (30) days of the 
joint meeting or as otherwise agreed upon by the Parties. Any recommendations of the 
mediator shall be non-binding, unless the governing boards of the Charter School and 
the School District jointly agree to be bound by any such recommendations. 

5. Either party may choose to be represented by legal counsel at any point during this 
dispute resolution process. 

6. This dispute resolution process shall not be interpreted to stall or supplant the process 
for charter revocation allowed under Education Code Section 47607. 
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VI. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION/ EXPULSION POLICIES 
1. Student Admission Policies and Procedures 
The VCS will be non-sectarian in its programs, admissions policies, employment practices, and all 
other operations, shall not charge tuition, and shall not discriminate on the basis of race, ethnicity, 
national origin, gender, sexual orientation, or disability. 
VCS expects families to understand and support the school's mission, vision, and educational 
philosophy. 

Admission Requirements: 
Enrollment will be open to all students who wish to attend VCS subject only to the School's 
capacity and the following legal requirements: 

• All pupils enrolled in VCS must be California State residents. 
• A child shall be admitted to the first grade during the first month of a school year if the child 

will have his or her sixth birthday on or before December 2nd of that school year. The VCS 
Charter Council may permit a child of proper age to be admitted to a class after the first 
school month of the school term for good cause. (Ed Code section 48010). 

• VCS will comply with Education Code 48000(a, b) for Kindergarten Admissions. 

Enrollment Forms: 
Families must fill out a Family Enrollment Form to be considered for enrollment in VCS. The 
enrollment form will be submitted to VCUSD within 60 days of approval of the Charter. 

Open Enrollment: 
An open enrollment period to collect enrollment forms will be publicized and held each year. If 
there are more applicants than available at any grade level, a public random drawing with the 
exception of existing students of the School will be held to determine enrollment. During the public 
random drawing, enrollment forms will be drawn in the order of preference groupings as follows: 

1. Founding Families - Founders' children will constitute no more than 10% of the student 
body. 

2. Children of VCS staff. 
3. Siblings of students currently enrolled in school 
4. All other applicants. 

In 2007, applications will be accepted through June 30. If there are more applications than slots 
available, a lottery will be drawn as described above and a waiting list established. If enrollment 
targets are not met by June 30, the enrollment process will continue until all school slots are filled. 
A lottery will be held to fill available spaces if there are more applicants than spaces available 

2. Non-Discrimination 
VCS will provide a welcoming, safe, and nurturing learning environment for students of all ethnic 
backgrounds. The VCS student body will not only be reflective of the population residing within the 
territorial jurisdiction of VCUSD, but also recognized as a school that honors and invites diversity. 

VCS will strive to achieve racial and ethnic balance among its student population through outreach 
efforts to various ethnic populations in the community.  

Families will be invited to attend workshops and open house events that give them the opportunity 
to experience the active learning environment of the structured program of Inquiry. 

VCS is committed to developing promotional and informational materials as well as informational 
presentations in languages other than English in an effort to appeal to limited English proficient 
populations, and address concerns specific to that population 
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Materials will be distributed in both Spanish and English to a broad variety of community groups 
and agencies that serve various racial, ethnic, and interest groups. 

VCS will schedule outreach meetings in several locations in the district and county in order to 
reach prospective families. 

VCS will provide informational materials to local realtors so that families of all ethnic and cultural 
backgrounds who are considering moving to the area are informed about a local educational option 
that will emphasize multi-cultural integration and acceptance similar to that found in larger urban 
area schools. 

VCS will implement a comprehensive Outreach Plan in order to reach all prospective families. A 
draft of this plan is attached as Appendix J. 

3. Public School Attendance Alternatives 
As per state law, the governing board of VCUSD may not require any pupil enrolled in a District 
school to attend a charter school. Students who opt not to attend VCS may attend other VCUSD 
schools in their attendance area, or pursue an inter-district transfer in accordance with existing 
enrollment policies of their district or county of residence. The parent or guardian of a student 
enrolled in VCS will be informed that the students have no right to admission in any particular 
VCUSD school as a consequence of enrollment in VCS, except to the extent that such a right is 
extended by VCUSD. 

4. Suspension/Expulsion Procedures 
The criteria for suspension and expulsion of students at the Charter School will be consistent with 
district, state and federal laws.  

The Charter School will provide students due process in conformity with the requirements state 
and federal law regarding discipline, special education, confidentiality, and access to records. The 
Director or designee will have the authority to suspend a student as provided by law. The Charter 
Council will have the authority to expel a student as provided by law. An expelled VCS student who 
is a resident of VCUSD shall be considered expelled from the District. 

The focus of the Charter School is on learning. Any behavior that takes away from the learning 
process will not be tolerated. The Director and staff will design and implement a comprehensive 
school wide learning environment initiative that integrates: 

School wide Structures for Prevention and Intervention 
• A clearly defined code of conduct and accompanying procedures 
• A conflict management/peer mediation strand that will offer training and problem-solving 

strategies for teachers and students 
• A program of consequences for positive behavior (awards, recognition) for model school 

community citizens 
• An operational crisis intervention program 

Curriculum Components 
• A rich and motivating curriculum, effectively implemented 
• A character and ethics program with clear values modeled by all members of the school 

community 

Program and Professional Development 
• Training that provides a common focus, and is ongoing-offering a forum for regular 

discussions of professional issues geared toward problem-solving 
• Issues of cultural, ethnic, and instructional diversity are addressed through training and 

support 
• Instructional techniques that support effective, positive, productive interactions among 
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students and staff are included in professional development 
• Effective communication skills and techniques training are included in professional 

development for all members of the school community 

A comprehensive and well accepted set of disciplinary policies is essential to ensure a safe and 
effective educational environment. Vallejo Charter School will develop a student handbook to detail 
the school regulations and policies as well as school’s expectations regarding attendance, mutual 
respect, substance abuse, violence, safety and work habits. This handbook will be distributed to 
students, parents, teachers, and community members. School discipline policy will be reviewed 
with students and parents upon admission and the Parent/Student Compact will be signed to 
acknowledge consent.  

Vallejo Charter School will adhere to well-defined regulations of suspension and expulsion based 
on equality and the right to due process.  

The VCS Draft suspension and expulsion procedures are attached as Appendix H.  
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VII. FINANCIAL PLANNING, REPORTING, AND ACCOUNTABILITY 

1. Budgets  
VCS will receive those funds to which it is entitled from the State. The School Director and VCS 
Council, with the assistance of VCUSD, will establish an annual operational budget for each fiscal 
year and a three year financial projection. The budget development process will begin in March of 
the year preceeding the budget fiscal year and will continue through the May Revise of the 
Governor’s budget. VCUSD will provide guidance regarding overall budget allocations. The 
Director and VCS council will determine how the funding would be allocated for key areas including 
staffing, professional development, and curricular materials. The annual budget will be presented 
to the VCS Charter Council for adoption consistent with the general time lines and requirements 
related to state school budgets in the State of California. The adopted budget will reflect annual 
budget priorities and be balanced. 

The annual operating budget must be adopted by the VCS Charter Council and must 
accommodate any adjustments or revisions required as a result of an annual audit by June each 
year. The Charter Council will also review the three year financial operating projections annually at 
the time it adopts the annual operating budget. 

The adopted annual budget will be presented to the District’s State Administrator and/or Board of 
Education on or before July 1 of each fiscal year during the term of the charter. The Budget shall 
include all estimates of income and expenditure for the fiscal year, including cash flow and start-up 
costs, if any. The budget will include and VCS will maintain a reserve account for economic 
uncertainties. 

The School Director and Charter Council will monitor the budget on a monthly basis and 
recommend formal budget revisions for Council approval as needed.  

See Appendix D for projected operating budgets for 2006-07 through 2008-2009. 

2. Financial Reporting 
The District will assume full responsibility regarding financial and accounting services.. 

The district will prepare the following reports for VCS to submit to the Solano County Office of 
Education and the state pursuant to Education Code 47604.33: 

 
1. A preliminary budget on or before July 1. 
2. An interim financial report reflecting budget changes through October 31, submitted 

on or before December 15. 
3. A second interim financial report reflecting budget changes through January 15, 

submitted on or before March 15. 
4. A final unaudited report for the full prior year, submitted on or before September 15. 

3. Insurance 
VCUSD will acquire and finance property, general liability, worker's compensation and other 
necessary insurances required for VCS  

4. School Management Contract 
VCS intends to contract with Expeditionary Learning Outward Bound to assist VCS in 
implementing the educational model.  
Expeditionary Learning Outward Bound: Expeditionary Learning (EL) is a nonprofit school 
improvement and teacher development organization with a growing national network of 136 
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schools reaching almost 50,000 students in 27 states, the District of Columbia and Puerto Rico. EL 
has a research- based design built around learning expeditions, other active forms of teaching and 
learning and a challenging and supportive school culture. The design emphasizes high 
achievement, character growth and high expectations. The National Staff Development Council 
(NSCD) rated Expeditionary Learning's staff development as "exemplary". In three separate 
studies of professional development at the elementary, middle, and high school levels in 1999 and 
2002, NSCD found that EL professional development was of the highest quality and had a 
significant impact on student achievement at all three levels.  

lShould VCS determine to purchase some services from the District and the District agrees to 
provide specified services, the services and costs will be defined in an annual operational 
agreement, or memorandum of understanding, between the School and the District. 

The District is required by Education Code Section 47604.32 to provide oversight. The School will 
pay the District for costs of supervisory oversight at 1% of VCS's revenue in accordance with 
Education Code section 47613. 

5. Facilities 

VCS intends to request the District provide reasonably comparable school facilities pursuant to 
Proposition 39, its implementing regulations and any other provisions mutually agreed upon 
between VCS and the District.  

Should the District provide facilities, the District and VCS will enter into a separate written 
agreement or memorandum of understanding outlining the use of District facilities and/or school 
site by VCS. This agreement will be consistent with Proposition 39 and its implementing 
regulations. This agreement shall include the space allocation, any fees, maintenance 
responsibilities, insurance, utilities and indemnification related to the facility and/or school site. 
VCS has included a placeholder in its budget of 3% supervisory oversight.  

In the event the school opts to locate at a facility other than that offered by VCUSD, VCS will be 
responsible for entering into a lease agreement and any other legal requirements for said facilities. 
VCS will provide District a copy of said lease agreement on or before June 1, 2007.   

Any school facilities leased or constructed by VCS shall comply with building code and zoning 
ordinances and regulations of Solano County as applicable to charter schools.  

6. Transportation 
VCS will not provide transportation for its students or employees. Any Special Education 
transportation provisions as required by law and pursuant to an IEP will be outlined in an annual 
written agreement with VCUSD. Transportation services for general education services may be 
contracted through the District on a fee basis in a separately negotiated agreement if requested by 
VCS and agreed upon by the District. 

7. Food Services 
VCS will contract with independent contractor for food services OR may be contracted through the 
District on a fee basis in a separately negotiated agreement if requested by VCS and agreed upon 
by the District. 
8. Audits 
Annual independent fiscal audits will be completed as required by law. VCUSD will select an 
auditor through a Request for Proposal process. The auditor will be a licensed CPA and have 
experience with education finance and familiarity with public school accounting practices. The audit 
will follow generally accepted accounting practices. The audit will be transmitted to the chartering 
entity, the State Controller, the Solano County Superintendent of schools, and the State 
Department of Education by December 15 of each year. The Charter Council will work with the 
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Director to resolve any audit deficiencies or exceptions to the satisfaction of the District within 90 
days from the distribution of the final audit 

VCS will manage the school in a fiscally, legally and ethically responsible manner as provided in 
our Affirmations/Assurances and respond promptly to all reasonable inquiries, including inquiries 
regarding financial records.  
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9. School Closure Protocol 
This Charter may be revoked by VCUSD only in accordance with the provisions set forth in 
Education Code Section 47607, including providing a notice and opportunity to cure unless the 
District Board determines in writing that a severe and eminent threat to the health and safety of 
pupils exists. Supporting evidence will be included and sent by facsimile to VCS. 

In the event that VCS closes by voluntary action of the Charter Council or pursuant to revocation 
the Charter Council will document the closure; notification will be sent to the District, parents, and 
employees within five (5) days. An audit will be conducted as soon as reasonably practical and any 
assets remaining after payment of all liabilities will be disposed of to a governmental entity or to 
another 501(c)3 by decision of the VCS Charter Council. All liabilities will remain as liabilities to 
VCS, which has been incorporated as a nonprofit public benefit corporation, and will not be 
transferred to any other entity (Ed Code 47604(c)). 

Upon closure of the School, all student records will be transferred to VCUSD or the students’ 
district of residence and/or the parents or guardians of the enrolled child. 
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VIII. IMPACT ON CHARTER AUTHORIZER 

Expelled Students 
VCS will adopt suspension and expulsion procedures consistent with federal and state due 
process requirements. Students will not be expelled from VCS except for reasons established by 
Education Code 48900 et seq. and such students would be considered expelled from VCUSD, if a 
VCUSD resident. 
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ASSURANCES 
As the authorized representative of the applicant, I hereby certify that the information submitted in 
this application for a charter for the Vallejo Charter School to be located at Vallejo, California, is 
true to the best of my knowledge and belief; I also certify that this application does not constitute 
the conversion of a private school to the status of a public charter school; and further I understand 
that if awarded a charter, the school: 

o Will meet all statewide standards and conduct the student assessments required, pursuant 
to Education Code §60605, and any other statewide standards authorized in statute, or 
student assessments applicable to students in non-charter public schools. [Ref. California 
Education Code §47605(c)(1)]  

o Will/will not (circle one) be deemed the exclusive public school employer of the employees 
of the charter school for the purposes of the Educational Employment Act (Chapter 10.7 
(commencing with §3540) of Division 4 of Title 4 of Title 1 of the Government Code.1 [Ref. 
California Education Code §47605(b)(5)(O)] 

o Will be nonsectarian in its programs, admissions policies, employment practices, and all 
other operations. [Ref. California Education Code §47605(d)(1)] 

o Will not charge tuition. [Ref. California Education Code §47605(d)(1)] 

o Will admit all students who wish to attend the school, and who submit a timely application, 
unless the school receives a greater number of applications than there are spaces for 
students, in which case each applicant will be given equal chance of admission through a 
random lottery process. [Ref. California Education Code §47605(d)(2)(B)] 

o Will not discriminate against any student on the basis of ethnic background, national origin, 
gender, or disability. [Ref. California Education Code §47605(d)(1)] 

o Will adhere to all provisions of federal law relating to students with disabilities, including the 
IDEA, Section 504 of the Rehabilitation Act of 1974, and Title II of the Americans with 
Disabilities Act of 1990, that are applicable to it. 

o Will meet all requirements for employment set forth in applicable provisions of law, 
including, but not limited to credentials, as necessary. [Ref. Criteria for Review, 
§11967.5.1(f)(5)] 

o Will ensure that teachers in the school hold a Commission on Teacher Credentialing 
certificate, permit, or other document equivalent to that which a teacher in other public 
schools are required to hold. As allowed by statute, flexibility will be given to non-core, non-
college preparatory teachers. [Ref. California Education Code §47605(l)] 

o Will at all times maintain all necessary and appropriate insurance coverage. 

o Will follow any and all other federal, state, and local laws and regulations that pertain to the 
applicant or the operation of the charter school. 

 

             

Authorized Representative’s Signature     Date  

                                                 
1 In the case of any petition to establish a charter school that is approved by the State Board of Education, the charter 
school must be deemed the exclusive public school employer. 



 

 

Appendix A 
 

VALLEJO CHARTER SCHOOL  

Sample Learning Expedition 
4TH Grade 

 
TUMBLING DOWN: DO LANDSLIDES THREATEN HIDDENBROOKE? 
By Sara Hallermann and David Ross 
September, 2005 
 

What is the theme or topic of the learning expedition? 
Mudslide risk: What is the level of mudslide risk for the Hiddenbrooke residents? What action steps 
should be taken, if any, to promote awareness and avoid mudslides in Hiddenbrooke? 
 
What California Standards are addressed in the expedition? 
Science 
Waves, wind, water, and ice shape and reshape Earth's land surface. As a basis for understanding 
this concept:  

a. Students know some changes in the earth are due to slow processes, such as erosion, and 
some changes are due to rapid processes, such as landslides, volcanic eruptions, and 
earthquakes.  

b. Students know natural processes, including freezing and thawing and the growth of roots, 
cause rocks to break down into smaller pieces.  

c. Students know moving water erodes landforms, reshaping the land by taking it away from 
some places and depositing it as pebbles, sand, silt, and mud in other places (weathering, 
transport, and deposition).  

 
English Language Arts 
Writing Applications (WA 2.1 a, d) (WA 2.1 b, c) (WA 2.2 a, b) (WA 2.3 a, b, c) 
Writing Strategies (WS 1.1) (WS 1.1; 1.2 a, c, e; 1.3) (WS 1.2 b, c) 
Written Conventions (WC 1.1; 1.2) (WC 1.3–1.7) 
Reading Comprehension (RC 3.2-3-5) 
 
Math 
1.6 Write tenths and hundredths in decimal and fraction notations and know the fraction and 
decimal equivalents for halves and fourths (e.g., 1/2 = 0.5 or .50; 7/4 = 1 3/4 = 1.75). 
1.7 Write the fraction represented by a drawing of parts of a figure; represent a given fraction by 
using drawings; and relate a fraction to a simple decimal on a number line. 



 

 

Social Science 

4.1.5. Use maps, charts, and pictures to describe how communities in California vary in land use, 
vegetation, wildlife, climate, population density, architecture, services, and transportation.  

4.4.1. Understand the story and lasting influence of the Pony Express, Overland Mail Service, 
Western Union, and the building of the transcontinental railroad, including the contributions of 
Chinese workers to its construction.  

What are the guiding questions and research topics that students will explore through this 
learning expedition? 

1. Using data from the historical record, demonstrate the degree to which landslides are a 
problem in the Bay area. 

2. What are the causes of a mudslide? 
3. Describe the interaction between human activity and natural events that precipitate a 

landslide. 
4. In what ways does human activity cause more landslides? 
5. Describe the difference between modern construction techniques and those from the past. 

Demonstrate how the change in techniques is more likely to prevent landslides than in the 
past?. 

6. How does an historical overview of major construction projects in Northern California 
demonstrate a pattern of land use in geologically unstable areas? 

7. What were the long-term effects in Northern California of major construction programs, 
such as the Transcontinental Railway? 

8. How do cultural values often take precedence over safety concerns in the design and 
construction of new structures? 

9. Why are there so many mudslides in Bay counties? 
10. What is the likelihood of landslides threatening Hiddenbrooke? 
11. Where in the hill complex near Hiddenbrooke can evidence of recent landslides be found? 

What lessons can be learned from this/these sites that apply to Hiddenbrooke? 
12. How does the terminology of civil engineering (debris flow; angle of repose, steepness of 

slope) help the layman understand the risk of landslides in Hiddenbrooke? 
13. How steep are the Hiddenbrooke hills in comparison to Bay area hills experiencing 

mudslides? 
14. Are the Hiddenbrooke hills composed of relatively loose, poorly consolidated rock? Or, are 

they composed of dense rock? What conclusions can be drawn from this information? 
15. What is the average rainfall in Hiddenbrooke? Do we receive a lot of rain in a short period 

of time? How does our rainfall compare to rainfall in areas experiencing mudslides? What 
conclusions can be drawn from this information? 

16. Does the rain in Hiddenbrooke tend to evaporate quickly or get stored in the soil and 
bedrock? What conclusions can be drawn from this information? 

17. Are there “fractures and discontinuities” in the rock in the Hiddenbrooke hills? What 
conclusions can be drawn from this information? 

18. Using the data from field studies (rock and hill composition, angle of hills, average rainfall, 
runoff patterns, etc.) what conclusions can be drawn about the likelihood of landslides in 
Hiddenbrooke? 

19. Does research of the history of earthquakes in the Hiddenbrooke area reveal a pattern? If it 
exists, how can that pattern be represented graphically? 



 

 

20. How can development cause landslides? 
21. How can developers decrease the risk of landslides? 
22. What did the Hiddenbrooke developers do to decrease the risk of landslides? Was this 

sufficient? 
23. How will an examination of maps, photographs, blueprints, etc., reveal any changes in the 

Hiddenbrooke hills since development began? How can that evidence be compared to recent 
precursors of landslides such as cracks and fissures or progressively tilting trees and poles?  

24. What is your opinion about the level of mudslide risk for the Hiddenbrooke residents? What 
might your viewpoint be if you were a Hiddenbrooke community developer? A citizen 
trying to sell their home? An environmental activist?  

25. To what degree are the Hiddenbrooke citizens concerned about mudslides? What is your 
evidence for what you believe? 

26. What action steps should be taken, if any, to promote awareness and avoid mudslides in 
Hiddenbrooke? 

 
C. What are the learning goals? 
Students will:  

1. Effectively engage in fieldwork. 
2. Demonstrate effective teaming and collaboration skills. 
3. Use 21st century skills and tools to produce high-quality work products. 
4. Present and explain their work to a discerning audience. 
5. Master key California standards:  

a. Science: 5. Waves, wind, water, and ice shape and reshape Earth's land surface.  
b. Language Arts: Produce summary writing, response to literature and narrative 

writing pieces that meet or exceed the following writing criteria. 
c. Social Science: Demonstrate understanding of the story and lasting influence of 

the transcontinental railroad, including the contributions of Chinese workers to 
its construction; and Use maps, charts, and pictures to describe how communities 
in California vary in land use, vegetation, wildlife, climate, population density, 
architecture, services, and transportation. 

d. Math; Write tenths and hundredths in decimal and fraction notations and know 
the fraction and decimal equivalents for halves and fourths (e.g., 1/2 = 0.5 or .50; 
7/4 = 1 3/4 = 1.75); Write the fraction represented by a drawing of parts of a 
figure; represent a given fraction by using drawings; and relate a fraction to a 
simple decimal on a number line: 

 
Science 

(5 a, b,  c) 

Waves, wind, water, and ice shape and reshape Earth's land surface. As a basis for 
understanding this concept:  
Students know some changes in the earth are due to slow processes, such as erosion, and some 
changes are due to rapid processes, such as landslides, volcanic eruptions, and earthquakes.  
Students know natural processes, including freezing and thawing and the growth of roots, cause 
rocks to break down into smaller pieces.  
Students know moving water erodes landforms, reshaping the land by taking it away from some 
places and depositing it as pebbles, sand, silt, and mud in other places (weathering, transport, 
and deposition).  

Writing Applications 

(WA 2.4) 

Summary Writing: 
Is characterized by paraphrasing of the main idea(s) and significant details. 



 

 

Writing Applications 

 
(WA 2.1 a, d) 
 
(WA 2.1 b, c) 
 

Narrative Writing: 
 
Provides a thoroughly developed sequence of significant events to relate ideas, observations, 
and/or memories.  
 
Includes vivid descriptive language and sensory details that enable the reader to visualize the 
events or experiences.  

Writing Applications 

  

(WA 2.2 a, b) 

Responses to literature: 

Demonstrate an understanding of the literary work. 

Support judgments through references to both the text and prior knowledge. 

Writing Strategies 

(WS 1.1)  
 
 
(WS 1.1; 1.2 a, c, e; 1.3)  
 
 
(WS 1.2 b, c) 

Clearly addresses all parts of 
the writing task: 
Demonstrates a clear understanding of purpose. 
 
Maintains a consistent point of view, focus, and organizational structure, including 
paragraphing when appropriate. 
 
Includes a clearly presented central idea with relevant facts, details, and/or explanations. 

Written Conventions 

(WC 1.1;1.2)  
 
 
(WC 1.3–1.7) 

Includes a variety of sentence types.  
 
Contains few, if any, errors in the conventions of the 
English language (grammar, punctuation, capitalization, spelling). These errors do not interfere 
with the reader’s understanding of the writing. 

Social Science 

(4.1.5, 4.4.1) 

Use maps, charts, and pictures to describe how communities in California vary in land use, 
vegetation, wildlife, climate, population density, architecture, services, and transportation.  

Understand the story and lasting influence of the Pony Express, Overland Mail Service, 
Western Union, and the building of the transcontinental railroad, including the contributions of 
Chinese workers to its construction.  

Math 

(1.6, 1.7) 

Write tenths and hundredths in decimal and fraction notations and know the fraction and 
decimal equivalents for halves and fourths (e.g., 1/2 = 0.5 or .50; 7/4 = 1 3/4 = 1.75). 
 
Write the fraction represented by a drawing of parts of a figure; represent a given fraction by 
using drawings; and relate a fraction to a simple decimal on a number line: 

  
D. What projects will students complete within this learning expedition? 

a. “TUMBLING DOWN: Reasons why there are so many landslides in the Bay Area” 
Summary Writing Piece 

a. Read the article “TUMBLING DOWN: Reasons why there are so many landslides in 
the Bay Area”. 

b. Summarize the article. Include answers to the following questions: 
i. To what degree are landslides a problem in the Bay area? 

ii. What causes a mudslide? 
iii. Why are there so many mudslides in Bay counties? 
iv. Are the Bay area mudslides “new” or “old” slides? 
v. What is a “debris flow”? 

vi. How do earthquakes contribute to landslides? 
vii. How can development cause landslides? 



 

 

viii. How can developers decrease the risk of landslides? 
ix. What are signs of landslides? 

c. Evaluation Tool: Summary Rubric 
b. In-Class Research, Summary, and Presentations in Preparation for Field Study 

a. Students work in groups to research the following questions, summarize their 
findings, and present to their peers: 

i. Group #1 Research Question: Any slope that exceeds 20 degrees is a 
candidate for debris flows. Do the Hiddenbrooke hills fit this criterion?  

ii. Group #2 Research Question: How steep are the Hiddenbrooke hills in 
comparison to Bay area hills experiencing mudslides? 

iii. Group #3 Research Question: What is the average rainfall in Hiddenbrooke? 
Do we receive a lot of rain in a short period of time? How does our rainfall 
compare to rainfall in areas experiencing mudslides? 

iv. Group #4 Research Question: What is the level of earthquake risk in 
Hiddenbrooke? 

b. Evaluation Tools: Summary Rubric and Oral Presentation Rubric 
c. Interview with a Developer 

a. Invite developers to visit the class to discuss the following question: “What did you 
do to decrease the risk of landslides in Hiddenbrooke?” As a follow-up to the 
interview, discuss whether or not the developers’ actions were appropriate and 
sufficient.  

d. Interview with a civil engineer 
a. Invite a civil engineer to visit the class to discuss the following questions: “Do 
communities hire civil engineers to work proactively to prevent landslides? If so, what 
can you do to decrease the risk of landslides in Hiddenbrooke?” “Whose responsibility it 
is (residents, government engineers, the contractor) to sign off on the safety of 
earthwork? As a follow-up to the interview, discuss the utility (including costs) of 
having civil engineers analyze the earthwork done in Hiddenbrooke. 

     e. Immigrant journal; A case study 
 a. Students will read Dragon’s Gate by Laurence Yep. 

b. Students will respond to the novel in various ways, including chapter summaries, 
vocabulary and spelling lists, analysis of figurative language and the structure of the narrative. 

c. Students will read an interview with Yep in which he explains some of his feelings and 
ideas about the novel. Students will respond by writing a brief essay detailing their understanding of 
an author’s response to his or her own work. 

d. Students will analyze the novel from a scientific perspective, looking for information 
about geology, engineering techniques, construction techniques and human impact on the 
natural environment. 

e. Students will write a fictional journal in which they simulate the role of an immigrant 
Chinese worker helping to build the Transcontinental Railroad. Students are encouraged to add 
culturally accurate information as well as scientific or personal observations about nature and 
the environment. 

f. Students publish their journals on a website/blog. 
 

f. Landslide Risk Field Study 
b. Students will walk through the community to observe and record data in journals on 

five occasions using the following focus questions: 



 

 

i. Outdoor Observation #1: Are the Hiddenbrooke hills composed of relatively 
loose, poorly consolidated rock? Or, are they composed of dense rock? 

ii. Outdoor Observation #2: Does the rain in Hiddenbrooke tend to evaporate 
quickly or get stored in the soil and bedrock? 

iii. Outdoor Observation #3: Are there "fractures and discontinuities" in the rock 
in the Hiddenbrooke hills? 

iv. Outdoor Observation #4: Are signs of landslides such as cracks and fissures 
or progressively tilting trees and poles apparent in Hiddenbrooke? 

v. Outdoor Observation #5: What is the pattern of storm water drainage on the 
Hiddenbrooke hill slopes? Are there places where runoff water converges 
may have an increased potential for land sliding? 

g. Landslide Risk Field Study Comparison 
a. Students will make a study trip to a site less than two miles away from Hiddenbrooke (in 
the same complex of hills) in which a significant landslide occurred in the last 10 years. 
Observations and measurements will be recorded in field notes supplemented by digital 
images. 

vi. Outdoor Observation #1: Are the Hiddenbrooke hills composed of the same 
material as those of the hills that gave way? 

vii. Outdoor Observation #2: Is the amount of rainfall and runoff patter for these 
hills significantly different than that of the Hiddenbrooke hills? 

viii. Outdoor Observation #3: Are there "fractures and discontinuities" in the rock 
in these hills apparent to the naked eye? How does this compare to the 
Hiddenbrooke hills? 

ix. Outdoor Observation #4: What are the geological signs of the landslide in 
these hills? Can these signs be found in the Hiddenbrooke hills? 

x. Outdoor Observation #5: What is the slope (angle of repose) in these hills? 
How does it compare to slope of the Hiddenbrooke hills? 

xi. Outdoor Observation #6: What are the significant signs of human 
development near the landslide? 

h. Landslide Risk Survey 
a. Each student will ask ten community members to complete the following survey and 
compile and analyze the data during a math lesson: 

xii. Are you concerned that landslides may occur in the Hiddenbrooke 
Community? 

xiii. Have you observed cracks or fissures on the slopes in Hiddenbrooke? 
xiv. Have you observed progressively tilting trees and poles in the slopes in 

Hiddenbrooke? 
b. Total the number of “yes” responses for each item. Express the numbers as whole 
numbers, decimals and fractions. Write the fractions represented by using drawings. 
c. Write a summary paragraph answering the following questions: To what degree are 

the Hiddenbrooke citizens concerned about mudslides? What is your evidence for 
what you believe? 

d. Evaluation Tool: Summary Writing Rubric 
i. Point of View PowerPoint 

e. Each student will develop a PowerPoint presentation incorporating answers to the 
following questions: 

i. What is your opinion about the level of mudslide risk for the Hiddenbrooke 
residents?  



 

 

ii. What evidence supports your belief? (Cite data collected through in-class 
research, the developer’s presentations, surveys, and the field study.) 

iii. What action steps should be taken, if any, to promote awareness and avoid 
mudslides in Hiddenbrooke? 

f. Evaluation Tools: Multimedia Presentation Rubric and “TUMBLING DOWN: DO 
LANDSLIDES THREATEN HIDDENBROOKE?” Rubric 

j. Community Presentation 
g. Students will present their PowerPoint presentations during community meetings and 

receive feedback from audience members. 
h. Evaluation Tool: Oral Presentation Rubric 

 
E. Timeline 
 
Day Project  Activity 
Day 1 TUMBLING DOWN: Writing Piece Read the article "TUMBLING DOWN: Reasons why there 

are so many landslides in the Bay Area". Discuss as a 
class. Review summary writing rubric and directions. 
Students summarize the article (first draft). 

Day 2 TUMBLING DOWN: Writing Piece Article peer revision and submission. 

Day 3 In-Class Research, Summary, and 
Presentations 

Students work in groups to research assigned questions, 
summarize their findings, and present to their peers: 
Introduce activity, review research questions, form groups, 
assign group roles, and review information sources. 
Review rubric. 

Day 4 In-Class Research, Summary, and 
Presentations 

Continue Research. Group #1 and #2 Teacher Conference 

Day 5 In-Class Research, Summary, and 
Presentations 

Continue Research. Group #3 and #4 Teacher Conference 

Day 6 In-Class Research, Summary, and 
Presentations 

Complete summaries and practice oral presentations. 
Students to assess and evaluate their work against criteria 
described in rubric. 

Day 7 In-Class Research, Summary, and 
Presentations 

Presentations 

Day 8 Introduction of the novel Dragon’s Gate  Students read an interview with Laurence Yep as he 
speaks about the novel Dragon’s Gate, which they will 
read during this expedition. Students will respond to Yep, 
in letter form, about their expectations for the novel. 

Day 8 Interview with a Developer Interview with a Developer: Invite developers to visit the 
class to discuss the following question: "What did you do 
to decrease the risk of landslides in Hiddenbrooke?"  



 

 

Day Project  Activity 
Day 9 Interview with a Developer As a follow-up to the interview, discuss whether or not the 

developers' actions were appropriate and sufficient.   

Day 10 Landslide Risk Field Study Distribute journals. Review data collection method. 
Discuss focus questions. Form groups. Identify group 
member's roles.  

Day 11 Landslide Risk Field Study Outdoor Observation #1: Are the Hiddenbrooke hills 
composed of relatively loose, poorly consolidated rock? 
Or, are they composed of dense rock? 

Day 12 Landslide Risk Field Study Outdoor Observation #2: Does the rain in Hiddenbrooke 
tend to evaporate quickly or get stored in the soil and 
bedrock? 

Day 13 Landslide Risk Field Study Outdoor Observation #3: Are there "fractures and 
discontinuities" in the rock in the Hiddenbrooke hills? 

Day 14 Landslide Risk Field Study Outdoor Observation #4: Are signs of landslides such as 
cracks and fissures or progressively tilting trees and poles 
apparent in Hiddenbrooke? 

Day 15 Landslide Risk Field Study Outdoor Observation #5: What is the pattern of storm 
water drainage on the Hiddenbrooke hill slopes? Are there 
places where runoff water converges may have an 
increased potential for land sliding? 

Day 16 Landslide Risk Field Study Trip Students and staff will make a field study trip to a 
landslide in nearby hills to make comparisons to geology, 
topography and physical and manmade features of these 
hills with Hiddenbrooke hills. Make comparisons. 

Day 17 Landslide Risk Comparison Study Students will compare the data from their field 
observations in Hiddenbrooke to the data collected from 
the nearby landslide. Students will create a risk analysis 
that highlights similarities differences. 

Day 18 Landslide Risk Survey Each student will ask ten community members to complete 
the following survey and compile and analyze the data 
during a math lesson. Distribute surveys and review 
directions. Make predictions. 

Day 19 Landslide Risk Survey Total the number of "yes" responses for each item. 
Express the numbers as whole numbers, decimals and 
fractions. Write the fractions represented by using 
drawings. 

Day 20 Landslide Risk Survey Write a summary paragraph answering the following 
questions: To what degree are the Hiddenbrooke citizens 
concerned about mudslides? What is your evidence for 
what you believe? (First draft.) 

Day 21 Landslide Risk Survey Teacher-student critique sessions. 



 

 

Day Project  Activity 
Day 22 Landslide Risk Survey Teacher-student critique sessions. 
Day 23 Landslide Risk Survey Sharing and submission of final drafts. 
Day 24 Immigrant Journal Publication Students complete publication of their immigrant journals 

on a website. 

Day 25 Point of View PowerPoint Each student will develop a PowerPoint presentation 
answering the guiding questions. Review directions and 
rubric. Review and discuss exemplar. 

Day 26 Point of View PowerPoint Continue project work. Teacher-student critique sessions. 

Day 27 Point of View PowerPoint Peer review session. Submit final draft. 
Day 28 Community Presentation Community Presentation: Students will present their 

PowerPoint presentations during community meetings and 
receive feedback from audience members. 

Day 29 Publication of results Findings from the student work will be published on the 
school website. Findings will be shared with 
Hiddenbrooke developers as well as the city and county 
planning offices. 

Day 30 Self-Reflection/Debrief Students debrief the project in small groups and report out. 
Students self-assess their performance on the learning 
goals and outcomes featured in the project. Students set 
personal goals (academic, behavioral, performance, etc.) 
for their next expedition and incorporate them into a 
learning plan. 

 



 

 

 
TUMBLING DOWN 

Reasons why there are so many landslides in the Bay Area 
- Glen Martin, Chronicle Staff Writer 

Monday, March 20, 2000 
www.sfgate.com 

  
Viewed from the perspective of geologic time, the mudslides ripping houses from their moorings in 
San Mateo County are simply a rerun of an old, old show -- one that is destined to intrude 
repeatedly on our attention as long as there are hills ringing the bay.  
 
The Bay Area, in fact, is essentially the Place Where They Keep Landslides.  
 
The U.S. Geological Survey -- the prime authority on such matters -- has mapped 90,000 slide sites 
in 10 Bay Area counties, including Santa Cruz. Some are fresh, like those wreaking chaos in 
Millbrae and Daly City. Others are tens of thousands of years old.  
 
Why are there so many slides in the bay counties?  
 
Five reasons, says David G. Howell, a research geologist with the USGS in Menlo Park who 
specializes in landslides: steep terrain, the internal structure of local hills and mountains, climate, 
earthquakes and population pressure.  
 
Landslides need slopes, and the Bay Area is particularly rich in terrain with steep gradients. Not 
only that: The hills that support these slopes are composed of relatively loose, poorly consolidated 
rock.  
 
When you add a lot of water to such steeply pitched aggregations of fractured stone in a short 
period of time, you have a recipe for impressively muddy natural disasters. The Bay Area's 
Mediterranean climate delivers water in just such a fashion.  
 
``We have a relatively short rainy season, followed by a long, dry season,'' he said. ``But when you 
do have precipitation, it can be very intense. There is very little evaporation and transpiration of 
water (into the atmosphere) -- it all gets stored in the soil and bedrock.''  
 
All that water seeps deep into the pores and cracks of the Bay Area's hills, Howell says.  
 
``There are fractures and discontinuities all through that rock,'' Howell says. ``And water is not 
compressible. When it gets in there, it essentially acts as a hydraulic jack, pushing against the rock 
(layer) above it.''  
 
As the water pushes, the overlying rock layer reaches a point that overcomes the frictional 
resistance holding it in place, Howell says. Gravity asserts itself, and the rock and its overburden of 
soil and trees -- and perhaps houses, swimming pools and roads -- slip downslope.  
 
Bad as landslides are, they're minor league in the natural calamity realm when compared to debris 
flows. Such phenomena consist only of “nonconsolidated materials'” -- usually the top layer of soil, 
along with surface rocks and trees, Howell says.  



 

 

 
"TURBULENT” DEBRIS FLOWS 
Debris flows are ``turbulent'' events that resemble volcanic lava flows or even crashing surf -- walls 
or plumes of liquefied soil that shoot down hills at great speed.  
 
``They basically have the consistency of wet concrete,'' Howell said. ``Slides may move downhill a 
few inches a day. Debris flows can exceed 30 miles an hour.''  
 
That makes them dangerous indeed. And they are not rare. Any slope that exceeds 20 degrees is a 
candidate for debris flows, and such slopes are exceedingly common in the Bay Area.  
 
``Anything that is as steep as a black diamond ski run can have debris flows,'' Howell said.  
 
 
EFFECTS OF EARTHQUAKES 
Earthquakes can also contribute significantly to landslides, Howell said, another reason the Bay 
Area historically has had so many slope failures. If a quake comes at the right -- that is, wrong -- 
time of year, it can trigger hundreds of slides.  
 
Howell says the Bay Area is ``very lucky'' the October 1989 Loma Prieta earthquake happened 
when it did.  
 
``First, it occurred before the rainy season, when soils are at their driest annual point. Second, the 
mid-to-late 1980s were very dry years, nothing like the back-to-back wet winters we've been 
experiencing during the last half of the 1990s.''  
 
If a temblor the magnitude of Loma Prieta were to strike today -- or tomorrow, or within the next 
several months, or even next year -- the results could be truly grave, Howell said.  
 
``In 1989, the hillside rock was as strong and stable as it ever gets,'' he said. ``Things are completely 
different now.''  
 
Finally, Howell said, much of the landslide problem is actually a people problem: Development is 
increasing the already significant natural instability of Bay Area hills. Construction on slide-prone 
slopes is an invitation to catastrophe unless well-engineered drainage systems are installed.  
 
``We're cutting hillside roads and moving mountaintops for construction pads,'' Howell said. ``If 
done properly, it doesn't have to be much of a problem. But when it's done improperly -- and it 
often is -- it undermines the bracing of the hills.''  
 
Howell doesn't give Bay Area residents and government agencies particularly high marks for 
landslide awareness and preparedness, noting a sense of denial prevails until houses start sliding 
onto freeways or into the sea. And even then, he notes, the concern is only transitory.  
 
That must change, Howell says, because the Bay Area is increasingly vulnerable to quakes and 
accompanying slides. Slides, he notes, are not just isolated problems; they can cause long-term, 
widespread disruption if they knock out power lines, gas lines, aqueducts or highways.  
 



 

 

 
MILLIONS IN DAMAGE 
In recent years, slides have proven costly. During the winter of 1982, thousands of Bay Area debris 
flows and landslides caused $66 million in damage and 25 fatalities. Heavy rains associated with 
the 1997-98 El Nino caused more than $150 million in landslide damage.  
 
The public needs to be better educated about slides, Howell said, so people understand the stakes. 
``And we need to bring in the geological engineering community before construction begins, not 
after slides start,'' he said.  
 
The bottom line, according to Howell: If you spend $1 million for a prestige lot, you should be 
willing to spend an extra $100,000 on geological engineering to make sure your house does not 
slide down the hill.  
 
 
 
-------------------------------------------------------------------------------- 
Telltale Signs Of Imminent Landslides  
WHAT YOU CAN DO 
 
-- Become familiar with the land around you. Learn whether debris flows have occurred in your 
area. Slopes where flows have occurred before are likely to experience them again.  
 
-- Watch the hill slopes near your home throughout the rainy season for any signs of land 
movement, such as widening cracks and fissures or progressively tilting trees and poles.  
 
-- Watch the pattern of stormwater drainage on hillslopes. Places where runoff water converges may 
have an increased potential for landsliding.  
 
-- Clear debris from culverts and other drainage systems before storms hit. It can be dangerous to 
clear large culverts in swiftly moving water.  
 
-- Visit the U.S. Geological Survey's Web site, which contains detailed maps of mudslides and 
debris flows in the Bay Area. Two addresses to try are sfgeo.wr.usgs.gov/ and landslides.usgs.gov/  
 
Source: U.S. Geological Survey  
 
 
 
-------------------------------------------------------------------------------- 
 
HOW A HILL SLIDES 
1. Intense rains cause water to seep deep within Bay Area hills, filling rock fissures with water.  
2. Because water is not compressible, it presses upward on the overburden of rock and soil.  
 
3. When the overarching slab of rock exceeds its angle of repose, gravity takes over, triggering a 
landslide.  



 

 

Vallejo Charter School  Grade 4 Summary Writing Rubric                                                 
 Expert--4 Practitioner--3 Apprentice--2 Novice--1 

Writing 
Applications 
(WA 2.4) 
 

 
 
Is characterized by 
paraphrasing of the main 
idea(s) and significant 
details. 

 
 
Is characterized by 
paraphrasing of the main 
idea(s) and significant 
details. 

 
 
Is characterized by 
substantial copying of key 
phrases and minimal 
paraphrasing. 

 
 
Is characterized by substantial 
copying of indiscriminately 
selected phrases or sentences. 

Writing 
Strategies 
 
(WS 1.1)  
 
(WS 1.1; 1.2 a, 
c, e; 1.3)  
 
 
 
(WS 1.2 b, c) 

Clearly addresses all 
parts of 
the writing task: 
Demonstrates a clear 
understanding of purpose. 
 
Maintains a consistent 
point of view, focus, and 
organizational structure, 
including paragraphing 
when appropriate. 
 
Includes a clearly 
presented central idea 
with relevant facts, 
details, and/or 
explanations. 

Addresses all parts of the 
writing task: 
Demonstrates a general 
understanding of purpose. 
 
Maintains a mostly 
consistent point of view, 
focus, and organizational 
structure, including 
paragraphing when 
appropriate. 
 
Presents a central idea 
with mostly relevant facts, 
details, and/or 
explanations. 

Addresses only parts of 
the 
writing task: 
Demonstrates little 
understanding of purpose. 
 
Maintains an inconsistent 
point of view, focus, 
and/or organizational 
structure. 
 
 
Suggests a central idea 
with limited facts, details, 
and/or explanations. 
 

Addresses only one part of 
the writing task: 
Demonstrates no understanding 
of purpose. 
 
Lacks a clear point of view, focus, 
and/or organizational structure. 
 
 
Lacks a central idea but may 
contain marginally related facts, 
details, and/or explanations. 

Written 
Conventions 
(WC 1.1;1.2)  
 
 
(WC 1.3–1.7) 

 
Includes a variety of 
sentence types.  
 
 
Contains few, if any, 
errors in the conventions 
of the 
English language 
(grammar, punctuation, 
capitalization, spelling). 
These errors do not 
interfere with the reader’s 
understanding of the 
writing. 

 
Includes a variety of 
sentence types. 
 
 
Contains some errors in 
the conventions of the 
English language 
(grammar, punctuation, 
capitalization, spelling). 
These errors do not 
interfere with the reader’s 
understanding of the 
writing. 

 
Includes little variety in 
sentence types. 
 
Contains several errors in 
the conventions of the 
English language 
(grammar, punctuation, 
capitalization, spelling). 
These errors may 
interfere with the reader’s 
understanding of the 
writing. 

 
Includes no sentence variety.  
 
 
Contains serious errors in the 
conventions of the English 
language (grammar, punctuation, 
capitalization, spelling). These 
errors interfere with the reader’s 
understanding of the writing. 



 

 

Vallejo Charter School             Grade 4 Narrative Writing Rubric          
 Expert--4 Practitioner--3 Apprentice--2 Novice--1 

Writing 
Applications 
(WA 2.1 a, d) 
 
 
 
 
 
 (WA 2.1 b, c) 
 

Provides a thoroughly 
developed sequence of 
significant events to relate 
ideas, observations, 
and/or memories.  
 
Includes vivid descriptive 
language and sensory 
details that enable the 
reader to visualize the 
events or experiences.  

Provides an adequately 
developed sequence of 
significant events to relate 
ideas, observations, 
and/or memories. 
 
Includes some descriptive 
language and sensory 
details that enable the 
reader to visualize the 
events or experiences. 

Provides a minimally 
developed sequence of 
significant events to relate 
ideas, observations, 
and/or memories. 
 
Includes limited 
descriptive language and 
sensory details that 
enable the reader to 
visualize the events or 
experiences. 

Lacks a sequence of events to 
relate ideas, observations, and/or 
memories. 
 
 
Lacks descriptive language and 
sensory details that enable the 
reader to visualize the events or 
experiences. 

Writing 
Strategies 
 
(WS 1.1)  
 
(WS 1.1; 1.2 a, 
c, e; 1.3)  
 
 
 
(WS 1.2 b, c) 

Clearly addresses all 
parts of 
the writing task: 
Demonstrates a clear 
understanding of purpose. 
 
Maintains a consistent 
point of view, focus, and 
organizational structure, 
including paragraphing 
when appropriate. 
 
Includes a clearly 
presented central idea 
with relevant facts, 
details, and/or 
explanations. 

Addresses all parts of the 
writing task: 
Demonstrates a general 
understanding of purpose. 
 
Maintains a mostly 
consistent point of view, 
focus, and organizational 
structure, including 
paragraphing when 
appropriate. 
 
Presents a central idea 
with mostly relevant facts, 
details, and/or 
explanations. 

Addresses only parts of 
the 
writing task: 
Demonstrates little 
understanding of purpose. 
 
Maintains an inconsistent 
point of view, focus, 
and/or organizational 
structure. 
 
 
Suggests a central idea 
with limited facts, details, 
and/or explanations. 
 

Addresses only one part of 
the writing task: 
Demonstrates no understanding 
of purpose. 
 
Lacks a clear point of view, focus, 
and/or organizational structure. 
 
 
Lacks a central idea but may 
contain marginally related facts, 
details, and/or explanations. 

Written 
Conventions 
(WC 1.1;1.2)  
 
 
(WC 1.3–1.7) 

 
Includes a variety of 
sentence types.  
 
 
Contains few, if any, 
errors in the conventions 
of the 
English language 
(grammar, punctuation, 
capitalization, spelling). 
These errors do not 
interfere with the reader’s 
understanding of the 
writing. 

 
Includes a variety of 
sentence types. 
 
 
Contains some errors in 
the conventions of the 
English language 
(grammar, punctuation, 
capitalization, spelling). 
These errors do not 
interfere with the reader’s 
understanding of the 
writing. 

 
Includes little variety in 
sentence types. 
 
Contains several errors in 
the conventions of the 
English language 
(grammar, punctuation, 
capitalization, spelling). 
These errors may 
interfere with the reader’s 
understanding of the 
writing. 

 
Includes no sentence variety.  
 
 
Contains serious errors in the 
conventions of the English 
language (grammar, punctuation, 
capitalization, spelling). These 
errors interfere with the reader’s 
understanding of the writing. 
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Appendix B 
 

HIDDENBROOKE COMMUNITY SCHOOL  
SAMPLE 4th Grade MATHEMATICS CURRICULUM MAP 

(Days 1-42) 
*Denotes key standards identified in Mathematics Framework for California Public Schools 

 
Chapter L e s s o n Topic  Report Card 

Standards 
Primary California Standards 

Addressed 
 

Support/ 
Re-teach/Review 

Date for 
Completion 

Chapter 1:  
Place Value and Money 

1 Place Value Through 
Hundred Thousands  

Number Sense 1.1* Read and write whole 
numbers in the millions. 

Chapter: 1, Lesson: 1, pp. 4-5  
ELD Support: ELL Handbook, Lessons 1-4, 
pp. 2-6  
Reteach 1-1  

Day 1 

Chapter 1:  
Place Value and Money 

2 Compare and Order 
Numbers  
 

Number Sense 1.2* Order and compare whole 
numbers and decimals to two 
decimal places. 

Chapter: 1, Lesson: 2, pp. 6-8  
Challenge Activities: Challenge 1-2, “Place- 
Value Puzzles”  
Reteach 1-2  
Refresher 4 (located in back of Reteach)  
Spiral Review 3-1 

Day 2 

Chapter 1:  
Place Value and Money 

3 Rounding Numbers 
 

Number Sense 1.3* Round whole numbers 
through the millions to the nearest 
ten, hundred, thousand, ten 
thousand, or hundred thousand. 

Chapter: 1, Lesson: 3, pp.10-11  
Reteach 1-3  
Refresher 1, 2, 3 (located in back of  
Reteach) 

Day 3 

Chapter 1:  
Place Value and Money 

4 Problem Solving: 
Estimated or Exact 
Amounts 
 

Mathematical 
Reasoning  
 
 
 
 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 

Chapter: 1, Lessons: 5 & 6, pp.16-19  
ELD Support: ELL Handbook, Lessons 5-9, 
pp. 8-11  
Challenge Activities: Challenge 1-5, “How Big 
is One Million?”  
Reteach 1-5 & 1-6  
Spiral Review 5-1 

Day 4 

Chapter 1:  
Place Value and Money 

5 How Big is 1 Million? 
 

Number Sense 
 
 
Mathematical 
Reasoning 

1.1* Read and write whole 
numbers in the millions. 
1.2 Determine when and how to 
break a problem into simpler parts. 
Order and compare whole 
numbers and decimals to two 
decimal places. 

Chapter: 1, Lessons: 5 & 6, pp.16-19  
ELD Support: ELL Handbook, Lessons 5-9, 
pp. 8-11  
Challenge Activities: Challenge 1-5, “How Big 
is One Million?”  
Reteach 1-5 & 1-6  
Spiral Review 5-1 

Day 5 

Chapter 1:  
Place Value and Money 

6 Place Value Through 
Hundred Million 
 

Number Sense 
 
 
Mathematical 
Reasoning 

1.1* Read and write whole 
numbers in the millions. 
1.2 Determine when and how to 
break a problem into simpler parts. 
Order and compare whole 
numbers and decimals to two 

Chapter: 1, Lessons: 5 & 6, pp.16-19  
ELD Support: ELL Handbook, Lessons 5-9,  
pp. 8-11 Challenge Activities: Challenge 1-5, 
“How Big is One Million?”  
Reteach 1-5 & 1-6  
Spiral Review 5-1 

Day 6 
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Chapter L e s s o n Topic  Report Card 
Standards 

Primary California Standards 
Addressed 

 

Support/ 
Re-teach/Review 

Date for 
Completion 

decimal places. 
Chapter 1:  

Place Value and Money 
7 Compare and Order 

Greater Numbers 
 

Number Sense 1.2* Order and compare whole 
numbers and decimals to two 
decimal places. 

Chapter: 1, Lesson: 7, pp. 20-22  
Reteach 1-7  
Spiral Review 3-2  
Chapter: 1, Lesson: 8, pp. 24-25  
Challenge Activities: Challenge P. 8, 
“Rounding Triangles”  
Reteach 1-8  
Spiral Review 1-1  

Day 7 

Chapter 1:  
Place Value and Money 

8 Rounding Greater 
Numbers 

Number Sense 
 

1.3* Round whole numbers 
through the millions to the nearest 
ten, hundred, thousand, ten 
thousand, or hundred thousand. 

 Day 8 

Chapter 1:  
Place Value and Money 

9 Problem Solving 
Strategy: Use Logical 
Thinking 
 
 

Mathematical 
Reasoning 

1.1 Use a variety of methods, such 
as words, numbers, symbols, 
charts, graphs, tables, diagrams, 
and models, to explain 
mathematical reasoning. 
2.3 Use a variety of methods, such 
as words, numbers, symbols, 
charts, graphs, tables, diagrams, 
and models, to explain 
mathematical reasoning. 

Chapter: 1, Lesson: 9, pp. 26-27  
Reteach 1-9 

Day 9 

Chapter 1:  
Place Value and Money 

10 Compare Money 
Amounts 

Number Sense 
 

1.2* Order and compare whole 
numbers and decimals to two 
decimal places. 

Chapter: 1, Lesson: 10, pp. 30-32  
ELD Support: ELL Handbook, Lessons 10-12, 
pp. 12-15  
Spiral Review 3-3, 4-1  
Reteach 1-10  
Refresher 5, 6 

Day 10 

Chapter 1:  
Place Value and Money 

11 Make Change    Day 11 

Chapter 1:  
Place Value and Money 

12 Problem-Solving 
Application: Use Money 

Mathematical 
Reasoning 

1.2 Determine when and how to 
break a problem into simpler parts. 
2.3 Use a variety of methods, such 
as words, numbers, symbols, 
charts, graphs, tables, diagrams, 
and models, to explain 
mathematical reasoning. 

Chapter: 1, Lesson: 12, pp. 36-37  
Reteach 1-12  
Spiral Review 1-2, 3-3, 3-4  
 
  

Day 12 

Chapter 1:  
Place Value and Money 

FINAL ASSESSMENT  Day 13 

Chapter 2: Addition and 
Subtraction 

1 Addition Properties 
 

Algebra and 
Functions 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 

Chapter: 2, Lesson: 1, pp. 54-55  
ELD Support: ELL Handbook, Lessons 1-7, 
pp. 17-22  

Day 14 
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Chapter L e s s o n Topic  Report Card 
Standards 

Primary California Standards 
Addressed 

 

Support/ 
Re-teach/Review 

Date for 
Completion 

 
 

(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 
1.2* Interpret and evaluate 
mathematical expressions that 
now use parentheses. 

Challenge Activities: Challenge 2-1, 
“Associative Algebra”  
Reteach 2-1  
Spiral Review 6-1 

Chapter 2: Addition and 
Subtraction 

2 Add Whole Numbers Number Sense 3.1* Demonstrate an 
understanding of, and the ability to 
use, standard algorithms for the 
addition and subtraction of 
multidigit numbers. 

Chapter: 2, Lessons: 2 & 3, pp. 56-62  
Refresher 7, 8, 9  
Reteach 2-2  
Spiral Review 3-4  
Challenge Activities: Challenge 2-3, “Clue Me 
In”  
Reteach 2-3  
Refresher 10, 11, 12 

Day 15 

Chapter 2: Addition and 
Subtraction 

3 Subtract Whole 
Numbers 

Number Sense 3.1* Demonstrate an 
understanding of, and the ability to 
use, standard algorithms for the 
addition and subtraction of 
multidigit numbers. 

Chapter: 2, Lessons: 2 & 3, pp. 56-62  
Refresher 7, 8, 9  
Reteach 2-2  
Spiral Review 3-4  
Challenge Activities: Challenge 2-3,  
“Clue Me In”  
Reteach 2-3  
Refresher 10, 11, 12 

Day 16 

Chapter 2: Addition and 
Subtraction 

4 Estimate Sums and 
Differences 

Number Sense 2.1 Estimate and compute the sum 
or difference of whole numbers 
and positive decimals to two 
places. 

Chapter: 2, Lesson: 4, pp. 64-65  
Reteach 2-4  
Spiral Review 4-2  

Day 17 

Chapter 2: Addition and 
Subtraction 

5 Problem Solving Skill: 
Estimated or Exact 
Answers 

Number Sense 
 
 
 
 

Mathematical 
Reasoning 

1.4* Decide when a rounded 
solution is called for and explain 
why such a solution may be 
appropriate. 
2.5 Indicate the relative 
advantages of exact and 
approximate solutions to problems 
and give answers to a specified 
degree of accuracy. 

Chapter: 2, Lesson: 5, pp. 66-67  
Challenge Activities: Challenge 2-5, “Plot 
Your Strategy”  
Reteach 2-5 

Day 18 

Chapter 2: Addition and 
Subtraction 

6 Subtract Across Zeros Number Sense 
 

 

3.1* Demonstrate an 
understanding of, and the ability to 
use, standard algorithms 
for the addition and subtraction of 
multidigit numbers. 

Chapter: 2, Lesson: 6, pp. 68-69  
Reteach 2-6  
Spiral Review 3-5, 5-2 

Day 19 

Chapter 2: Addition and 
Subtraction 

7 Problem-Solving Skill: 
Estimated or Exact 

Mathematical 
Reasoning 

1.2 Determine when and how to 
break a problem into simpler parts. 

Chapter: 2, Lesson: 7, pp. 70-71  
Reteach 2-7 

Day 20 
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Re-teach/Review 

Date for 
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Answers 
Chapter 2: Addition and 

Subtraction 
8 Expressions and 

Equations 
Algebra and 
Functions 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 
1.2* Interpret and evaluate 
mathematical expressions that 
now use parentheses. 

Chapter: 2, Lesson: 8, pp. 74-76  
ELD Support: ELL Handbook, Lessons 8-13,  
pp. 23-29 Reteach 2-8  
Spiral Review 1-3  
 

Day 21 

Chapter 2: Addition and 
Subtraction 

9 Write and Evaluate 
Algebraic Expressions 
 

   Day 22 

Chapter 2: Addition and 
Subtraction 

10 Write and Solve 
Equations 

Algebra and 
Functions 

1.5* Understand that an equation 
such as = 3 x + 5 is a prescription 
for determining a second number 
when a first number is given. 

Chapter: 2, Lesson: 10, pp. 82-83  
Reteach 2-10  
Spiral Review 3-6 

Day 23 

Chapter 2: Addition and 
Subtraction 

11 Solving Addition 
Equations 

Algebra and 
Functions 

 
 
 

Mathematical 
Reasoning 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 
2.3* Use a variety of methods, 
such as words, numbers, symbols, 
charts, graphs, tables, diagrams, 
and models, to explain 
mathematical reasoning. 

Chapter: 2, Lesson: 11, pp. 84-85  
Reteach 2-11 

Day 24 

Chapter 2: Addition and 
Subtraction 

12 Equations With Two 
Variables 
 

Algebra and 
Functions  

 
 
 

Mathematical 
Reasoning 

1.5 Understand that an equation 
such as y= 3 x + 5 is a prescription 
for determining a second number 
when a first number is given. 
2.3* Use a variety of methods, 
such as words, numbers, symbols, 
charts, graphs, tables, diagrams, 
and models, to explain 
mathematical reasoning. 

Chapter: 2, Lesson: 12, pp. 86-87  
Reteach 2-12  
Spiral Review 4-3, 8-1, 7-1, 7-2 
  
  
 
 

Day 25 

Chapter 2: Addition and 
Subtraction 

13 Problem-Solving 
Strategy: Guess and 
Check 

Mathematical 
Reasoning 

2.3* Use a variety of methods, 
such as words, numbers, symbols, 
charts, graphs, tables, diagrams, 
and models, to explain 

 Day 26 
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mathematical reasoning. 
Chapter 2: Addition and 

Subtraction 
FINAL ASSESSMENT  Day 27 

Chapter 3: Relating 
Multiplication and Division  

1 Multiplication Facts Number Sense 
 
 
 

3.2* Demonstrate an 
understanding of, and the ability to 
use, standard algorithms for 
multiplying a multidigit number by 
a two-digit number and for dividing 
a multidigit number by a one-digit 
number; use relationships between 
them to simplify computations and 
to check results. 

Chapter: 3, Lesson: 1, pp. 106-108  
ELD Support: ELL Handbook, Lessons 1-3,  
pp. 31-37  
Reteach 3-1 

Day 28 

Chapter 3: Relating 
Multiplication and Division 

2 Properties of 
Multiplication 

Number Sense  
 
 
 
 
 
 
 
 
Algebra and 
Functions 

3.2* Demonstrate an 
understanding of, and the ability to 
use, standard algorithms for 
multiplying a multidigit number by 
a two-digit number and for dividing 
a multidigit number by a one-digit 
number; use relationships between 
them to simplify computations and 
to check results. 
1.2* Interpret and evaluate 
mathematical 
expressions that now use 
parentheses. 

Chapter: 3, Lesson: 2, pp. 110-111  
Reteach 3-2  
Spiral Review 1-6, 5-3 

Day 29 

Chapter 3: Relating 
Multiplication and Division 

3 Division Facts Number Sense 
 

3.2* Demonstrate an 
understanding of, and 
the ability to use, standard 
algorithms for multiplying a 
multidigit number by 
a two-digit number and for dividing 
a multidigit number by a one-digit 
number; use relationships between 
them to simplify computations and 
to check results. 

Chapter: 3, Lesson: 3, pp. 112-114  
Challenge Activities: Challenge 3-3, 
“Welcome to Mathonia”; “Multiples”, T.E. p. 
115  
Reteach 3-3  
Spiral Review 6-2  
 
 

Day 30 

Chapter 3: Relating 
Multiplication and Division 

4 Rules of Division Mathematical 
Reasoning 

1.1 Analyze problems by 
identifying relationships, 
distinguishing relevant from 
irrelevant information, sequencing 
and prioritizing information, and 
observing patterns. 

Chapter: 3, Lesson: 4, pp. 118-119  
ELD Support: ELL Handbook, Lessons 4-9,  
pp. 38-44  
Reteach 3-4  
Spiral Review 4-4  
 

Day 31 

Chapter 3: Relating 
Multiplication and Division 

5 Problem Solving:    Day 32 
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Choose the Operation 
Chapter 3: Relating 

Multiplication and Division 
6 Using Parentheses with 

Computation 
Algebra and 
Functions 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the 
use of the concept of a variable). 

Chapter: 3, Lesson: 6, pp. 122-123  
Reteach 3-6 

Day 33 

Chapter 3: Relating 
Multiplication and Division 

7 Problem Solving: Draw 
a Picture 

Number Sense 3.4* Solve problems involving 
division of multidigit numbers by 
one-digit numbers. 
 

Chapter: 3, Lesson: 7, pp. 124-125  
Reteach 3-7  
Spiral Review 2-2, 2-3  

Day 34 

Chapter 3: Relating 
Multiplication and Division 

8 Expressions with 
Multiplication and 
Division 

Number Sense 3.4* Solve problems involving 
division of multidigit numbers by 
one-digit numbers. 

Chapter: 3, Lesson: 8, pp. 126-127  
Challenge Activities: Challenge 3-8, “Riddle 
Me Numbers”  
Reteach 3-8 

Day 35 

Chapter 3: Relating 
Multiplication and Division 

9 Equations Mathematical 
Reasoning 

1.2 Determine when and how to 
break a problem into simpler parts. 
3.2 Note the method of deriving 
the solution and demonstrate a 
conceptual understanding of the 
derivation by solving similar 
problems. 

Chapter: 3, Lesson: 9, pp. 128-129  
Reteach 3-9 

Day 36 

Chapter 3: Relating 
Multiplication and Division 

10 Problem Solving: Using 
a Pictograph 

Mathematical 
Reasoning  
 
 
 
 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 
 

Chapter: 3, Lesson: 10, pp. 132-134  
ELD Support: ELL Handbook, Lessons 10-15,  
pp. 45-48  
Reteach 3-10  
Spiral Review 4-5  

Day 37 

Chapter 3: Relating 
Multiplication and Division 

11  Algebra and 
Functions 

1.5* Understand that an equation 
such as y = 3 x + 5 is a 
prescription for determining a 
second number when a first 
number is given. 

Chapter: 3, Lesson: 11, pp. 136-138  
Challenge Activities: Challenge 3-11, 
“Balancing Equations”; “Patterns in Data 
Tables”, T.E. p. 139 
 Reteach 3-11  
Spiral Review 4-6 

Day 38 

Chapter 3: Relating 
Multiplication and Division 

12  Algebra and 
Functions 

2.2* Know and understand that 
equals multiplied by equals are 
equal. 
 
 

 Day 39 

Chapter 3: Relating 
Multiplication and Division 

13  Algebra and 
Functions 

1.3* Use parentheses to indicate 
which operation to perform first 
when writing expressions 

Chapter: 3, Lesson: 13, pp. 142-143 Day 40 
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containing more than two terms 
and different operations.  
1.5* Understand that an equation 
such as y = 3 x + 5 is a 
prescription for determining a 
second number when a first 
number is given. 

Chapter 3: Relating 
Multiplication and Division 

14  Algebra and 
Functions 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 

Chapter: 3, Lesson: 14, pp. 144-146  
Reteach 3-14  
Spiral Review 5-4  
 
 

Day 41 

Chapter 3: Relating 
Multiplication and Division 

15 Problem-Solving 
Strategy: Write an 
Equation 

Mathematical 
Reasoning  
 
 
 
 

1.1 Use letters, boxes, or other 
symbols to stand for any number in 
simple expressions or equations 
(e.g., demonstrate an 
understanding and the use of the 
concept of a variable). 
 

Chapter: 3, Lesson: 15, pp. 148-149  
Reteach 3-15  
Spiral Review 9-1 

Day 42 

Chapter 3: Relating 
Multiplication and Division 

FINAL ASSESSMENT  Day 43 

Source: RUSD/Dept. Elem. Ed. 
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Appendix C 
 

Hiddenbrooke Community School 4th Grade Curriculum 
Year at a Glance 

*Progress Reports are issued every 6 weeks. 
 

 Progress 
Report 1 

Progress 
Report 2 

Progress 
Report 3 

Progress 
Report 4 

Progress 
Report 5 

Progress 
Report 6  

LA
N

G
U

A
G

E
 A

R
TS

 

Comprehension Skills: 
Story Structure 
Author’s Viewpoint 
Text Organization 
Noting Details 
Strategies 
Predict/Infer 
Summarize 
Monitor/Clarify 
Question 
 
 
Information and Study 
Skills: 
Taking Notes 
Parts of a Book 
Using a K-W-L Chart 
How to Read a Map 
Adjusting Reading Rate 
How to Outline 
  
 
 
 
Structural Analysis: 
Base Words and Endings 
-er and -est 
Suffixes -ly and -y 
Syllabication 
Word Roots tele and rupt 

Comprehension Skills: 
Sequence of Events 
Making Inferences 
Making Generalizations 
Categorize and Classify 
Strategies 
Evaluate 
Predict/Infer 
Summarize 
Question 
 
 
Information and Study 
Skills: 
Time Lines and 
Schedules 
Using the Library 
Using Electronic 
Resources 
Evaluating Sources 
 
 
 
 
Structural Analysis: 
Contractions 
Word Roots sign and 
spect 
Suffixes -er, -or, and -ist 
Possessives 

Comprehension Skills: 
Noting Details 
Compare and Contrast 
Fantasy and Realism 
Strategies 
Question 
Monitor/Clarify 
Evaluate 
 
 
 
 
Information and Study 
Skills: 
Real-Life Reading 
Story Chart 
How to Read a Time Line 
Recording Information on 
a 
Venn Diagram 
How to Read a Diagram 
 
 
 
Structural Analysis: 
Compound Words 
Words with the Suffix -
able 
Words Ending with -ed or 
-ing 

Comprehension Skills: 
Predicting Outcomes 
Problem Solving 
Drawing Conclusions 
Story Structure 
Strategies 
Summarize 
Predict/Infer 
Evaluate 
Question 
 
 
Information and Study 
Skills: 
Following Directions 
Encyclopedia 
How to Skim and Scan 
Graphic Organizer 
How to Take Notes 
How to Follow Directions 
Skim and Scan 
 
 
 
Structural Analysis: 
Words with the Suffix -
ible 
Prefixes re-, mis-, and 
ex- 
Prefixes pre-, con-, and 

Comprehension Skills: 
Cause and Effect 
Making Judgments 
Fact and Opinion 
Strategies 
Evaluate 
Predict/Infer 
Monitor/Clarify 
 
 
 
 
Information and Study 
Skills: 
Collecting Data 
(Tables and Charts) 
How to Take Notes 
Newspapers/Magazines 
How to Follow a Recipe 
Conduct an Interview 
How to Read a Chart 
 
 
 
Structural Analysis: 
Prefixes and Suffixes 
Changing Final y to i 
VCV Pattern 
Phonics: 
Vowel Diphthongs 

Comprehension Skills: 
Predicting Outcomes 
Problem Solving 
Drawing Conclusions 
Story Structure 
Strategies 
Summarize 
Predict/Infer 
Evaluate 
Question 
 
 
Information and Study 
Skills: 
Following Directions 
Encyclopedia 
How to Skim and Scan 
Graphic Organizer 
How to Take Notes 
How to Follow Directions 
Skim and Scan 
 
 
 
Structural Analysis: 
Words with the Suffix -
ible 
Prefixes re-, mis-, and 
ex- 
Prefixes pre-, con-, and 
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 Progress 
Report 1 

Progress 
Report 2 

Progress 
Report 3 

Progress 
Report 4 

Progress 
Report 5 

Progress 
Report 6 

Phonics: 
Short Vowels a and e, 
Long 
Vowels a and e 
Short Vowels i and o, 
Long 
Vowels i and o 
Short and Long Vowel u 
Homophones 
 
Spelling: 
The ⁄ a ⁄, ⁄ a ⁄, ⁄ e ⁄, and 
⁄ e ⁄ Sounds 
The ⁄ i ⁄, ⁄ i ⁄, ⁄ o ⁄, and 
⁄ o ⁄ Sounds 
The ⁄ u ⁄, ⁄ yoo ⁄, ⁄ oo ⁄ 
Sounds 
Homophones 
 
Vocabulary Skills: 
Vocabulary: Multiple- 
Meaning Words 
Dictionary: 
Alphabetical Order 
Using a Thesaurus 
Dictionary: 
Guide Words 
Cold-Weather Words 
Travel Words 
Nautical Terms 
Railroad Words 
 
 
 
 
 
Reading-Writing  
Workshop:  

Phonics: 
Spelling ⁄ ou ⁄ and ⁄ ô ⁄ 
Spelling ⁄ oo ⁄ and ⁄ oo ⁄ 
The ⁄ îr ⁄, ⁄ är ⁄, and ⁄ âr ⁄ 
Sounds 
The ⁄ ôr ⁄, ⁄ ûr ⁄, and ⁄ yoor 
⁄ 
Sounds 
 
 
 
Spelling: 
The ⁄ ou ⁄ and ⁄ ô ⁄ 
Sounds 
The ⁄ oo ⁄ and ⁄ oo ⁄ 
The ⁄ îr ⁄, ⁄ är ⁄, and ⁄ âr ⁄ 
Sounds 
The ⁄ ôr ⁄, ⁄ ûr ⁄, and 
⁄ yoor ⁄ Sounds 
 
Vocabulary Skills: 
Antonyms 
Dictionary: Entry Words 
and Their Meanings 
Using Context 
Dictionary: Multiple- 
Meaning Words 
Library Terms: Types of 
Library Books 
Farm Words 
Types of Hats 
Citizenship Words 
 
 
 
 
 
Reading-Writing  

Phonics: 
Words that Begin with 
aor 
be- 
Final ⁄ @r ⁄, ⁄ l ⁄, and ⁄ @l ⁄ 
sounds 
Consonant Digraphs 
 
 
 
 
Spelling: 
Compound Words 
Final ⁄ @r ⁄ and Final 
⁄ l ⁄ or ⁄ @l ⁄ 
Words Ending with 
-ed or –ing 
 
 
 
Vocabulary Skills: 
Synonyms 
Dictionary: Spelling 
Table/Pronunciation Key 
Dictionary: Dividing 
Words into Syllables 
Scientific Terms: 
Weather 
Words 
Types of Clothing 
Scientific Terms: Climate 
Words 
 
 
 
 
 
 

com- 
VCCV Pattern 
Phonics: 
Spelling ⁄ k ⁄, ⁄ ng ⁄, and ⁄ 
kw ⁄ 
Final ⁄ e ⁄ 
Final ⁄ j ⁄ and ⁄ s ⁄ 
Consonant Clusters 
 
 
 
Spelling: 
The ⁄k ⁄, ⁄ng ⁄, and ⁄kw ⁄ 
Sounds 
Final ⁄ e ⁄ 
Final ⁄ j ⁄ and ⁄ s ⁄ 
VCCV Pattern 
 
 
 
Vocabulary Skills: 
Dictionary: Base 
Words and Inflected 
Forms (-s, -es. -ed, 
-ing, -er, -est) 
Word Families 
Dictionary: Suffixes 
(-ful, -less, -ly) 
Connotation (negative 
or positive) 
Singing Alone or in a 
Group 
Wood Words 
Regal Words 
Musical Terms: Types of 
Music 
 
 

Two Sounds of g 
Two Sounds of c 
 
 
 
 
 
 
 
Spelling: 
Words with a Prefix of 
a Suffix 
Changing Final y to i 
VCV Pattern 
 
 
 
 
Vocabulary Skills: 
Dictionary: Prefixes 
re-, un-, dis- 
Homophones 
Dictionary: 
Word Histories 
Holiday Words 
Musical Instruments 
Sports Terminology 
 
 
 
 
 
 
 
 
Reading-Writing  
Workshop: 
Personal Essay 

com- 
VCCV Pattern 
Phonics: 
Spelling ⁄ k ⁄, ⁄ ng ⁄, and ⁄ 
kw ⁄ 
Final ⁄ e ⁄ 
Final ⁄ j ⁄ and ⁄ s ⁄ 
Consonant Clusters 
 
 
 
Spelling: 
The ⁄k ⁄, ⁄ng ⁄, and ⁄kw ⁄ 
Sounds 
Final ⁄ e ⁄ 
Final ⁄ j ⁄ and ⁄ s ⁄ 
VCCV Pattern 
 
 
 
Vocabulary Skills: 
Dictionary: More 
Multiple-Meaning 
Words 
Analogies 
Dictionary: Parts of 
Speech 
Sea Animals 
Fire Terms 
Prairie Words 
 
 
 
 
 
 
 
Reading-Writing  
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 Progress 
Report 1 

Progress 
Report 2 

Progress 
Report 3 

Progress 
Report 4 

Progress 
Report 5 

Progress 
Report 6 

Personal Narrative 
Writing Process 
Writing a Good 
Beginning 
Keeping to the Focus 
Varying Sentences 
 
 
 
Grammar, Usage, and 
Mechanics: 
Kinds of Sentences 
Subjects and 
Predicates 
Compound 
Sentences 
Common Nouns 
 
Writing: 
Writing Complete 
Sentences 
Using Commas in 
Dates and Places 
News Article 
Response Journal 
Entry 
An Answer to a 
Question 
Friendly Letter 
Adding Details 
Giving Examples 
 
 
 
Listening/ 
Speaking/Viewing: 
Have a Literature 
Discussion 

Workshop:  
Description 
Writing Process 
Ordering Information 
Using Sensory 
Language 
Sentence Combining 
 
 
 
Grammar, Usage, and 
Mechanics: 
Proper Nouns 
Singular and 
Plural Nouns 
More Plural Nouns 
Singular and Plural 
Possessive Nouns 
 
Writing: 
Correcting Run-on 
Sentences 
An Essay 
Character Sketch 
A Business Letter 
Journal Writing 
Main Idea and Details 
in an Essay 
Keeping to the Point 
Voice in a Journal 
 
 
 
 
 
Listening/ 
Speaking/Viewing: 
Present a Reader’s 

Reading-Writing  
Workshop:  
Story 
Writing Process 
Developing Plot, 
Character, and 
Setting 
Writing Dialogue 
Using Possessives 
 
 
Grammar, Usage, and 
Mechanics: 
Action Verbs 
Main Verbs and 
Helping Verbs 
Present, Past, and 
Future Tenses 
 
 
Writing: 
Paraphrasing 
An Explanation 
Writing an 
Announcement 
Writing a Summary 
Audience 
Ordering Important 
Information 
 
 
 
 
 
 
 
Listening/ 
Speaking/Viewing: 

Reading-Writing  
Workshop:  
Persuasive Essay 
Writing Process 
Stating Goals and 
Giving Reasons 
Using Supporting 
Facts and Examples 
Subject-Verb Agreement 
 
 
Grammar, Usage, and 
Mechanics: 
The Irregular Verb Be 
Other Irregular Verbs 
Adjectives 
Comparing with 
Adjectives 
 
 
Writing: 
Correction Sentence 
Fragments 
An Opinion 
Taking Notes 
A Comparison/Contrast 
Composition 
A Message 
Using Commas for 
Introductory Phrases 
Choosing What’s 
Important 
Writing Complete 
Information 
 
Listening/ 
Speaking/Viewing: 
Have a Literature 

Writing Process 
Main Idea and Details 
Introductions and 
Conclusions 
Pronoun Reference 
 
 
 
Grammar, Usage, and 
Mechanics: 
Subject Pronouns 
Object Pronouns 
Singular and 
Plural Possessive 
Pronouns 
 
 
Writing: 
Sentence Combining 
with Pronouns 
Combining 
Sentences with 
Possessive Pronouns 
and Appositives 
Writing an Information 
Paragraph 
Writing a 
Problem/Solution 
Paragraph 
Writing a Magazine 
Article 
Using Facts 
 
Listening/ 
Speaking/Viewing: 
View and Evaluate 
Information Sources 
Listen for Different 

Workshop: 
Research Report 
Writing Process 
Finding and 
Evaluating 
Information 
Topic Sentences and 
Supporting Facts 
Using Adverbs Correctly 
 
Grammar, Usage, and 
Mechanics: 
Adverbs 
Comparing with 
Adverbs 
Prepositions and 
Prepositional 
Phrases 
 
Writing: 
Elaborating with 
Adverbs 
Combining 
Sentences with 
Prepositional and 
Participial Phrases 
A How-to Paragraph 
A Learning Log Entry 
A Speech 
Using Order Words 
and Phrases 
 
 
 
 
Listening/ 
Speaking/Viewing: 
Explain a Process 
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 Progress 
Report 1 

Progress 
Report 2 

Progress 
Report 3 

Progress 
Report 4 

Progress 
Report 5 

Progress 
Report 6 

Introduce Yourself and 
Others 
Follow and Give Oral 
Directions 
Tell a Story 

Theater Performance 
Develop Telephone 
Skills 
Present an Oral Report 
Describe Public 
Sculpture 

Hold a Conversation 
Compare and 
Contrast Texts 
Listen to and Make 
an Announcement 

Discussion 
Dramatize a Story 
Practice Group 
Problem-Solving 
How to Look at 
Fine Art 
Give a Persuasive 
Speech 

Purposes 
Present an Oral 
Book Report 

Hold a Debate 
Compare and 
Contrast Media 

  

M
A

TH
 

PLACE VALUE AND 
MONEY 
Place Value Through 
Hundred Thousands 
Compare and Order 
Numbers 
Rounding Numbers 
Problem Solving Skills 
How Big is 1 Million? 
Place Value Through 
Hundred Millions 
Compare and Order Greater 
Numbers 
Rounding Greater Numbers 
Problem Solving Skills 
Compare Money Amounts 
Make Change 
Problem Solving Skills 
Final Assessment 
ADDITION AND 
SUBTRACTION 
Addition Properties 
Add Whole Numbers 
Subtract Whole Numbers 
Estimate Sums and 
Differences 
Problem Solving Skills 
Subtract Across Zeros 
Problem-Solving Skills 
Expressions and Equations 
Write and Evaluate 
Algebraic Equations 
Write and Solve Equations 

Multiplication Properties 
Use Patterns to Multiply 
Relate Multiplication and 
Division 
Use Doubles to Divide 
Division Rules 
Divide by 5, 7, 9, or 10 
Division with Remainders 
Problem Solving Skills 
Write and Evaluate 
Expressions 
Write and Solve Equations 
Problem Solving Skills 
Solve Multiplication 
Equations 
Two-Step Functions 
Problem Solving Strategies 
Final Assessment  
MULITIPLICATION OF 
WHOLE NUMBERS 
Mental Math: Multiply 
Multiples of 10, 100, and 
1,000 
Modeling Multiplication by 
One-Digit Numbers 
Multiply Two-Digit Numbers 
by One-Digit Numbers 
Estimate Products 
Problem Solving Strategies 
Multiply Three-Digit 
Numbers by One-Digit 
Numbers 
Multiply Greater Numbers 

ONE-DIGIT DIVISORS 
Modeling Division 
Two-Digit Quotients 
Regrouping in Division 
Problem Solving Skills 
Mental Math: Divide 
Multiples of 10, 100, and 
1,000 
Three-Digit Quotients 
Place the First Digit of the 
Quotient 
Divide Money 
Zeros in the Quotient 
Problem Solving Strategies 
Divisibility Rules 
Prime and Composite 
Numbers 
Modeling Averages 
Find Averages 
Estimate Quotients 
Divide Greater Numbers 
Problem Solving Strategies 
Final Assessment 
MEASUREMENT AND 
NEGATIVE NUMBERS 
Inch, Half Inch, and Quarter 
Inch 
Perimeter and Customary 
Units of Capacity 
Customary Units of 
Capacity Weight 
Problem Solving Skills 
Centimeter and Millimeter 

Degrees Celsius and 
Negative Numbers 
Problem Solving Strategies 
Final Assessment 
FRACTIONS AND MIXED 
NUMBERS 
Represent Fractions 
Fractional Part of a Number 
Modeling Equivalent 
Fractions 
Equivalent Fractions 
Problem Solving Strategies 
Compare and Order 
Fractions 
Write Mixed Numbers 
Problem Solving Strategies 
Add With Like 
Denominators 
Subtract with Like 
Denominators 
Problem Solving Strategies 
Final Assessment 
DECIMALS 
Fractions and Decimals 
Mixed Numbers and 
Decimals 
Fractions and Decimal 
Equivalents 
Compare and Order 
Decimals 
Compare and Order 
Fractions, Mixed Numbers, 
and Decimals 

Mean, Median, Mode 
Use Bar Graphs 
Problem Solving Strategies 
Read and Understand Line 
Graphs 
Problem Solving Strategies 
Probability and Outcomes 
Find Probability 
Making Predictions 
Represent Outcomes 
Problem Solving Strategies 
Final Assessment 
GEOMETRY AND 
MEASUREMENT 
Points, Lines and Line 
Segments 
Rays and Angles 
Polygons and Quadrilaterals 
Classify Triangles 
Circles 
Congruent Figures 
Symmetry 
Problem Solving Strategies 
Modeling Perimeter and 
Area 
Use Formulas for Perimeter 
and Area 
Perimeter and Area of 
Complex Figures 
Problem Solving Strategies 
Solid Figures and Nets 
Surface Area 
Volume 

GRAPHING AND 
ALGEBRA 
Locate Points on a Grid 
Using Whole Numbers 
Graph Ordered Pairs 
Graphs of Functions 
Problem Solving Strategies 
Integers 
Identify Points on a 
Coordinate Plane 
Graph Ordered Pairs on the 
Coordinate Plane 
Problem Solving Strategies 
Find Lengths on a 
Coordinate Plane 
Problem Solving Strategies 
Final Assessment 
TWO-DIGIT DIVISORS 
Mental Math: Divide by 
Multiples of 10 
One-Digit Quotients 
Estimate the Quotient 
Problem Solving Strategies 
Two-Digit Quotients 
Adjusting the Quotient 
Problem Solving Strategies 
Zeros in the Two-Digit 
Quotients 
Problem Solving Strategies 
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 Progress 
Report 1 

Progress 
Report 2 

Progress 
Report 3 

Progress 
Report 4 

Progress 
Report 5 

Progress 
Report 6 

Solving Addition Equations 
Equations with Two 
Variables 
Problem Solving Skills 
Final Assessment 
RELATING 
MULTIPLICATION AND 
DIVISION 
Use Doubles to Multiply 
 

Multiply with Zeros 
Problem-Solving Strategies 
Mental Math: Multiply 
Multiples of 10 and 100 
Multiply by Two-Digit 
Numbers 
Multiply Three-Digit 
Numbers by Two-Digit 
Numbers 
Problem Solving Strategies 
Final Assessment 

Perimeter and Metric Units 
of Length 
Metric Units of Capacity and 
Mass 
Problem Solving Strategies 
Degrees Fahrenheit and 
Negative Numbers 
 

Problem-Solving Strategies 
Add and Subtract Decimals 
Problem Solving Strategies 
Round Decimals 
Estimate Decimal Sums and 
Differences 
Problem Solving Skills 
Final Assessment 
STATISTICS AND 
PROBABILITY 
Collect and Organize Data 
 

Problem Solving Strategies 
Final Assessment 
 

S
C

IE
N

C
E

 

 

Physical Sciences 
Electricity and 
magnetism are related 
effects that have many 
useful applications in 
everyday life. 
 
 
Scientific Investigations 
Scientific progress is 
made by asking 
meaningful questions 
and conducting careful 
investigations.  

Earth Sciences 
The properties of rocks 
and minerals reflect the 
processes that formed 
them 
 
 
 
 
Scientific Investigations 
Scientific progress is 
made by asking 
meaningful questions 
and conducting careful 
investigations.  

Life Sciences 
All organisms need 
energy and matter to 
live and grow. 
Living organisms 
depend on one another 
and on their environment 
for survival. 
 
Scientific Investigations 
Scientific progress is 
made by asking 
meaningful questions 
and conducting careful 
investigations.  

Life Sciences 
All organisms need 
energy and matter to 
live and grow. 
Living organisms 
depend on one another 
and on their environment 
for survival. 
 
Scientific Investigations 
Scientific progress is 
made by asking 
meaningful questions 
and conducting careful 
investigations.  

Earth Sciences 
Waves, wind, water, and 
ice shape and reshape 
Earth's land surface. 
 
 
 
 
 
Scientific Investigations 
Scientific progress is 
made by asking 
meaningful questions and 
conducting careful 
investigations.  

Earth Sciences 
Waves, wind, water, 
and ice shape and 
reshape Earth's land 
surface. 
 
 
 
 
 
Scientific Investigations 
Scientific progress is 
made by asking 
meaningful questions 
and conducting careful 
investigations.  
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Progress 
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Progress 
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4.5 Students understand 
the structures, functions, 
and powers of the local, 
state, and federal 
governments as 
described in the U.S. 
Constitution. 
 

4.2 Students describe 
the social, political, 
cultural, and economic 
life and interactions 
among people of 
California from the pre-
Columbian societies to 
the Spanish mission and 
Mexican rancho periods. 

4.3 Students explain the 
economic, social, and 
political life in 
California from the 
establishment of the 
Bear Flag Republic 
through the Mexican-
American War, the Gold 
Rush, and the granting of 
statehood. 

4.4 (1-4) Students 
explain how California 
became an agricultural 
and industrial power, 
tracing the transformation 
of the California economy 
and its political and 
cultural development 
since the 1850s. 

4.4 (5-9) Students explain 
how California became 
an agricultural and 
industrial power, tracing 
the transformation of the 
California economy and 
its political and cultural 
development since the 
1850s. 

4.1 Students 
demonstrate an 
understanding of the 
physical and human 
geographic features 
that define places and 
regions in California. 
 

 



Vallejo Charter School
3 Year Budget Summary

Startup Budget 2007-2008 Rollup 2008-2009 2009-2010

Total Total Total Total Total

Revenue
8010 General Block Grant -                       1,247,439      1,247,439  1,588,869      1,946,491      
8100 Federal Income -                       58,194           58,194       73,917           90,246           
8300 Other State Income -                       283,245         283,245     317,563         353,315         

Implementation Grant 180,000             121,000         301,000     104,000         -                   
8600 Local Revenue -                       -                   -                -                   -                   

Grants and Fundraising -                       15,000           15,000       -                   -                   
-                

Total Revenue 180,000           1,904,878    2,084,878  2,084,350    2,390,053    
-                

Operating Expenses -                
1000 Certificated Salaries 21,250              732,823         754,073     887,045         1,094,518      
2000 Classified Salaries 6,333                38,000           44,333       39,140           40,314           
3000 Employee Benefits 9,311                242,259         251,570     312,706         408,845         
4000 Books & Supplies 60,500              33,300           93,800       64,466           74,306           
5000 Services & Operating Exp. 11,619              505,704         517,323     584,950         651,286         
6000 Capital Outlay -                       50,020           50,020       9,017            9,197            

-                
Total Operating Expenses 109,014           1,602,106    1,711,120  1,897,325    2,278,466    

-                
Operating Income 70,986              302,773       373,759     187,025       111,588       

Fund Balance
Beginning Balance -                       -                   -                373,759         560,784         
Operating Income 70,986              302,773         373,759     187,025         111,588         
Changes to Loan Balance -            

Ending Balance 70,986              302,773       373,759   560,784       672,371       

Reserves and Contingencies
Reserve 3,270                48,063           51,334       75,893           113,923         
Contingencies (Post-Retirement Benefits) 9,262            11,348           

Unrestricted Fund Balance 67,716              254,709       322,425   475,629       547,100       

Version 1.0 Last Revised 4,1/07 1



Startup Budget 2007-2008 Rollup 2008-2009 2009-2010

Total Total Total Total Total

ENROLLMENT SUMMARY

Student Enrollment
K-3 160               160               160               20 per class
4-6 52                 104               130               26 per class
7-8 -                   -                   26                 -                                                                     

Total Enrollment 212               264               316               -                                                                     
-                   -                   -                   -                                                                     

Attendance Rates -                   -                   -                   -                                                                     
K-3 97% 97% 97% -                                                                     
4-6 97% 97% 97% -                                                                     
7-8 97% 97% 97% -                                                                     
9-12 0% 0% 0% -                                                                     

Student ADA
K-3 155               155               155               -                                                                     
4-6 50                 101               126               -                                                                     
7-8 -                   -                   25                 -                                                                     

Total ADA 206               256               307               -                                                                     

Free & Reduced % 61% 61% 61% District Avg (elementary school)
English Language Learners % 16% 16% 16% District Average per Dataquest
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Startup Budget 2007-2008 Rollup 2008-2009 2009-2010

Total Total Total Total Total

REVENUE DETAIL

Federal and State Revenue
General Block Grant 1,147,704      1,147,704  1,460,829      1,790,166      CSDC 2007-08 rates (Jan 2007))

Portion From State Aid 826,347         826,347     1,051,797      1,288,920      72% State Aid
Portion from Property Taxes 321,357         321,357     409,032         501,247         28% Prop tax

Categorical Block Grant 99,735           99,735       128,040         156,325         Per statute; 2% growth after 2008
Class Size Reduction (K-3) 170,400         170,400     173,808         177,284         CSDC 2007-08 rates (Jan 2007))
Lottery - Unrestricted 26,712           26,712       33,929           41,425           Letter from CDE, 6/21/06
Lottery - Restricted 5,936            5,936         7,540            9,205            Letter from CDE, 6/21/06
Educationally Disadvantaged Block Grant 46,383           46,383       58,916           71,931           CSDC 2007-08 rates (Jan 2007))
Supplemental Hourly Instruction Programs 33,813           33,813       43,370           53,471           Intervention, capped and uncapped, CSDC 2007-08 rates (Jan 2007))
Title I 58,194           58,194       73,917           90,246           CSDC Projections
Implementation Grant 180,000             121,000         301,000     104,000         -                   Already awarded.
Special Education Revenue -                   -                -                   -                   Assumes HCS will be school of district (VCUSD)

-                
Local and Other Revenue -                

Grants & Fundraising -                
General Fundraising 15,000           15,000       -                   -                   Community fundraising

-                
Total Revenue 180,000             1,904,878      2,084,878  2,084,350      2,390,053      -                                                                     
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Startup Budget 2007-2008 Rollup 2008-2009 2009-2010

Total Total Total Total Total

-                
EXPENSE DETAIL -                2% inflation assumed on all expenses except health

-                which is 14%; see Staffing sheet for more detail on staff assumptions
Certificated Salaries -                

Certificated Teacher Salaries 24,500              568,130         592,630     737,496         881,928         $55K average; 10, 12, 14 teachers each year respectively; 2 week stipend f
Certificated Administration Salaries 21,250              85,000           106,250     92,700           95,481           Exec Dir (hired 2 months early)
Certificated Substitutes -                   -                -                   -                   -                                                                     
Other Certificated Staff 55,193           55,193       56,849           117,109         STP Teacher

-                
Total Teacher Salaries 10                 10             12                 14                 
Total Certificated Salaries 21,250              732,823         754,073     887,045         1,094,518      STP Teacher
Total Certificated FTE's 12                 12             14                 17                 

-                -                                                                     
Classified Salary Expenses -                

Classified Administrative Salaries 6,333                38,000           44,333       39,140           40,314           Office Manager (hired 2 months early)
Classified Substitutes -                   -                -                   -                   -                                                                     
Other Classified Salaries -                   -                -                   -                   -                                                                     

-                
Total Classified Salaries 6,333                38,000           44,333       39,140           40,314           
Total # of Classified FTE's 1                   1               1                   1                   
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Startup Budget 2007-2008 Rollup 2008-2009 2009-2010

Total Total Total Total Total

-                -                                                                     
Employee Benefits -                

Health Benefits 6,000                134,400         140,400     184,680         252,642         $900 per employee/month
Payroll Taxes 613                   16,989           17,602       19,636           23,491           -                                                                     
Retirement Expense 1,753                64,670           66,423       76,900           94,128           STRS & PERS
Worker's Compensation 945                   26,200           27,146       31,490           38,584           -                                                                     
CCSA Membership (Employee) -                   -                -                   -                   -                                                                     

-                
Total Benefits 9,311                242,259         251,570     312,706         408,845         

-                -                                                                     
Total Salaries & Benefits 36,895              1,013,082      1,049,976  1,238,891      1,543,677      
Total # of FTE's 13                 13             15                 18                 -                                                                     

-                
Books and Supplies -                
4100-2Textbooks and Other Books 45,000              18,600           63,600       28,886           32,710           $300 per new student; 60 per returning student
4302 Instructional Materials & Supplies (includes 15,000              6,200            21,200       26,400           32,232           $100 per student
4201 Library Books -                   -                -                   -                   -                                                                     
4305 Office Supplies 500                   5,500            6,000         6,120            6,242            $500 per month
4304 PE Supplies -                   -                -                   -                   -                                                                     
4306 Professional Development Supplies -                   -                -                   -                   -                                                                     
4303 Custodial Supplies 3,000            3,000         3,060            3,121            -                                                                     
0 (Other) Supplies -                   -                -                   -                   -                                                                     
0 (Other) Supplies -                   -                -                   -                   -                                                                     
4701 Student Food Services and Supplies -                   -                -                   -                   -                                                                     
4702 Other Food Services (i.e. staff lunches) -                   -                -                   -                   -                                                                     

-                
Total Books and Supplies 60,500              33,300           93,800       64,466           74,306           -                                                                     
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Startup Budget 2007-2008 Rollup 2008-2009 2009-2010

Total Total Total Total Total

-                
Services and Other Operating Expenses -                
5200 Travel & Conferences 9,100            9,100         11,396           13,742           3-5 Staff at CCSA/CSDC Conference; airfare for all staff to ELOB conference
5300 Dues & Memberships 1,272            1,272         1,441            1,610            CCSA & CSDC
5400 Insurance (Property, auto, and liability) 7,507            7,507         9,535            11,642           Piggyback on District insurance
0 (Other) Services and Operating Expenses -                   -                -                   -                   -                                                                     
0 (Other) Services and Operating Expenses -                   -                -                   -                   -                                                                     

-                
Operations & Housekeeping -                
5504 Utilities 22,209           22,209       22,653           23,106           $.15 psf per month
Rentals, Leases, & Repairs -                
5601 Rent 6,169                30,846           37,015       47,016           57,403           Prop 39 facility; $3 psf per year (high avg Prop 39)
5602 Storage -                   -                -                   -                   -                                                                     
5605 Copier Lease 1,200                6,000            7,200         7,344            7,491            $600 per month

Subtotal Rentals, Leases, & Repairs 7,369                36,846           44,215       54,360           64,893           -                                                                     
-                

Professional Services & Operating Expenses -                
5801 Audit 6,500            6,500         6,630            6,763            Group rate quote from Hosaka Nagel
5802 Banking Fees 600               600            612               624               -                                                                     
5803 Business Services -                   -                -                   -                   Purchasing services from district
5804 Consultants 15,000           15,000       15,300           -                   Finance consultants; PD and Curriculum support included in ELOB fee
5804 District Oversight Fee 12,474           12,474       15,889           19,465           1% of Block and categorical grants
5814 Indirect District Fees 38,175           38,175       28,616           24,933           indirect cost fees on non-block grant revenues
5819 District Services fee 148,340         148,340     184,726         221,111         Includes maintenance, testing, student attendance, fiscal, technology, librar
5806 Field Trips (exclude extra transportation) 3,180            3,180         3,960            4,835            $15 per student
5807 Fingerprinting 1,500            1,500         765               780               $75 per new employee & volunteer
5821 Interest Expense 750               750            -                   -                   -                                                                     
5808 Legal Services 2,000                3,000            5,000         5,000            5,100            General legal and SPED (major legal covered by SELPA)
5809 Marketing/ Advertising 1,000                -                   1,000         1,020            1,040            Bilingual brochures; community meetings
5811 Payroll Fees 1,440            1,440         1,469            1,498            -                                                                     
5820 Printing & Reproduction -                   -                -                   -                   -                                                                     
5826 Professional Development 68,250           68,250       69,945           71,705           -                                                                     
5818 Relocation Expense -                   -                -                   -                   -                                                                     
5812 Special Education Encroachment 74,200           74,200       94,248           115,068         VCUSD encroachment; $350 per ADA
5813 Staff Recruiting -                   -                -                   -                   -                                                                     
5815 Student Assessment & Testing -                   -                -                   -                   Included with district fees
5824 Substitutes (Non-payroll) 23,250           23,250       28,458           33,865           10% absence rate; $125 per day per VCUSD
5816 Technology Support -                   -                -                   -                   Included in District support fee

Subtotal Professional Services 3,000                396,660         399,660     456,638         506,787         -                                                                     
-                

Communications -                
5904 Cell Phone 100                   900               1,000         1,020            1,040            -                                                                     
5901 Internet Connectivity and Website Hosting 150                   1,410            1,560         1,591            1,623            Business DSL
5902 Phone/ Fax 500                   9,300            9,800         4,896            4,994            $400 per month + Installation fee
5903 Postage & Shipping 500                   2,500            3,000         3,060            3,121            $250 per month

Subtotal Communications 1,250                14,110           15,360       10,567           10,779           -                                                                     
-                

Total Services & Operating Expenses 11,619              505,704         517,323     584,950         651,286         -                                                                     
-                

Capital Outlay -                
6401 Computer Equipment 48,320           48,320       7,752            7,907            Computers for staff and students (5:1)
6402 Furniture 1,200            1,200         1,265            1,290            Purchased furniture; most furniture included with Prop 39
6403 Other Equipment 500               500            -                   -                   Printer

-                
Total Capital Outlay 50,020           50,020       9,017            9,197            -                                                                     

-                
Total Operating Expenses 109,014             1,602,106      1,711,120  1,897,325      2,278,466      -                                                                     
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Vallejo Charter School
Cash Forecast - Year 1
(Month)

July Aug Sept Oct Nov Dec Jan Feb March April May June AP/AR

Beginning Cash 230,243   202,267   315,904   197,908   79,912     213,175   95,179       104,983   184,327   139,644   94,960     

Income
Federal and State Revenue
General Block Grant - State Aid -               -               280,958     -               -               198,323     -               -                 115,689     57,844       57,844       57,844       57,844       
General Block Grant - Property Taxes -               19,281       38,563       25,709       25,709       25,709       25,709       25,709        44,990       22,495       22,495       22,495       22,495       
Categorical Block Grant -               -               33,910       -               -               23,936       -               -                 13,963       6,981        6,981        6,981        6,981        
Class Size Reduction (K-3) -               -               -               -               -               42,600       -               127,800       -               -               -               -               -               
Lottery - Unrestricted -               -               -               -               -               -               -               -                 -               -               -               -               26,712       
Lottery - Restricted -               -               -               -               -               -               -               -                 -               -               -               -               5,936        
Educationally Disadvantaged Block Grant -               -               15,770       -               -               11,132       -               -                 6,494        3,247        3,247        3,247        3,247        
Supplemental Hourly Instruction Programs -               -               -               -               -               -               -               -                 8,453        8,453        8,453        8,453        -               
Title I -               -               -               -               -               -               -               -                 58,194       -               -               -               -               
Facilities - SB740 -               -               -               -               -               -               -               -                 -               -               -               -               -               
Implementation Grant 256,000     -               -               -               -               -               -               -                 -               -               -               -               45,000       
Special Education Revenue -               -               -               -               -               -               -               -                 -               -               -               -               -               

Local and Other Revenue
Grants & Fundraising

General Fundraising 1,500        1,500        1,500        1,500        1,500        1,500          1,500        1,500        1,500        1,500        -               

Total Income 256,000   19,281     370,701   27,209     27,209     303,200   27,209     155,009     249,283   100,521   100,521   100,521   168,216   

Operating Expenses
Compensation and Benefits 18,447       42,947       98,858       98,858       98,858       98,858       98,858       98,858        98,858       98,858       98,858       98,858       -               
Books & Supplies 75,040       2,084        2,084        2,084        2,084        2,084          2,084        2,084        2,084        2,084        -               
Services & Operating Exp. 7,310        4,310        43,150       43,150       43,150       67,884       43,150       43,150        67,884       43,150       43,150       67,884       -               
Capital Outlay 40,016       1,112        1,112        1,112        1,112        1,112          1,112        1,112        1,112        1,112        -                              
Total Operating Expenses 25,757     47,257     257,065   145,205   145,205   169,938   145,205   145,205     169,938   145,205   145,205   169,938   -               

-               
Net Operating Expenses 230,243   (27,976)    113,637   (117,996)  (117,996)  133,262   (117,996)  9,804         79,345     (44,684)    (44,684)    (69,417)    168,216   

Changes in Accounts Receivable
Changes in Accounts Payable
Loan Proceeds (EdTec and CDE Revolving Loan)
Loan Payments

Ending Cash 230,243   202,267   315,904   197,908   79,912     213,175   95,179     104,983     184,327   139,644   94,960     25,543     168,216   

Reserves and Contingencies
Reserve 773           2,190        9,902        14,258       18,615       23,713       28,069       32,425        37,523       41,879       46,235       51,334       

Unrestricted Fund Balance 229,470   200,077   306,002   183,650   61,298     189,462   67,110     72,558       146,804   97,764     48,725     (25,790)    168,216   

Projection
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Vallejo Charter School
Cash Forecast Year 2
Year 2

July Aug Sept Oct Nov Dec Jan Feb March April May June Total

Beginning Cash 25,543     128,727   173,973   206,059   182,861   116,647   69,152     13,306       77,448     265,641   266,075   256,141   25,543          

Income
Federal and State Revenue
General Block Grant - State Aid -               49,581       99,162       66,108       66,108       66,108       66,108       66,108        190,839     95,419       95,419       95,419       1,051,797      
General Block Grant - Property Taxes -               19,281       38,563       25,709       25,709       25,709       25,709       25,709        74,215       37,108       37,108       37,108       409,032         
Categorical Block Grant -               5,984        11,968       7,979        7,979        7,979        7,979        7,979          23,398       11,699       11,699       11,699       128,040         
Class Size Reduction (K-3) -               -               -               -               -               43,452       -               130,356       -               -               -               -               173,808         
Lottery - Unrestricted -               -               -               8,482        -               -               8,482        -                 -               8,482        -               -               33,929           
Lottery - Restricted -               -               -               1,885        -               -               1,885        -                 -               1,885        -               -               7,540            
Educationally Disadvantaged Block Grant 2,783        5,566        3,711        3,711        3,711        3,711        3,711        3,711          9,434        4,717        4,717        4,717        58,916           
Supplemental Hourly Instruction Programs -               -               -               -               -               -               -               -                 10,843       10,843       10,843       10,843       43,370           
Title I -               -               -               -               -               -               -               -                 73,917       -               -               -               73,917           
Facilities - SB740 -                   
Implementation Grant 104,000     104,000         
Special Education Revenue -                   

Local and Other Revenue
Grants & Fundraising

General Fundraising -               -               -               -               -               -                 -               -               -               -               -                   
Other -                   

Total Income 2,783       80,412     257,403   113,873   103,506   146,958   113,873   233,862     382,646   170,153   159,785   159,785   2,084,350    

Operating Expenses
Compensation and Benefits 9,167        9,167        122,056     122,056     122,056     122,056     122,056     122,056       122,056     122,056     122,056     122,056     1,238,891      
Books & Supplies 1,000        1,000        49,973       1,388        1,388        1,388        1,388        1,388          1,388        1,388        1,388        1,388        64,466           
Services & Operating Exp. 25,000       25,000       46,075       46,075       46,075       70,808       46,075       46,075        70,808       46,075       46,075       70,808       584,950         
Capital Outlay 7,213        200           200           200           200           200             200           200           200           200           9,017            

Total Operating Expenses 35,167     35,167     225,317   169,719   169,719   194,453   169,719   169,719     194,453   169,719   169,719   194,453   1,897,325    

Net Operating Expenses (32,384)    45,246     32,086     (55,846)    (66,214)    (47,495)    (55,846)    64,142       188,193   433          (9,934)      (34,667)    187,025        

Carry over Prior Year Revenue 135,568     32,648       168,216         
Changes in Accounts Payable -                   
Loan Proceeds -                   
Loan Payments -                   

Ending Cash 128,727   173,973   206,059   182,861   116,647   69,152     13,306     77,448       265,641   266,075   256,141   221,474   380,784        

Reserves and Contingencies
Reserve 1,055        2,110        8,870        13,961       19,053       24,886       29,978       35,069        40,903       45,995       51,086       56,920       56,920           
Contingencies -                   

Unrestricted Fund Balance 127,672   171,863   197,189   168,899   97,594     44,266     (16,672)    42,379       224,738   220,080   205,055   164,554   323,864        

Year 2
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Vallejo Charter School
Cash Forecast Year 3
Year 3

July Aug Sept Oct Nov Dec Jan Feb March April May June Total

Beginning Cash 221,474   629,951   732,353   648,852   589,768   507,659   445,138   375,686     426,540   644,153     632,579     608,347     221,474        

Income
Federal and State Revenue

General Block Grant - State Aid -                63,108       126,216     84,144       84,144       84,144       84,144       84,144         226,292     113,146      113,146      113,146      1,288,920      
General Block Grant - Property Taxes -                24,542       49,084       32,723       32,723       32,723       32,723       32,723         88,003       44,001        44,001        44,001        501,247         
Categorical Block Grant -                7,682         15,365       10,243       10,243       10,243       10,243       10,243         27,354       13,677        13,677        13,677        156,325         
Class Size Reduction (K-3) -                -                -                -                -                44,321       -                132,963       -                -                 -                 -                 177,284         
Lottery - Unrestricted -                -                -                10,356       -                -                10,356       -                 -                10,356        -                 -                 41,425           
Lottery - Restricted -                -                -                2,301         -                -                2,301         -                 -                2,301          -                 -                 9,205             
Educationally Disadvantaged Block Grant 3,535         7,070         4,713         4,713         4,713         4,713         4,713         4,713          11,015       5,508          5,508          5,508          71,931           
Supplemental Hourly Instruction Programs -                -                -                -                -                -                -                -                 13,368       13,368        13,368        13,368        53,471           
Title I -                -                -                -                -                -                -                -                 90,246       -                 -                 -                 90,246           
Facilities - SB740 -                -                -                -                -                -                -                -                 -                -                 -                 -                 -                    
Implementation Grant 256,000     -                -                -                -                -                -                -                 -                -                 -                 -                 -                    
Special Education Revenue -                -                -                -                -                -                -                -                 -                -                 -                 -                 -                    

Local and Other Revenue
Grants & Fundraising

General Fundraising -                -                -                -                -                -                 -                -                 -                 -                 -                    
Other -                -                -                -                -                -                -                -                 -                -                 -                 -                 -                    

Total Income 259,535   102,402   195,378   144,480   131,823   176,144   144,480   264,786     456,279   202,357     189,700     189,700     2,390,053     

Operating Expenses
Compensation and Benefits 154,368     154,368     154,368     154,368     154,368     154,368       154,368     154,368      154,368      154,368      1,543,677      
Books & Supplies 59,445       1,651         1,651         1,651         1,651         1,651          1,651         1,651          1,651          1,651          74,306           
Services & Operating Exp. 57,709       57,709       57,709       82,442       57,709       57,709         82,442       57,709        57,709        82,442        651,286         
Capital Outlay 7,358         204           204           204           204           204             204           204            204             204             9,197             

Total Operating Expenses -                -                278,879   213,932   213,932   238,665   213,932   213,932     238,665   213,932     213,932     238,665     2,278,466     

Net Operating Expenses 259,535   102,402   (83,501)    (69,452)    (82,109)    (62,521)    (69,452)    50,854        217,613   (11,574)     (24,232)     (48,965)      111,588        

Carry over Prior Year Revenue 148,943     10,367       159,310         
Changes in Accounts Payable -                    
Loan Proceeds -                    
Loan Payments -                    

Ending Cash 629,951   732,353   648,852   589,768   507,659   445,138   375,686   426,540     644,153   632,579     608,347     559,382     492,371        

Reserves and Contingencies
Reserve -                -                8,366         14,784       21,202       28,362       34,780       41,198         48,358       54,776        61,194        68,354        68,354           
Contingencies

Unrestricted Fund Balance 629,951   732,353   640,486   574,984   486,457   416,775   340,906   385,342     595,795   577,803     547,153     491,028     424,017        

Year 3
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Version 1.0

Vallejo Charter School
Staff Planning 

Total Total Total NOTES

Enrollment Forecast

Total Enrollment 212             264               316             

Total ADA 206             256               307             

# of Days in School Year 186             186               186             

Salaries

Cost of Living Adjustment (COLA) 0.0% 1.03              1.03            

Teachers - Certificated
# of Teachers per Class

K 2.0              2.0                2.0              
1 2.0              2.0                2.0              
2 2.0              2.0                2.0              
3 2.0              2.0                2.0              
4 1.0              2.0                2.0              
5 1.0              1.0                2.0              
6 1.0                1.0              
7 1.0              
8
9
10
11
12
Total Teachers 10.0            12.0              14.0            

Teachers - Certificated
Average Salary by Class

K 55,193        56,849          58,554        VCUSD sal. Sch.; 11 year, level V, incl. bargaining 
1 55,193        56,849          58,554        
2 55,193        56,849          58,554        
3 55,193        56,849          58,554        
4 55,193        56,849          58,554        
5 55,193        56,849          58,554        
6 55,193        56,849          58,554        
7 55,193        56,849          58,554        
8 -               -              
9 -               -              
10 -               -              
11 -               -              
12 -               -              
Subtotal Base Salary 551,930       682,185        819,760       

After school program teacher compensation
# of Teachers in after school program 2.0              3.0                3.0              
Expense per Teacher 8,100          8,343            8,593          
Total (Calculated) 16,200        25,029          25,780        
Subtotal (Manual Entry) -               -              
Total 16,200        25,029          25,780        15:1 ratio; after school support; $30/h

Teacher Stipends
Summer Training
# of Stipends 10               12                 14               
Expense per Stipend 2,450          2,524            2,599          
Subtotal (Calculated) 24,500        30,282          36,389        
Subtotal (Manual Entry) -               -              
Total 24,500        30,282          36,389        

Subtotal Teacher Stipends 24,500        30,282          36,389        Note:

Teacher Performance Bonus Pool
# of Teachers 10               12                 
Expense per Teacher -               -              
Subtotal Pool (Calculated) -                 -                   -                 
Subtotal Pool (Manual Entry) -               -              
Total -                 -                   -                 Note:

Total Teacher Pay 592,630       737,496        881,928       

2007-2008 2008-2009 2009-2010

Staff Planning 4/23/2007



Version 1.0

Vallejo Charter School
Staff Planning 

Total Total Total NOTES

2007-2008 2008-2009 2009-2010

Administration and Other Certificated Staff

Executive Director
# of Executive Directors 1.0              1.0                1.0              
Avg Salary 85,000        92,700          95,481        
Subtotal (Calculated) 106,250       92,700          95,481        
Subtotal  (Manual Entry) -               -              
Total Executive Director 106,250       92,700          95,481        

Specialist Certificated Staff (STP)
# of Specialists 1.0              1.0                2.0              
Avg Salary 55,193        56,849          58,554        
Subtotal (Calculated) 55,193        56,849          117,109       
Subtotal  (Manual Entry) -               -              
Total (Other) 55,193        56,849          117,109       

Total Administrative and Other Salary 161,443       149,549        212,590       

Total Certificated Salary 754,073       887,045        1,094,518    
Total Certificated FTE's 12.0            14.0              17.0            

Classified Salary Expenses

Administrative Assistant
# of Office Managers 1.0              1.0                1.0              
Avg Salary 38,000        39,140          40,314        
Subtotal (Calculated) 44,333        39,140          40,314        
Subtotal  (Manual Entry) -               -              
Total Office Manager 44,333        39,140          40,314        

Total Classified Salary 44,333        39,140          40,314        
Total Classified FTE's 1.00 1.00 1.00

Total Salaries 798,406       926,185        1,134,832    
Total # of FT Employees 13.0            15.0              18.0            

Staff Planning 4/23/2007



Version 1.0

Vallejo Charter School
Staff Planning 

Total Total Total NOTES

2007-2008 2008-2009 2009-2010

Employee Benefits

Health Health Increase Health Increase
Monthly expense per Employee with Benefits 900             1,026            1,170          
Total Employees with Health Benefits 13.0            15.0              18.0            
Subtotal (Calculated) 140,400       184,680        252,642       
Subtotal  (Manual Entry)
Total Health Benefits 140,400       184,680        252,642       

Payroll Taxes
Social Security 2,749          2,427            2,499          
Medicare 11,577        13,430          16,455        
Unemployment Insurance 3,185          3,675            4,410          
EIT 91               105               126             

Subtotal (Calculated) 17,602        19,636          23,491        
Subtotal  (Manual Entry)
Total Payroll Taxes 17,602        19,636          23,491        

Retirement Expense 
STRS

Qualified Salaries 754,073       887,045        1,094,518    
Matching rate 8.25% 8.25% 8.25%
Admin Cost
Subtotal (Calculated) 62,211        73,181          90,298        
Subtotal  (Manual Entry)
Total STRS 62,211        73,181          90,298        

Other Retirement Plan
PERS 44,333        39,140          40,314        
Matching rate 9.50% 9.50% 9.50%
Admin Cost
Subtotal (Calculated) 4,212          3,718            3,830          
Subtotal  (Manual Entry)
Total Other Retirement Plan 4,212          3,718            3,830          

Subtotal Retirement expense 66,423        76,900          94,128        

Worker's Compensation
% of Total Salaries 3.4% 3.4% 3.4%
Subtotal Worker's Compensation 27,146        31,490          38,584        

CCSA Membership
# of Eligible Employees 13               15                 18               
Cost per Membership -                 -                   -                 
Subtotal CCSA Membership -                 -                   -                 

Total Benefits 251,570       312,706        408,845       

Total Salaries & Benefits 1,049,976    1,238,891     1,543,677    

7$       

0.062
0.01    
0.04    

Staff Planning 4/23/2007



State and Federal Funding Calculations

Projections Y1 Projections 2 Projections 3
NOTES

State and Federal Revenue 1.02 1.02

General Block Grant
Per Student Rates

K-3 5,562              CSDC 2007-08 rates (January 2007) 5,673                   5,787                
4-6 5,640              CSDC 2007-08 rates (January 2007) 5,753                   5,868                
7-8 5,798              CSDC 2007-08 rates (January 2007) 5,914                   6,032                
9-12 6,727              CSDC 2007-08 rates (January 2007) 6,862                   6,999                

Per Student Rate In Lieu of Property Taxes -                      -                    

Categorical Block Grant
K-3 500                 Per statute 500                      510                   
4-6 500                 Per statute 500                      510                   
7-8 500                 Per statute 500                      510                   
9-12 500                 Per statute 500                      510                   

CSR
Per Student Rates 1,065              CSDC 2007-08 rates (January 2007) 1,086                   1,108                

Lottery
Rate per student - Unrestricted 126                 2006-07 rates per CDE letter 6/27/06 129                      131                   

Rate per student - Restricted 28                   2006-07 rates per CDE letter 6/27/06 29                       29                     

EDS
Rate per eligible student 286                 CSDC 2007-08 rates (January 2007) 292                      298                   
Minimum for 1 - 10 5,722              CSDC 2007-08 rates (January 2007) 5,836                   5,953                
Minimum for +10 8,635              CSDC 2007-08 rates (January 2007) 8,808                   8,984                

Title 1
Rate per eligible student 450                 CSDC Funding rates (July 2005) 459                      468                   

Annual Increase:

4/23/2007; 3:26 PM
INPUT Funding Calculations
Page 13 of 14



VCUSD Contract Services
Rate 2007-08 cost 2008-09 cost 2009-10 cost Notes

Average Daily Attendance 206                 256               307               
Facility Services
Facility Use Fee
Insurance 35.41$          7,281.71$        9,067.79$       10,853.87$      per ada
SPED per ada
Indirect Cost 6.20% 38,175.07        28,616.19       24,933            Percentage of Title and CSR monies
Routine Maintenance 273.01$        56,141.78$      69,912.40$     83,683.03$      per ada
Human Resources 102.28$        21,032.86$      26,191.86$     31,350.87$      per ada
Business Services 64.06$          13,173.30$      16,404.48$     19,635.67$      per ada
Student Data and Attendance 19.23$          3,954.46$        4,924.42$       5,894.38$       per ada
Bilingual Instruction Services 8.80$           1,809.63$        2,253.50$       2,697.38$       per ada
Technology Services 52.31$          10,757.03$      13,395.54$     16,034.06$      per ada
Library Services 24.49$          5,036.12$        6,271.40$       7,506.67$       per ada
Library Technology Support 3.80$           781.43$           973.10$          1,164.78$       per ada
Student Testing and Evaluation 29.09$          5,982.07$        7,449.37$       8,916.67$       per ada
Guidance and Counseling 108.88$        22,390.08$      27,881.99$     33,373.90$      per ada
District Oversight 1.00% 12,474.39$      15,888.69$     19,464.91$      

Summary
Facilities
Insurance 7,281.71$        9,067.79$       10,853.87$      
SPED 0 0 0
Indirect cost 38175.06564 28616.1882 24932.51299
Other Direct Services 148,340.47$    184,725.87$   221,111.27$    
District Oversight 12,474.39$      15,888.69$     19,464.91$      
Total 206,271.64$    238,298.54$  276,362.57$   
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APPENDIX H 

DRAFT 

PUPIL SUSPENSION AND EXPULSION POLICY 

I. Introduction 

This Pupil Suspension and Expulsion Policy (the “Policy”) for Hiddenbrooke Community 
SchoolVallejo Charter School (“School”) has been established in order to promote learning and protect 
the safety and well-being of all students. When the Policy is violated, it may be necessary to suspend 
or expel a student from regular classroom instruction. 

Staff shall enforce disciplinary rules and procedures fairly and consistently amongst all students. The 
Policy will be printed and distributed as part of the Student Handbook and will clearly describe 
discipline expectations. The Director shall ensure that students and their parents/guardians are notified 
in writing upon enrollment of all discipline policies and procedures. The notice shall state that this 
Policy is available on request at the Director’s office. 

Discipline includes, but is not limited to, advising and counseling students, conferring with 
parents/guardians, detention during and after school hours, community service on or off campus, the 
use of alternative educational environments, suspension and expulsion. Corporal punishment shall not 
be used as a disciplinary measure against any student. Corporal punishment includes the willful 
infliction of, or willfully causing the infliction of, physical pain on a student. For purposes of the 
Policy, corporal punishment does not include an employee’s use of reasonable force necessary to 
protect the employee, students, staff or other persons or to prevent damage to school property. 

A student identified as an individual with disabilities or for whom the School has a basis of knowledge 
of a suspected disability pursuant to the Individuals with Disabilities in Education Act (“IDEA”) or 
who is qualified for services under Section 504 of the Rehabilitation Act of 1973 (“Section 504”) is 
subject to the same grounds for suspension and expulsion and is accorded the same due process 
procedures applicable to regular education students except when federal and state law mandates 
additional or different procedures. The School will follow Section 504, the IDEA, the Americans with 
Disabilities Act of 1990 (“ADA”) and all applicable federal and state laws when imposing any form of 
discipline on a student identified as an individual with disabilities or for whom the School has a basis 
of knowledge of a suspected disability or who is otherwise qualified for such services or protections in 
according due process to such students. 

II. Suspension 

A. Definition 

Suspension is the temporary removal of a pupil from class instruction for adjustment or disciplinary 
reasons. Suspension does not mean any of the following:  

 Reassignment to another education program or class at the School where the pupil will 
receive continuing instruction for the length of day prescribed by the Board for pupils of 
the same grade level; 

 Referral to a certificated employee designated by the Director to advise pupils; 
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 Removal from the class, but without reassignment to another class for the remainder of the 
class period without sending the pupil to the Director or designee. 

While suspended, the pupil may not loiter on or about any School grounds at any time, nor attend or 
participate in any School activity at any time, no matter where such activity is taking place. Violation 
may result in further disciplinary action.  

The School shall consider suspension from School only when other means of correction fail to bring 
about proper conduct or where the student’s presence would constitute a danger to persons or property 
or seriously disrupt the educational process.  

B. Authority 

The Director or his/her designee may suspend a student from class, classes or the school for a period 
not to exceed five days. The Director or his/her designee may extend a student’s suspension pending 
final decision by the Board of Directors of the School on a recommendation for expulsion. On a 
recommendation for expulsion, the Board of Directors may suspend a special education student being 
considered for expulsion in accordance with the laws relating to expulsion of special education 
students. 

A pupil may not be suspended or expelled for any of the acts enumerated in this Policy unless the act is 
related to school activity or school attendance of Hiddenbrooke Community SchoolVallejo Charter 
School. A pupil may be suspended or expelled for acts that are enumerated in this Policy and related to 
school activity or attendance that occur at any time, including, but not limited to any of the following:  

 While on school grounds 

 While going to or coming from school 

 During the lunch period, whether on or off the school campus 

 During, going to or coming from a school sponsored activity 

C. Grounds 

Students may be suspended or expelled for any of the following acts (whether completed, attempted or 
threatened) when it is determined the pupil: 

 Caused physical injury to another person or willfully used force or violence upon the person of 
another, except in self-defense 

 Possessed, sold or otherwise furnished any firearm, knife, explosive or other dangerous object 
unless, in the case of possession of any object of this type, the student had obtained written 
permission to possess the item from an authorized certificated school employee, with the 
Director’s or designee’s written concurrence 

 Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of, any 
controlled substance as defined in Health and Safety Code sections 11053-11058 (including, 
but not limited to, opiates, hallucinogenic substances, stimulants, depressants and narcotic 
drugs), alcoholic beverage or intoxicant of any kind.  

 Unlawfully offered, arranged or negotiated to sell any controlled substance as defined in Health 
and Safety Code sections 11053-11058, alcoholic beverage or intoxicant of any kind, and then 
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sold, delivered or otherwise furnished to any person another liquid substance or material and 
represented the same as a controlled substance, alcoholic beverage or intoxicant 

 Committed robbery or extortion 

 Caused damage to school property or private property 

 Stole school property or private property 

 Possessed or used tobacco or any products containing tobacco or nicotine products, including 
but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco, snuff, 
chew packets and betel 

 Committed an obscene act or engaged in habitual profanity or vulgarity 

 Unlawfully possessed or offered, arranged, or negotiated to sell any drug paraphernalia, as 
defined in Health and Safety Code section 11014.5 

 Disrupted school activities or otherwise willfully defied the valid authority of supervisors, 
teachers, administrators, other school officials or other school personnel engaged in the 
performance of their duties 

 Knowingly received stolen school property or private property 

 Possessed an imitation firearm, i.e., a replica of a firearm that is so substantially similar in 
physical properties to an existing firearm as to lead a reasonable person to conclude that the 
replica is a firearm 

 Committed a sexual assault as defined in Penal Code sections 261, 266c, 286, 288, 288a, or 
289, or committed a sexual battery as defined in Penal Code section 243.4 

 Harassed, threatened or intimidated a student who is a complaining witness or witness in a 
school disciplinary proceeding for the purpose of preventing that student from being a witness 
and/or retaliating against that student for being a witness 

 Made terrorist threats against school officials and/or school property 

 Committed sexual harassment 

 Caused or participated in an act of hate violence 

 Carried, possessed, sold or otherwise furnished an electronic signaling device 

 Committed hazing 

 Committed vandalism/malicious mischief 

 Violated academic ethics 

 Falsified or misinterpreted notes or phone calls of parents or guardians 

 Falsely activated fire alarm 

 Habitually violated the dress code 

 Intentionally harassed, threatened or intimidated a student or group of students to the extent of 
having the actual and reasonably expected effect of materially disrupting class work, creating 
substantial disorder and invading student rights by creating an intimidating or hostile 
educational environment. 
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The above list is not exhaustive and depending upon the offense, a pupil may be suspended or expelled 
for misconduct not specified above. 

D. Procedures Required to Suspend 

Step One 

The Director shall investigate the incident and determine whether or not it merits suspension.  

Searches: In order to investigate an incident, a student’s attire,1 personal property, vehicle or school 
property, including books, desks and school lockers, may be searched by a Principal or designee who 
has reasonable suspicion that a student has violated or is violating the law or the rules of the school. 
Illegally possessed items shall be confiscated and turned over to the police. 

Step Two 

Unless a student poses a continuing danger to persons or property or an ongoing threat of disrupting 
the academic process, a suspension will be preceded by an informal conference between the Director 
and the student in which the student shall be orally informed of the reason for the suspension, the 
evidence against him, and be given the opportunity to present informal proof of his/her side of the 
story. If the student poses a continuing danger to persons or property or an ongoing threat of disrupting 
the academic process, the informal conference will be held within two school days, unless the pupil 
waives this right or is physically unable to attend for any reason, including, but not limited to, 
hospitalization or detention in a correctional facility.  

At the time of the suspension, a School employee shall make a reasonable effort to contact the 
parent/guardian by telephone or in person to inform him/her of the suspension and the reasons therefor.  

If a student is suspended without the informal conference, both the student and the parent/guardian will 
be notified of a student’s right to return to school for the purpose of a conference.  

Step Three 

The Director determines the appropriate length of the suspension (up to 5 days). When suspensions do 
not include a recommendation for expulsion, they shall not exceed five (5) consecutive school days per 
suspension.  

Step Four 

The Director fills out a Notice of Suspension Form, a copy of which will be sent to the student’s 
parent/guardian and to the student. A copy of this form is also placed in the student’s cumulative file at 
the School. The Notice of Suspension Form shall state the fact of suspension, its duration and the 
specific offense committed by the student. In addition, the notice may state the date and time when the 
student may return to school. The notice shall also state that if desired by the parent/guardian, a prompt 
meeting or hearing will be held at which the suspension may be discussed and at which the student 
may be present and afforded an opportunity to present informal proof of his/her side of the case. 
Additionally, if the School officials wish to ask the parent/guardian to confer regarding matters 
                                                 
1  This does not include removing clothing to permit visual inspection of the under clothing, breasts, 
buttocks or genitalia of the pupil. 
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pertinent to the suspension, the notice may request the parent/guardian to respond to such requests 
without delay. 

Step Five 

The Director determines whether the offense warrants a police report. Director will report certain 
offenses to law enforcement authorities in accordance with Education Code section 48902.  

When Director releases a minor pupil to a peace officer for the purpose of removing the minor from 
the school premises, the Director shall take immediate steps to notify the parent, guardian or 
responsible relative of the minor regarding the release of the minor to the officer and regarding the 
place to which the minor is reportedly being taken, unless the minor has been taken into custody as a 
victim of suspected child abuse.  

Step Six 

The Director may require the student and his/her parent/guardian to sign a contract that states the 
conditions that the student is expected to meet while at the School. Copies of the signed contract are 
kept by the school and given to the parent/guardian. 

Special Education Student Suspensions 

When suspensions involve special education students, a manifestation determination meeting shall be 
held no later than the 10th suspension day (whether consecutive or cumulative for the school year). The 
Director shall notify the student’s special education teacher when the student’s cumulative days of 
suspension for that school year reaches eight. That special education teacher shall promptly notify the 
LEA special education contact, or designee, for HCSVCS of the need for the manifestation 
determination meeting. The manifestation determination meeting shall include the LEA, the parent, 
and relevant members of the student’s IEP Team (as determined by the parent and the LEA).  

The student shall be treated as a general education student for disciplinary purposes, except to the 
extent that educational services must continue, if at the manifestation determination meeting the 
following are both determined in the negative, after reviewing all relevant information in the student’s 
file, including the student’s IEP, any teacher observations and any relevant information provided by 
the parents: 1) the conduct in question was caused by, or had a direct and substantial relationship to, 
the student’s disability; or 2) the conduct in question was the direct result of the LEA’s failure to 
implement the IEP. If it is determined at the manifestation determination meeting that 1) or 2) is 
answered in the affirmative, the conduct is deemed a manifestation of the disability.  

If the conduct is deemed a manifestation of the disability, the IEP Team must conduct a functional 
behavioral assessment, create a plan and implement it, or if the plan is preexisting, review it and 
modify it as necessary to address the behavior.  

In the case of a manifestation of a disability, the student will be returned to the placement from which 
he/she was removed, unless the LEA and parent agree to a change of placement as part of the 
modification of the behavioral intervention plan. For special education students, a new manifestation 
determination meeting is required for all proposed suspensions exceeding ten cumulative days in one 
school year.  
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The special education student may be removed from school to an interim alternative educational 
setting for not more than 45 school days without regard to whether the behavior is determined to be a 
manifestation of the student’s disability if the student: 1) carries a weapon to or possesses a weapon at 
school, on school premises or to or at a school function under the jurisdiction of the School; 2) 
knowingly possesses or uses illegal drugs or sells or solicits the sale of a controlled substance, while at 
school, on school premises, or at a school function under the jurisdiction of the School; or 3) has 
inflicted serious bodily injury upon another person while at school, on school premises, or at a school 
function under the jurisdiction of the School.  

E. Appeal Process 

A student or the student’s parent/guardian may appeal those disciplinary actions, other than expulsion, 
imposed upon a student for his/her School related offenses. Appeals must be made first in writing at 
the School level, and should be directed to the Director within 5 of days of the School sending the 
Notice of Suspension Form to the parent/guardian and the student. The Director will attempt to resolve 
the appeal with a written response within ten school days of receiving the written appeal. After appeal 
at the School level, if further appeal is desired, the student or his/her parent/guardian should appeal in 
writing to the Board within 5 days of the date of the School level written response and should direct it 
to the President of the Board for final resolution within 15 school days. If any appeal is denied, the 
student, his/her parent/guardian may place a written rebuttal to the action in the student’s file. 

III. Expulsion 

A. Definition 

Expulsion means involuntary disenrollment from the charter school.  

B. Authority 

A student may be expelled either by the Board following a hearing before it or by the Board upon a 
recommendation of an Administrative Panel to be assigned by the Board as needed. The Panel may 
recommend expulsion of any student found to have committed an expellable offense.  

The Board, upon voting to expel a pupil, may suspend the enforcement of the expulsion order for a 
period of not more than one calendar year and may, as a condition of the suspension of enforcement, 
assign the pupil to a school, class or program that is deemed appropriate for the rehabilitation of the 
pupil [or other conditions such as good behavior, attendance, etc.]. The rehabilitation program to which 
the pupil is assigned may provide for the involvement of the pupil’s parent or guardian in his or her 
child’s education in ways that are specified in the rehabilitation program. A parent or guardian’s 
refusal to participate in the rehabilitation program shall not be considered in the Board’s determination 
as to whether the pupil has satisfactorily completed the rehabilitation program.  

C. Grounds for Expulsion 

Category I Expulsions – Mandatory Recommendation for Expulsion 

A student who has committed one or more of the following acts must be immediately suspended and 
recommended for expulsion. 
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 Possessing, selling or otherwise furnishing a firearm when a school employee verifies firearm 
possession, unless the student obtained prior written permission to possess the firearm from a 
certificated school employee, which is concurred in by the principal or his/her designee 

 Brandishing a knife at another person 

 Unlawfully selling a controlled substance 

 Committing or attempting to commit a sexual assault or committing a sexual battery 

 Possession of an explosive 

Category II Expulsions – Recommendation for Expulsion Required, Unless Inappropriate Under 
the Circumstances 

A student who has committed one of the following acts of misconduct must be recommended for 
expulsion, unless particular circumstances render it inappropriate. 

 Causing physical injury to another person, except in self-defense 

 Possession of any knife, explosive or other dangerous object of no reasonable use to the student 

 Unlawful possession of any controlled substance, except for the first offense for the possession 
of not more than one ounce of marijuana, other than concentrated cannabis 

 Robbery or extortion 

 Assault or battery on a school employee 

Category III Expulsions – Discretionary Expulsion Recommendation 

In the discretion of the Director or his/her designee, any act that warrants suspension may warrant 
expulsion. Additionally, a student may be expelled for misconduct that is not listed above if the acts 
disrupt and/or present ongoing health and/or safety concerns, or the student has repeatedly engaged in 
the misconduct.  

D. Procedures to Expel a Student 

Step One 

Director investigates the incident and determines whether the offense results in a suspension. If so, the 
Director follows the procedures to suspend the student as outlined above. 

Step Two 

In the discretion of Director, a student’s suspension may be extended pending expulsion. In this case, a 
meeting is held within 30 school days of the student’s suspension to extend the suspension. The 
student and his/her parent/guardian are invited to attend this meeting with Director or his/her designee.  

At this meeting, the offense and the repercussions are discussed. An extension of the suspension may 
be granted only if the Director or his/her designee has determined, after the meeting, that the presence 
of the student at the School would cause a danger to persons or property or a threat of disrupting the 
instructional process. If the student has committed an offense that requires a mandatory expulsion 
recommendation, this is discussed so that it is understood by all parties. The purpose of the meeting is 
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to decide upon the extension of the suspension order and may be held in conjunction with the initial 
meeting with the parents after the suspension.  

Step Three 

The School shall send a letter to the student and parent/guardian regarding the expulsion hearing. The 
expulsion hearing shall be held no later than 30 school days of the date that expulsion is recommended, 
unless a brief extension is requested by the student or his/her parent/guardian. 

The letter shall be sent via certified mail to the student and his/her parent/guardian to the address 
reflected in the pupil’s student file at least 10 calendar days before the date of the hearing. The letter 
shall notify the student and parent/guardian when and where the expulsion hearing will take place and 
the rights of the student with respect to the hearing, including: 

 The date and place of the expulsion hearing; 

 A statement of the facts, charges and offenses upon which the proposed expulsion is based; 

 A copy of the School’s disciplinary rules relating to the alleged violation;  

 Notification of the student’s or parent/guardian’s obligation to provide information about the 
student’s status at the School to any other school district or school to which the student seeks 
enrollment;  

 The opportunity for the student or the student’s parent/guardian to appear in person and/or to 
employ and be represented by counsel or an advocate;  

 The right to inspect and obtain copies of all documents to be used at the hearing;  

 The opportunity to confront and question witnesses who testify at the hearing;  

 The opportunity to question all evidence presented and to present oral and documentary 
evidence on the student’s behalf, including witness testimony. 

Step Four 

The Director shall maintain documents that may be used at the hearing and make them available for 
review by the student and/or his/her parent/guardian. These papers may include, but are not limited to, 
the following: A record of the student’s attendance and grades, a record of previous infractions, a 
statement of the facts surrounding the case made by a teacher; a statement of the facts surrounding the 
case made by a witness, a law enforcement agency’s report and any other relevant matter.  

Step Five 

An expulsion hearing shall be held before an Administrative Panel. A record of the hearing shall be 
made and may be maintained by any means, including electronic recording, as long as a reasonably 
accurate and a complete written transcription of the proceedings can be made. 

While the technical rules of evidence do not apply to expulsion hearings, evidence may be admitted 
and used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct 
of serious affairs. A recommendation by the Administrative Panel to expel must be supported by 
substantial evidence that the student committed an expellable offense. 
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Findings of fact shall be based solely on evidence produced at the hearing. While hearsay evidence is 
admissible, no decision to expel shall be based solely on hearsay evidence, although sworn 
declarations may be admitted as testimony from witnesses who are determined by the Administrative 
Panel that disclosure of their identity or live testimony at the hearing may subject them to an 
unreasonable risk of physical or psychological harm.  

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, and the charge 
is committing or attempting to commit a sexual assault or committing a sexual battery as defined in 
Education Code section 48900, a complaining witness shall have the right to have his or her testimony 
heard in a session closed to the public.  

Step Six 

The decision of the Administrative Panel shall be in the form of a written recommendation, with 
findings of fact, to the Board of Directors who will make a final determination regarding the expulsion. 
The final decision by the Board shall be made within 10 days following the conclusion of the hearing, 
or within 40 school days after the date of the pupil's removal from the School for the incident for 
which the recommendation for expulsion is made. If the Administrative Panel decides not to 
recommend expulsion, the pupil shall be reinstated and permitted to return to classroom programs. The 
decision not to recommend expulsion shall be final. 

Step Seven 

The Director, or designee, following a decision of the Board of Directors to expel a student, shall send 
written notice of the decision to expel, including the Administrative Panel’s findings of fact, to the 
student or parent/guardian. The notice shall include the following: 

 Notice of the specific offense committed by the student; 

 Notice of the right to appeal the expulsion to the County Board of Education. If that Board does 
not hear such appeals, the student may submit a written objection and request for 
reconsideration to the school’s Board of Directors within 10 days. Decisions of the Board of 
Directors shall be final. 

 Notice of the student’s or parent/guardian’s obligation to inform any new district in which the 
student seeks to enroll of the student’s status within the charter school 

Within 30 days of the decision to expel, the Director shall send written notice of the decision to expel 
to the student’s district of residence, the County Office of Education and the charter granting district (if 
different than the student’s district of residence). This notice shall include the student’s name and the 
specific expellable offense committed by the student.  

Step Eight 

Expelled students are responsible for seeking alternative education programs, including but not limited 
to, programs within the County or their school district of residence.  

Step Nine 

The school shall maintain records of all student suspensions and expulsions at the school site. Such 
records shall be made available for the SBE or CDE’s review upon request.  
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Students who are expelled from the charter school shall be given a rehabilitation plan upon expulsion 
as developed by the Board of Directors, or its designee, at the time of the expulsion order, which may 
include, but is not limited to, a periodic review as well as assessment at the time of review for 
readmission. The rehabilitation plan should include a date not later than one year from the date of 
expulsion when the pupil may reapply to the school for readmission.   

The decision to readmit a pupil or to admit a previously expelled pupil from another school district or 
charter school shall be in the sole discretion of the Board of Directors or its designee following a 
meeting with the Director and the pupil and parent/guardian to determine whether the pupil has 
successfully completed the rehabilitation plan and to determine whether the pupil poses a threat to 
others or will be disruptive to the school environment. The Director shall make a recommendation to 
the Board of Directors following the meeting regarding his/her determination. The pupil’s readmission 
is also contingent upon the school’s capacity and any other admission requirements in effect at the time 
the student seeks admission or readmission. 

Adopted: 
 
Amended: 
 



APPENDIX I 

March 26, 2007 
DRAFT 

Vallejo Charter School  
Intervention Plan for 2007-2008 School Year 

 
What is our philosophy regarding intervention? 
 
All students deserve a well structured system to ensure mastery for all. Our intervention system 
includes the following key attributes: 
 

• Students are grouped according to their needs (versus perceived ability) for portions of 
the day for intervention, if necessary.  

• Instructional groups are reconfigured based on the results of ongoing assessment data. 
• Students are “phased out” of intervention programs after meeting exit requirements. 
• Students are not denied Science or Social Studies instruction or specialist classes to 

create instructional time for intervention.  
• Our intervention plan is structured so that: 

o Assessment data is used to continuously determine appropriate educational 
interventions to serve the needs of each student.  

o We can prevent school failure. 
o We can monitor students for making adequate yearly progress. 
o We can prevent students from being over identified for special education due to 

lack of early intensive intervention. 
 
What type of data do we analyze for placement purposes? 
 

1. CST performance levels and cluster scores, if applicable for the grade level. 
2. Diagnostic Assessments provided as components of the selected state-adopted Math and 

Language Arts programs.  
a. VCS will implement Houghton Mifflin, Houghton Mifflin Reading: A Legacy of 

Literacy, for Grades K-5 and Holt, Rinehart and Winston:  Literature and 
Language Arts for Grades 6-8. (See Appendix A “Diagnostic Assessments”.) 

b. VCS is currently considering Houghton Mifflin: Mathematics by Houghton Mifflin 
for grades K-5 and Glencoe/McGraw-Hill: Glencoe Mathematics for grades 6-8. 

3. Returning students’ end-of-the-year assessments provided as components of the selected 
state-adopted Math and Language Arts programs. 

4. Diagnostic Assessments provided as components of the selected state-adopted 
Intervention Programs for reading/language arts.  

a. VCS will adopt Scott Foresman Early Reading Intervention for Kindergarten and 
qualifying 1st grade students and SIPPS for 1-3 grade students. VCS will adopt 
Sopris West: Language! 3rd Edition, 2004 for Grades 4-8. 

5. Diagnostic Assessments provided as components of the selected Intervention Programs 
for Math.  

a. VCS is currently researching intervention programs for Math. Knowing Math 
may be used for an after school program for K-5. Ancillary components of 
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Glencoe/McGraw-Hill: Glencoe Mathematics may be used for an after school 
program for grades 6-8.  

 
When do we administer placement tests? 
 
All incoming Kindergarten and transfer students take placement tests in August before school 
starts for planning purposes. If applicable, parents submit their student’s CST scores for analysis. 
During the same time period, Data Teams analyze new student data and the results of end-of-the-
year assessments and CST scores for returning students and use the data to create program 
placements. Placements are verified by placement tests administered when school opens. *See 
specific placement criteria for each grade level in Appendix A “VCS Language Arts Diagnostic 
Assessment Framework”.  
 
What is the four-tier menu of placement options? 
 
STAR 
CST 
Level 

Normed 
Assessment 
National %-
ile Ranking 

Years 
Below 
Grade 
Level  

Program Language Arts 
Curriculum  

Math Curriculum  

Advanced  
 

80-99th NPR N/A TIER 1:  
Basic Program 
with 
components of 
curricular 
materials 
designed for 
advanced 
learners 

Houghton Mifflin 
Reading: A Legacy 
of Literacy, for 
Grades K-5 and Holt, 
Rinehart and 
Winston:  Literature 
and Language Arts 
for Grades 6-8  

Grades K-5: Houghton 
Mifflin. (Grades K-5 
students who have 
success in completing 
chapter pre-tests: 
Houghton Mifflin 
Challenge Masters in 
place of the Student 
Edition Lessons) 
 
Grades 6-8: 
Glencoe/McGraw-Hill: 
Glencoe Mathematics 
(Grades 6-8 students who 
have success in 
completing pre-tests use 
Glencoe challenge 
materials.) 

Proficient- 
Scaled 
Score 350 
or higher 

49th-80th NPR N/A TIER 2:  
Basic Program 

Houghton Mifflin 
Reading: A Legacy 
of Literacy, for 
Grades K-5 and Holt, 
Rinehart and 
Winston:  Literature 
and Language Arts 
for Grades 6-8 

Grades K-5: Houghton 
Mifflin.  
 
Grades 6-8: 
Glencoe/McGraw-Hill: 
Glencoe Mathematics  

Basic or 
Below 
Basic 

19th-49th NPR Up to 
1.9 
years 
below 
grade 
level 

TIER 3:  
Basic Program 
with 
Supplemental 
Intervention 
Materials 

Supplemental 
instruction per day 
using HM daily 
preteaching and 
reteaching lessons. 
Grades K-5: 
Houghton Mifflin-A 
Legacy of Literacy 

Additional instruction 
daily for re-teaching or 
pre-teaching.)  
 
Grades K-5: Houghton 
Mifflin 
Pre-teaching: Refresher 
Masters found at the back 
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STAR 
CST 
Level 

Normed 
Assessment 
National %-
ile Ranking 

Years 
Below 
Grade 
Level  

Program Language Arts 
Curriculum  

Math Curriculum  

 
Grades 6-8: Holt 
Literature and 
Language Arts  
 

of Re-teach Masters 
Re-teaching: Math Steps 
Copy masters Re-teach 
Masters 
 
Grades 6-8: 
Glencoe/McGraw-Hill: 
Glencoe Mathematics  
 
And- After school 
program 

Far 
Below 
Basic 
 

1st-19th NPR 2 or 
more 
years 
below 
grade 
level 

TIER 4:  
Basic Program 
with 
Supplemental 
Intervention 
Materials for 
K-3 
 
Standalone 
Intervention 
Program for 4-
8 

Grades K-3:  
Early Reading 
Intervention and 
SIPPS (Instruction in 
Hougton Mifflin 
followed by 
supplemental 
instruction using 
intervention 
materials.) 
 
Grades 4-8: 
Sopris West: 
Language! 3rd 
Edition, 2004 (Core 
curriculum replaced 
by Standalone 
Intervention 
Program. 
Supplemental 
instruction provided.) 
 

Additional instruction 
daily for re-teaching or 
pre-teaching.)  
 
Grades K-5: Houghton 
Mifflin 
Pre-teaching: Refresher 
Masters found at the back 
of Re-teach Masters 
Re-teaching: Math Steps 
Copy masters Re-teach 
Masters.  
 
Grades 6-8: 
Glencoe/McGraw-Hill: 
Glencoe Mathematics 
 
And-After school 
program 
 
Grades K-5: Knowing 
Math.  
 
Grades 6-8: Ancillary 
components of 
Glencoe/McGraw-Hill: 
Glencoe Mathematics. 

 
How do we match students to levels within our adopted intervention programs based on 
assessment data? 
 
If identified for intervention, students are matched to levels within our adopted curriculum 
programs based on the results of the program placement tests. 
 
Example: Grades 4-8 take the Language! Program placement test.  

• There are 6 levels (a-f) within the Language! Program. 
• The placement test is used to match students with levels, but many students will start at 

level a.  
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• Students have to complete levels a-d to return to the core curriculum. 
 
How do we plan advanced instruction for students achieving two or more grade levels 
above their current grade level? 
 
The Language Arts program is differentiated to enable students achieving two or more grade 
levels above their current grade level to receive advanced instruction. Houghton Mifflin Reading 
includes many resources to meet the needs of advanced learners: 
 
Challenge Handbook 
 
The Challenge Handbook offers daily challenge activities and long-term projects that provide 
enrichment opportunities that will extend students’ learning in a meaningful and engaging way. 
All of the activities are critical thinking activities that encourage problem solving and higher-
level thinking. 
 
Classroom Management Handbook 
 
The Classroom Management Handbook provides: 
• Daily ready-to-use literacy centered activities 
• Differentiating curriculum and instruction suggestions 
• Grouping strategies 
• Pacing guidelines 
• Meaningful activities related to literature selections and core skills 
 
Teacher's Edition 
 
• Universal Access boxes provide strategies to modify the core lessons for advanced learners. 
• Classroom Management boxes provide strategies for advanced learners to use as they read the 
anthology selections 
• The Teacher Resources Section provides Challenge Activities for phonics, high frequency 
words, and comprehension in the primary grades. In the upper grades, there are challenge 
activities for comprehension and vocabulary. 
• The “Purple Pages” provide lesson plans for the Challenge Theme Paperbacks. 
 
Source: http://www.eduplace.com/state/ca/newsletter/pdf/ca_hmr_news_vol3.pdf 
 
The Math program is differentiated to enable students who have success in completing chapter 
pre-tests to complete challenge problems.  
 
What are the agreed upon entry and exit points for intervention?  
 
*See Appendix B “Entry and Exit Points for Intervention”. 
 
How do we ensure that we are using research-based instructional practices for 
intervention? 
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VCS uses research-based programs for Language Arts and Math intervention. VCS uses 
research-based programs with fidelity. (We follow the prescribed directions for materials usage, 
diagnostic assessment and program placement instructions, and instructions for monitoring and 
moving students in and out of the programs. All teachers receive comprehensive training on all 
program components.)  
 
What is the purpose of a Data Team? How often does the Data Team meet to review 
student performance? 
 
The VCS data teams meet to review achievement data to review student progress in relation to 
benchmark criteria. For students enrolled in intervention classes, the team reviews student 
progress in relation to exit criteria and phases students out of the program when appropriate.  
 

• Data teams meet to review data regarding students receiving Tier 1 and 2 instruction 
every six weeks.  

• Teams meet to review data regarding students receiving Tier 3 instruction every three 
weeks.  

• Grade level teams meet to review data regarding students receiving Tier 4 instruction 
every week. 

 
What type of data do we analyze to track student performance? 

 
A minimum of every 6-8 weeks, VCS implements curriculum-embedded assessments to 
determine student progress and to make instructional decisions for reading/language arts and 
mathematics programs. Electronic data collection is used to assist teachers to review data, 
analyze for patterns of performance, and modify instruction where needed. Example: The 
following data is reviewed during the school year for Kindergarten through 5th Grade: 
 
1. Baseline Group Test (Group test; measures comprehension, reading level, and writing 

skills. Used as a second measure to verify program placement.) 
2. Leveled Reading Passages (Individual test; measures reading level, decoding, 

comprehension strategies and oral reading fluency.) 
3. Phonics/decoding Screening Test (Individual Test; measures phonics and structural 

analysis) 
4. VCS is considering the Houghton Mifflin Assessment System for Grades 1-6 for 

Language Arts and Math. The system will enable teachers to: 
b. TEST students with custom built, standards-based program, diagnostic tests. (The 

Houghton Mifflin Assessment system includes curriculum-based tests from the 
program such as the Weekly Skills Tests for Language Arts and Unit and Chapter 
Tests for Math. Tests can have any combination of multiple choice, true/false, 
matching, or teacher-graded items (e.g., essays, word problems, short answer.) 

c. SCORE tests automatically online or through a scanning system. 
d. Provide standards-based or skills-based REPORTS for all students. 
e. INTERVENE AND EXTEND with prescriptive assignments correlated directly to 

standards. 
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What are the time allocations for Language Arts and Math? 
 
Language Arts  
 

K 60 minutes daily 
1-3 2.5 hours daily 
4-5 2.0 hours daily  

 
VCS provides the following additional time for reading/language arts students taking the 

intervention reading program: 
 

K 30 minutes daily 
1-3 30 minutes daily 
4-5 30 minutes daily 

 
Mathematics 
 

K 30 minutes daily 
1-5 60 minutes daily 

 
VCS provides the following additional time for math students needing intervention: 
 

K 30 minutes daily 
1-3 30 minutes daily 
4-5 30 minutes daily 

 
What type of data do we analyze annually to measure the effectiveness of our intervention 
programs overall? 
 

1. CST percentage of students achieving advanced and proficient ratings by grade level and 
course 

2. CST subgroup analysis 
3. CST cluster score analysis 
4. CST school, local district, county and state comparisons: 

a. API 
b. Percentage of students achieving advanced and proficient ratings by grade level 

and course  
5. Progress in meeting AYP 
6. CST percentage of students achieving advanced and proficient ratings by grade level and 

course year to year comparisons 
7. Progress Report, Attendance, Tardy, and Behavioral Referral Data 

a. Whole-school 



VCS Charter Proposal: Appendix I, VCS DRAFT Intervention Plan Page 7 of 16 

b. Month to month comparisons 
c. Year to year comparisons 
d. Subgroup comparisons 

8. Student survey data 
9. Parent survey data 
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APPENDIX A 
VCS Language Arts Diagnostic Assessment Framework 

 
Kindergarten 

 
Placement Test: 
Emerging Literacy Survey 
Scott Foresman Early Reading Intervention Initial Placement Test 
 
Placement Criteria: 
 

1. Emerging Literacy Survey Score-0-20: Administer the ERI Placement Test 
a. TOTAL student score is less than or equal to 79%: Place in Tier 4 Program-

Intervention (Supplemental instruction each day. Begin with ERI Lesson) 
b. TOTAL student score is greater than or equal to 80%: Place in Tier 3 Program-

Extra Support (Supplemental instruction per day using HM daily preteaching and 
reteaching lessons.) 

2. Emerging Literacy Survey Score-21-60:  Place in Tier 3 Program-Extra Support 
(Supplemental instruction per day using HM daily preteaching and reteaching lessons.) 

3. Emerging Literacy Survey Score-61-76: in Tier 1 or 2 Program (Instruction using 
Basic Program or Basic Program with components of designed for advanced learners.) 

 
Intervention Program: Scott Foresman Early Reading Intervention 
 

1st Grade 
 

Placement Test: Modified SIPPS Placement Test 
 
Placement Criteria: 
 

1. “Not Pass” Section A:  Place in Tier 4 Program –Intervention (Supplemental 
instruction each day. Begin with SIPPS Lesson 1.) 

2. “Pass” Section A:  Administer SIPPS Part I 
a. If score = 0-20 pts.: Place in Tier 3 Program-Extra Support (Supplemental 

instruction per day using HM daily preteaching and reteaching lessons.) 
b. If score = 21–30 pts.: Place in Tier 1 or 2 Program (Instruction using Basic 

Program or Basic Program with components of designed for advanced learners.) 
 

*Students who score low on Letter Identification or have no concept of letters should be placed 
in ERI. 
*Students placed in SIPPS should be closely monitored.  Students making minimal or no 
progress should be considered for ERI placement. 
 
Intervention Program: SIPPS® Intervention for K–3  
(http://www.devstu.org/sipps/videos/index.shtml)  
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2nd Grade 
 
Placement Test: 
 
Houghton Mifflin Baseline Group Test 
SIPPS Placement Test 
 
Placement Criteria:  
 

1. HM Placement Test Score 0 – 25: Administer the SIPPS Placement Test 
a. “Not Pass” sections A, B, C, or D: Place in Tier 4 Program –Intervention 

(Supplemental instruction per day using SIPPS.) 
b. “Pass” sections: A, B, C, or D, but “not pass” section E: Place in Tier 3 

Program-Extra Support (Supplemental instruction per day using HM daily 
preteaching and reteaching lessons.) 

2. 26 – 32: Place in Tier 1 or 2 Program (Instruction using Basic Program or Basic 
Program with components of designed for advanced learners.) 

 
Intervention Program: SIPPS® Intervention for K–3  
(http://www.devstu.org/sipps/videos/index.shtml)  

 
 

3rd Grade 
 
Placement Test: 
 
California Standards Test 
Houghton Mifflin Baseline Group Test 
SIPPS Placement Test 
 
Placement Criteria:  
 

1. CST Basic, Below Basic, or Far Below Basic Score:  Administer Houghton Mifflin 
Baseline Group Test 

a. 0 – 21:  Administer SIPPS Placement Test 
i. “Not Pass” Section G: Place in Tier 4 Program –Intervention 

(Supplemental instruction per day using SIPPS.) 
ii. “Pass” Section G: Place in Tier 3 Program-Extra Support (Supplemental 

instruction per day using HM daily preteaching and reteaching lessons.) 
b. 22 – 31: Place in Tier 3 Program-Extra Support (Supplemental instruction per 

day using HM daily preteaching and reteaching lessons.)  
c. 32 – 40:  Place in Tier 1 or 2 Program (Instruction using Basic Program or Basic 

Program with components of designed for advanced learners.) 
2. CST Advanced or Proficient Score: Place in Tier 1 or 2 Program (Instruction using 

Basic Program or Basic Program with components of designed for advanced learners.) 
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Intervention Program: SIPPS® Intervention for K–3  
(http://www.devstu.org/sipps/videos/index.shtml)  

 
 

4th and 5th Grade 
 
 
Placement Test: 
 
California Standards Test 
Houghton Mifflin Baseline Group Test 
Language! Placement Test 
 
Placement Criteria:  

 
1. CST Basic, Below Basic, or Far Below Basic Score:  Administer Houghton Mifflin 

Baseline Group Test 
a. 0 – 21:  Administer Language! Placement Test and Place in Tier 4 

Program –Intervention (Replacement Program Instruction Language! 
(Supplemental instruction is also offered per day.) 

b. 22 – 31: Place in Tier 3 Program-Extra Support (Supplemental instruction per 
day using HM daily preteaching and reteaching lessons.)  

c. 32 – 40:  Place in Tier 1 or 2 Program (Instruction using Basic Program or Basic 
Program with components of designed for advanced learners.) 

2. CST Advanced or Proficient Score: Place in Tier 1 or 2 Program (Instruction using 
Basic Program or Basic Program with components of designed for advanced learners.) 

 
 
Intervention Program: Sopris West: Language! 3rd Edition 
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Appendix B 
VCS Language Arts Entry and Exit Points for Intervention 

 
Kindergarten 

 
If the ERI Exit Test total score is 79% or lower, student remains in ERI. If total score is 80% or 
higher, place student in Extra Support Group and monitor for progress. 
 

1ST GRADE ERI – Early Reading Intervention 
MONITORING SYSTEM 

 
STUDENT PROGRESS CHECKLIST 
Purpose: 

• To informally monitor a child’s progress 
• To use as a guide in determining whether it is necessary to repeat some or all of the 

lesson cycle activities for students who are having difficulty 
 
Who: 

• All ERI students 
 
When: 

• At the end of Day 6 
• Optional:  Checklists can also be used at the end of Day 3 

 
How: 

• ERI teachers will observe students throughout the lesson cycles and complete the 
checklist at the end of Day 6. 

• ERI teachers will provide copies for the data team. 
 

Using the Results 
• The data team will identify students who are not making progress. 
• The ERI teacher will meet with grade level team to develop strategies that support 

student progress. 
 
Assessment: TESTS 1-4 
 
Purpose: 

• To formally monitor a child’s progress as they complete parts 1-4 of the program 
• To use as a tool for planning future instruction 

Who: 
• All ERI students 
• Students who may be making accelerated progress in their current ERI classes and may 

need to be regrouped 
When: 

• Test 1- upon completion of Lessons 1-42 



VCS Charter Proposal: Appendix I, VCS DRAFT Intervention Plan Page 12 of 16 

• Test 2- upon completion of Lessons 43-72 
• Test 3- upon completion of Lessons 73-96 
• Test 4- upon completion of Lessons 97-126 

 
 
Using the Results 
 
ERI DIRECTIONS: 
 
If a child’s total test score is less than 90%, refer to the “Program Management Schedule” 
 
If a child’s total test score is 100%, consider accelerating the child through the next part of the 
program. Refer to the “Program Management Schedule” 
 
If a significant number of students are not passing a particular test, the ERI teacher will meet 
with grade level team to develop strategies that support student progress (Example:  provide 
additional opportunities for practice; provide materials for home support; determine if whole 
group needs re-teaching of lessons) 

 
Assessment: EXIT TEST 
 
Purpose: 

• To formally assess a child’s understanding and master of reading skills at completion of 
the program 

• To use as a tool for planning future instruction 
• To serve as a record of performance 

 
Who: 

• All ERI students 
 
When: 

• End of year or at completion of program 
 
Using the Results 
 
If a child’s total test score is less than 90%, provide additional practice. Refer to the “Program 
Management Schedule” OR Administer Placement Test and place accordingly 
 
If a child’s total test score is 90% or higher, place student in Tier 3 Program-Extra Support 
(Instruction using Basic Program AND additional instruction per day using Universal Access 
components.).  
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SIPPS- FIRST GRADE EXIT CRITERIA 
 

Up to completion of Houghton Mifflin Theme 6 
Criteria 1:   
Proficient scores in Spelling and Word Reading on District Benchmark Assessments 
 
Criteria 2:   
 

 
 
 
 

Up to completion of Houghton Mifflin Theme 10 
Criteria 1:   
Proficient scores in Spelling and Word Reading on District Benchmark Assessments 
 
Criteria 2: 

 

 
 
 
 

Students who exit SIPPS should be monitored closely for their progress in Language Arts.  If 
progress is minimal and/or student struggles in Extra Support group and Core HM instruction, 
reassess using SIPPS Placement Test and place student back in SIPPS. 

 
Beginning Level 
Mastery Test #6 

 

If student score is less 
than 80% 

do not exit from SIPPS 

If student score =  
80% or higher  

Place Student in Extra 
Support Group 

 
Beginning Level 
Mastery Test #5 

 

If student score is less 
than 80% 

do not exit from SIPPS 

If student score =  
80% or higher  

Place Student in Extra 
Support Group 
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SIPPS- SECOND GRADE EXIT CRITERIA 

 
Up to completion of Houghton Mifflin Theme 2  

Criteria 1:   
Proficient scores in Spelling/Word Work and Fluency on District Benchmark Assessments 
 
Criteria 2:   

 
 
 

______________________________________________________ 
 

Up to completion of Houghton Mifflin Theme 4 
Criteria 1:   
Proficient scores in Spelling/Word Work and Fluency on District Benchmark Assessments 
 
Criteria 2:   

 
 
 

______________________________________________________ 
 
 

Up to completion of Houghton Mifflin Theme 6  
Criteria 1:   
Proficient scores in Spelling/Word Work and Fluency on District Benchmark Assessments 

 
Extension Level 
Mastery Test #7 

 

If student score is less 
than 80% 

do not exit from SIPPS 

If student score =  
80% or higher  

Place Student in Extra 
Support Group 

 
Extension Level 
Mastery Test #3 

 

If student score is less 
than 80% 

do not exit from SIPPS 

If student score =  
80% or higher  

Place Student in Extra 
Support Group 
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Criteria 2:   

 
 

 
 
 
 
 
 
 

SIPPS- THIRD GRADE EXIT CRITERIA 
 
 

Criteria 1:   
Proficient scores in Spelling/Word Work and Fluency on District Benchmark Assessments 
 
Criteria 2:   

  

 
 
 

Students who exit SIPPS should be monitored closely for their progress in Language Arts. If 
progress is minimal and/or student struggles in Extra Support group and Core HM instruction, 
reassess and place student back in SIPPS.  

 
Extension Level Mastery 

Test #11 
 
 

If student score is less 
than 80% 

do not exit from SIPPS 

If student score =  
80% or higher  

Place Student in Extra 
Support Group 

 
Extension Level 
Mastery Test #11 

 

If student score is less 
than 80% 

do not exit from SIPPS 

If student score =  
80% or higher  

Place Student in Extra 
Support Group 

Students who exit SIPPS should be monitored closely for their progress in Language Arts. If 
progress is minimal and/or student struggles in Extra Support group and Core HM instruction, 
reassess and place student back in SIPPS.  



VCS Charter Proposal: Appendix I, VCS DRAFT Intervention Plan Page 16 of 16 

 
4th and 5th Grade LANGUAGE! 

EXIT CRITERIA 
 

Students who meet the following criteria may be exited from Language! and placed in Extra 
Support: 

• Proficient scores in district language arts assessments 
• Recommendation from Language! teacher  
• Content Mastery Task scores of 80% or higher on Steps 1 through 4 
• Content Mastery Task scores of 4.0 (out of 5) or higher on Steps 5 and 6 
• By the end of Book A, students should have a median or average score of at least 120 

words per minute on two to three readings. 
• Evidence of growth measured by Progress Indicators 
• A score of 85% or higher on the Language! Summative test  

                                             or 
         Scores of 80% or higher on each section of the Language! Summative test 
 
Students who exit Language! should be monitored closely for their progress in Language Arts. If 
progress is minimal and/or student struggles in Extra Support group and Core HM instruction, 
reassess and place student back in Language!. 
   
The Content Mastery and Fluency scoring and interpretation can be found on pp. 16-19 in the red 
“Assessment: Summative Tests and Progress Indicators” handbook. 
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APPENDIX J 
 

Vallejo Charter School 
Community Outreach Plan 

 
OBJECTIVE 

The Vallejo Charter School (VCS) is committed to maintaining a racially and economically diverse student 
population reflective of the Vallejo City Unified School District. VCS will institute a recruitment program designed 
to educate and inform potential students and their families about its instructional program and to ensure that all 
Vallejo residents are given an equal opportunity to enroll their children at the school. 

PLAN 

The recruitment program will include, but not necessarily be limited to: 

• The development of promotional materials, such as brochures, flyers, advertisements and media press 
kits in English as well as Spanish and Tagalog; 

• Visits to local preschools, community centers, religious organizations, Chambers of Commerce and 
community organizations to publicize the school; 

• Attendance and participation at local events and activities to promote the school and to meet 
prospective students and their families; 

• Distribution of promotional material to local businesses, libraries, and Vallejo Family Resource Centers; 

• Cultivation of a media presence by inviting local television and print media to visit the school and learn 
about the instructional program; 

• Weekend parent-child “Learning Experiences” organized by VCS to familiarize prospective students and 
their families with the Expeditionary Learning program; 

• Open house and school tour visits on a regular, on-going basis to offer opportunities for prospective 
students and their families to learn more about the curriculum; 

VCS will document its outreach efforts and results and utilize this information to refine its outreach efforts to 
achieve racial, socio-economic and ethnic balance of its student population.  

TIMELINE 

Outreach Element When Notes 
Development of Promotional materials Completed by April 30.  Coordinator: 

Sarah Kirley 
Marketing Committee 

Site visits with outreach materials to 
preschools 

Immediately following 
charter approval. 

*See Appendix A. 

Site visits with outreach materials to Vallejo 
religious organizations 

Immediately following 
charter approval. 

*See Appendix B. 

Participation in local events: Pow Wow 
 
 

Saturday, July 28 & 
Sunday, July 29, 2007 
Service Club Park 
(Waterfront) Mare Island 
Way 

Vallejo Inter-Tribal Council 
NAS Program: 301A Wallace 
St., Vallejo, CA 94590 
Mail to: P.O. Box 5552 
Vallejo, California 94591 
Phone: (707) 556-8776 
or (707) 552-2562 

Participation in local events: Wednesday 
Night Celebration, downtown Vallejo 
(Alternating weeks with the Saturday 
Farmer’s Markets) 

Wednesdays- July 18, 
2007 to August 29, 2007 
 
4 PM – 8:30 PM 

Vallejo Main Street 
Jim Mitchell, Executive 
Director 
(707) 557-6762 
401 Georgia Street Vallejo, 
CA 94590 

Participation in local events: Saturday 
Farmer’s Markets, downtown Vallejo 

Post Charter Approval - 
Spring & Summer 2007 

PCFMA 
5056 Commercial Circle, 
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Outreach Element When Notes 
(Alternating weeks with the Wednesday 
Night Celebration) 

Saturdays from 9:00 a.m. 
to 1:00 p.m. on Georgia 
Street West of Sonoma 
Boulevard in Downtown 
Vallejo. 

Suite E 
Concord CA 94520 
925-825-9090 
 

Weekend Parent-Child “Learning 
Experiences”  

June 2nd 
June 16th 
June 30th  

*See Appendix C.   
Coordinator: 
Tiffani Reed 
Program Committee 

VCS Informational Meetings Post Charter Approval – 
8 Events-Spring and 
Summer 2007 

Marketing Committee 

 
MEDIA & COMMUNICATIONS 
VCS will work with these media outlets to publicize the school: 

Organization Type Contact 
Vallejo Times-Herald Newspaper Sarah Rohrs 
Vallejo Community Access Television – Ch 27 Television Clare Roberts, Administrative Director 

 
The VCS Steering Committee will work with the list owners of the following internet newsgroups to post 
information about VCS: 
 

Organization Type Contact 
MOMS Club of East & West Vallejo, CA Yahoo Group Carrie Perry 
Solano County Mocha Moms Club Yahoo Group Patricia Hall 
Hiddenbrooke MOMS Club/Hiddenbrooke News Yahoo Group Jamie Clark 
Benicia MOMS Club Yahoo Group Sue Medrano 

 

LEAFLETING 
 
The VCS will create an informational flier about the school and the open enrollment process. These fliers will be 
distributed to the following locations, with permission from each: 

Vallejo Public Libraries 

Vallejo Police Activities League 

Greater Vallejo Recreation District and Community Centers 

Vallejo Family Resource Centers 

Continentals of Omega Boys & Girls Club, Inc. 

SUMMARY 

VCS will begin to implement this outreach plan once the state administrator approves the charter petition. At that 
time, an official timeline of events will be produced, including: 

• Deadlines for partner agreements 
• Dates for media and communication submissions and airings 
• Periods for leafleting 
• Events and Activities calendar 
• Open enrollment period 

 

Vallejo Charter School does not discriminate on the basis of race, color, national origin, sex, disability, or age in its programs 
and activities. The following person has been designated to handle inquiries regarding the non-discrimination policies: 
Elizabeth Weinberg, 6297 Newhaven Lane , Vallejo CA 94591. For further information on notice of non-discrimination, call 
the US Dept. of Education Civil Rights hotline 1-800-421-3481. 
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Appendix A 
Outreach Plan  

Vallejo Preschools 
 
 
New Horizons A Montessori Pre-School  
Civic Building, Vallejo, CA 94589  
(707) 644-5066  
 

Kindercare Learning Centers  
35 Rotary Way, Vallejo, CA 94591  
(707) 557-3007 

Brighten My World Christian Childcare  
Vallejo, CA 94589  
(707) 642-1010  
 

A B C Family Childcare  
Vallejo, CA 94589  
(707) 557-4375 

Carmen Williams 24 Hour Child Care  
Vallejo, CA 94589  
(707) 642-0912  
 

Noah's Ark Pre-School & Day Care  
2 Andrew Road, American Canyon, CA 94503  
(707) 644-6465  
 

Irene Williams Pre-School & Kiddie Care  
15 Poco Way, American Canyon, CA 94503  
(707) 644-7588  
 

La Petite Academy  
470 Avian Drive, Vallejo, CA 94591  
(707) 642-7500  
 

Child Start Inc  
300 Stanford Drive, Vallejo, CA 94589  
(707) 645-0615 

Learning Universe  
50 Mariposa Street, Vallejo, CA 94590  
(707) 557-2443 
 

Kiddie Academy  
50 Mariposa Street, Vallejo, CA 94590  
(707) 557-2443 

Vallejo Parent Nursery School  
500 Amador Street, Vallejo, CA 94590  
(707) 644-7576  
 

Reignierd Schools Vallejo California  
2417 Springs Road, Vallejo, CA 94591  
(707) 644-1011  
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Appendix B 
Outreach Plan  

Vallejo Religious Organizations  
 

Jesus Reigns Ministries Church:  www.vallejochurch.org 

Lord's Fellowship/Success Center:  charityadvantage.com/lfc 

Saints Constantine and Helen Greek Orthodox Church :  http://home.pacbell.net/stscandh/ 

Clear Water Zendo/Vallejo Zen Center:  vallejozencenter.org 

Macedonia Baptist Church of Vallejo:  www.4macedoniachurch.com 

Bahai Faith: www.bahai.org or  www.linkup.to/bahai 

Congregation B'nai Israel:  www.bnaisrael.com 

Community Bible Church:  www.cbcvallejo.org 

Community Presbyterian Church:  www.cpcvallejo.org 

Vallejo Bible Church for the Deaf :  www.deafchurches.org 

Episcopal Church of the Ascension:  www.echurchvallejo.org 

Eltekon Ministries Church of God in Christ:  www.eltekonministries.org 

First Baptist Church of Vallejo:  www.fbcvallejo.com 

Faith Bible Church of Vallejo:  www.fbcvallejo.net 

Faith Fellowship Baptist Church:  www. ffellowship.faithweb.com 

Good Shepherd Lutheran Church:  www.GoodShepherdVallejo.org 

Grace Baptist Church:  www.gracebaptist-vallejo.org 

Hillcrest Baptist Church:  www.hbcvallejo.com 

Imani Fellowship:  www.imanifellowship.org 

Northbay Covenant Church:  www.northbaycovenant.org 

Northhills Baptist Church:  www.north-hills.org 

Revival Center Ministries:  www.revivalcenter.org 

St. Basil's the Great Catholic Church:  www.stbasilvallejo.org 

St. Vincent Ferrer and St. Louis Bertrand Mission:  www.stvincentferrer.org 

First Christian Church (Disciples of Christ):  www.vallejochristian.com 

Lassen Street Church of Christ:  www.vchurchofchrist.org 
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Appendix C 
Outreach Plan 

Parent-Child Learning Experiences 
 

Sample template for a flyer: 
 

Would you like to experience how children will learn at VCS? 
 
Sign up for our spring learning experience for Kindergarten through 5th grade students. 
 

"Tell me and I will forget. 
Show me and I may remember. 

Involve me and I will understand." 
~Chinese Proverb 

 
Overview: Team up with other Vallejo-area parents and children to participate in a learning experience about the 
history of boat building on Mare Island. 
 
Dates:  June 2nd 

June 16th 
June 30th 

 
Times:  1:00-3:00 
 
Locations: TBD 
 
Registration Information: TBD 
 
Learning targets: 

1. I can describe the geography of Mare Island. 
2. I can explain why boats were built on Mare Island. 
3. I can describe the types of boats that were built on Mare Island. 

 
Experiences that will be part of the learning process: 

• Students will study the history of boat building at the Mare Island Naval Shipyard where over 500 Ships 
were built.  

• Students will experience what it is like to live on a submarine. 
• Students will create a replica of the Polaris Submarine USS Theodore Roosevelt SSBN-600. 




